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Thanks SO much for attending my workshop!  Here are all the lesson plans I shared 
with you during the event - feel free to print them out and use them for yourself! 

If you have any questions, or need further support, feel free to contact me at 
susan@educationcloset.com  
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Standards and Alignment

Content Area Standard(s): Fine Arts Standard(s):

CCSS.Math.Content.1.G.A.2 Compose 
two- dimensional shapes to create a 
composite shape, and compose new 
shapes from the composite shape.

Visual Art: Artistic Process: Responding  
Anchor Standard: Perceive and analyze 
artistic work. 

Big Idea: Students use analysis of 
Frank Lloyd Wright’s 
artwork to learn about  and 
compose shapes.

Essential 
Question:

How are shapes 
formed?

21st 
Century 
Skills:

Creativity, Collaboration, 
Evaluate Information, 
Critical Thinking

Key 
Vocabulary:

Two-dimensional, 
rectangles, squares, 
trapezoids, triangles, 
half circles, quarter 
circles, shape, line

Vertical 
Alignment

Before Lesson: During Lesson: After Lesson:

Identifying and 
manipulating two-
dimensional 
shapes in 
isolation

Identifying, 
describing and 
manipulating two-
dimensional shapes 
as composites.

Decompose created 
shapes into two and 
four equal shares.

Materials 
List:

Pencils, pens, glue sticks, tissue paper, contact paper, scrap paper, 
Frank Lloyd Wright stained glass window examples, projector, 
computer
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Instructional Delivery (guided, collaborative, and self-directed)

Student 
Learning 
Outcome(s):

I can create new shapes using examples from a famous 
artist.

Pre-
Engagement:

Focal Lesson:

Pre-assessment:

View a piece of Frank Lloyd Wright’s stained glass works 
together as a class.  Have students identify what they see, what 
they think and what they are curious about within the example.  

Engagement:

Have students look specifically at the shapes in the artwork and 
identify everything they can by name (i.e.: square, rectangle, 
triangle, etc).

Process:

Use the Badge Craft strategy to explore these shapes in more 
detail.  At the first station, ask students , as a group, to select 
one of the shapes they identified and notice how many times 
that shape repeats within the stained glass example.

At the next station, ask students to notice the variations of each 
of the times that shape appears - length, width, height, color, 
no color, etc.

At the third station ask students to identify how the shape they 
chose is layered within the stained glass.  Is the shape on top of 
another shape?  Are there any layers?  Why would the artist 
choose to do that?  What new shape does this create?
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Focal Lesson: When students are finished at each station, have them 
complete a single badge for their group with each of their 
station observations written or drawn in the spaces provided.  
Have them share their badge with the rest of the class and then 
notice similarities and differences between the shapes that 
were identified.  Ask students: how did the artist create new 
shapes from the other two-dimensional shapes in the window?

Provide students with a piece of contact paper and several 
pieces of tissue paper in various colors, sizes, and shapes.  Ask 
students to include at least one circle, square and triangle in 
their work.  Using their observations from their badges, 
students will then create their own stained glass model by 
cluing their tissue paper onto the contact paper.  Be sure that 
they design their work on a piece of scrap paper first.

Integrated 
Assessment and 
Extension

Stained Glass Window

When finished, have students share their stained glass 
window by describing the shapes they chose and how each 
of the shapes they chose are different or layered with each 
other to create a composite shape.  Finished products can 
be assessed through a rubric.
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Integrated 
Assessment and 
Extension

Suggested Grade-Band Extensions

3-5: Using the same activity, have students study the stained 
glass window examples by classifying the two-dimensional 
figures based on the presence or absence of parallel or 
perpendicular lines or absence of angles caused by the 
frame holding the shapes in place. Have students create 
their stained glass windows using these same lines and 
angles to frame their shapes.

6-8: Students can create the window at scale, based upon a 
rendered model previously produced.

9-12: Design a stained glass window for a historic home 
which is also energy and cost efficient.

Reflection Opportunities

Student 
Reflections 
Prompts:

Key Questions to 
Ask Students:
1.How do you 
create a new 
composite shape?
2. How do artists 
use shapes to 
communicate?

Teacher 
Reflection 
Prompts:

Key Questions to 
Ask Yourself:
1. Was there a 
seamless 
connection 
between the art 
and math in this 
lesson?
2. What pieces of 
this lesson were a 
challenge?  Which 
pieces were most 
engaging for me 
and my students?
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Materials: 
• Andrew 

Goldsworthy 
Online Portfolio 
(http://
goldsworthy.cc.gla/
ac.uk) 

• Paper, pencils 
• Outdoor space 
• Digital camera(s) 

Extension: 

Take a picture of each 
group’s art each day for 
a week.  Print the 
images out (or create a 
digital portfolio) and 
discuss how weather 
and time changed the 
work. 

lesson seeds
EROSION ART

S C I E N C E  &  V I S U A L  A R T

CONTENT FINE ARTS

NGSS 4-ESS2-1. Make observations 
and/or measurements to provide 
evidence of the effects of weathering or 
the rate of erosion by water, ice, wind or 
vegetation 

VA:Cr1.2.5a. Identify and demonstrate 
diverse methods of artistic investigation to 
choose an approach for beginning a work of 
art.

Objectives

Assessment:

Pre-Assessment: 
View the image Stones Sinking in Sand from Andrew Goldsworthy.  Ask students what 
elements (water, earth) they see and what they think is going on in the image.  Explore 
the idea of line, shape, color and how the elements are effecting the visual art. 

Engagement:  
Review the concept of erosion over time and how changes in weather and time can 
effect the earth.  How can that explain what is going on in the Goldsworthy image?  

Activity: 
1. Explore other examples of Andrew Goldsworthy’s work and his artistic process 

of documenting how art can be transient based on where and how it is created. 

2. Explain that students will create a work of art outside using materials they find 
in their outdoor space, similar to the work of Andrew Goldsworthy.  The 
transient artwork should demonstrate: 

a. Changes over time 
b. The process of Erosion and 
c. The physical properties of rocks and minerals 

3. In student groups, move outside and have students explore the materials and 
create their artwork that demonstrates the above criteria. 

Closing: 
Each group (or the teacher) takes a photograph of their group artwork. Each group 
presents their work to the class and explains each criteria.

Critique each presentation on: the use of color/design/elements, clarity of message, 
connection of the art and science. 

 grades 3-5

educationcloset
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HEADLINE: 

MY OBSERVATIONS:



VISUAL ARTS 

Integrated Lesson Plan    | iNotice³ Strategy
Content Area:
Science

Fine Arts Area:
Visual Arts

Lesson Title: Finger “Prints”

Grade Level: 3-5 Duration: 45-60 minutes Teacher:

Standards and Alignment

Content Area Standard(s): Fine Arts Standard(s):

5-PS1-3. Make observations and 
measurements to identify materials 
based on their properties.

Visual Art: Artistic Process: Responding  
Anchor Standard: Perceive and analyze 
artistic work. 

Big Idea: Students use close 
observation to study and 
document the effect of 
different printing 
mediums.

Essential 
Question:

How can we express 
our learning through 
observation?

21st 
Century 
Skills:

Creativity, Collaboration, 
Problem Solving, Critical 
Thinking

Key 
Vocabulary:

observation, print, 
comparison
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Vertical 
Alignment

Before Lesson: During Lesson: After Lesson:

Engaging in close 
observation is an 
important part of 
the scientific 
method.

Observations 
provide data that 
may influence a 
solution or 
creative process.

Use observations from 
multiple sources to 
develop a theory of 
action.

Materials List: Computer, Speakers, Internet
Pencils, ink pads, paper, journals, Chuck Close Looking Guide 
(http://fristcenter.org/content/uploads/gallery_guides/
chuck_close_looking_guide.pdf), photographs, Video (https://
www.youtube.com/watch?v=fecOLyFyHV0), magnifying glass or 
microscope

Instructional Delivery (guided, collaborative, and self-directed)

Student Learning 
Outcome(s):

I can use observations to inform my understanding of 
the printing process.

NO PERMISSION REQUIRED                                                                         170



Pre-Engagement:

Focal Lesson:

Pre-assessment:

Students view Chuck Close’s Fanny/Fingerpainting piece.  
Ask students to use the iNotice3 Strategy to read the 
artwork.  Document the observations from students and 
chart as needed.

Engagement:

Ask students how they think the artwork was produced (a 
photograph, a drawing, etc?).  After some discussion, 
reveal that the artist used his fingerprints to create the 
work.  View some samples of Judith Braun’s work and 
compare and contrast the works of both artists.  View a 
video of Judith’s process here: https://www.youtube.com/
watch?v=fecOLyFyHV0 

Process:

Discuss why fingerprints are important (no two fingerprints 
are alike) and how else fingerprints might be used in the 
world today beyond artwork (ie:identification).  

Provide students with ink pads and a clean piece of white 
paper.  Demonstrate how to roll their finger print and ask 
them to roll their fingerprints onto the white paper.  Then, 
provide students with magnifying glasses, or use an ExoLab 
microscope to view the fingerprints.  **Note: if using the 
ExoLab microscope, attach it to an iPad and project student 
fingerprint samples onto a large screen.

NO PERMISSION REQUIRED                                                                         171



Focal Lesson: Ask students to document their observations about each 
fingerprint.  What patterns emerge?  How are each 
different?  Compare their fingerprints with their friends - 
what do they see?  Identify the three main types of 
fingerprint patterns: loops, whorls and arches.  

Ask students to create use the ink pads again to create a 
fingerprint, but this time, move the fingerprint in some way 
(drag, smudge, feather, etc).  Observe through 
magnification what this does to the fingerprint pattern.

Break students into 4-6 groups.  Give each group a 
photograph of an inanimate object.  Ask students to 
document their observations about the photograph and 
determine what kinds of fingerprints would work best for 
the various parts of the object.  Then, using their analysis of 
their own fingerprints, have students determine who’s 
fingerprints will be used to recreate those selected parts of 
the image.  For instance, if the stem of the flower should 
use a more whorled pattern of fingerprint, the students 
would choose a member of their group with a whorled 
fingerprint pattern.  Students will also use their 
observations of what happens when fingerprints are 
manipulated (dragged, smudged, etc) to best recreate the 
photographed image.  Both the fingerprint pattern and the 
fingerprint manipulation choices should be documented as 
part of the final product.
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Integrated 
Assessment and 
Extension

Artist’s Observation Statement: My Legacy

Students should each write an artist’s statement about their 
completed fingerprint image that documents their 
observations of both the photograph and the fingerprints to 
determine the properties, style and elements used in their 
finished work.  The statement should address how this work 
leaves their legacy for the world through their fingerprints.

Suggested Grade-Band Extensions

K-2: Create a fingerprint drawing using one fingerprint to 
explore the parts of a flower.  Use different techniques 
(rolled, smudged, dragged) for different parts of the flower 
and identify each part through careful observation of living 
flowers or plants.

6-8: Explore the use of fingerprints through forensic 
investigations and create a piece of artwork that documents 
a forensic vignette.

9-12: Using actual forensic fingerprint evidence, use a photo 
editing software to cut out fingerprints to document the key 
suspects and how each suspect related to the case in a 
comprehensive piece of artwork.
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Reflection Opportunities

Student 
Reflection 
Prompts:

Key Questions to Ask 
Students:
1.Why is close 
observation important?
2. How can we use 
observation as a tool for 
creating something 
new?

Teacher 
Reflection 
Prompts:

Key Questions to Ask 
Yourself:
1. Was there a seamless 
connection between the 
art and science in this 
lesson?
2. What pieces of this 
lesson were a challenge?  
Which pieces were most 
engaging for me and my 
students?

Finger “Prints” Assessment Rubric

Content Standard Assessed: NGSS 5-PS1-3. Make observations and measurements 
to identify materials based on their properties.

Arts Standards Assessed: Visual Art: Artistic Process: Responding  Anchor Standard: 
Perceive and analyze artistic work. 
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Criteria Distinguished 
Level (4)

Excelled 
Level (3)

Adequate 
Level (2)

Basic Level 
(1)

The Artist 
Statement 
clearly 
references 
evidence 
obtained 
throughout 
observations 
during the 
lesson

The student 
demonstrates in 
their statement 
use of 
sophisticated 
investigation and 
critical analysis.

The student 
demonstrate
s in their 
statement 
use of 
adequate 
investigation 
and critical 
analysis.

The student 
demonstrate
s in their 
statement 
some use of 
investigation 
and critical 
analysis.

The student 
demonstrates 
in their 
statement few, 
if any, 
references of 
investigation 
and critical 
analysis.

The Artist 
Statement 
identifies key 
art and 
science 
elements that 
contribute to 
the clarity of 
the finished 
project.

The student’s use 
of key art and 
science elements 
are specific and 
accurate.

The 
student’s use 
of key art 
and science 
elements are 
general and 
mostly 
accurate.

The 
student’s 
use of key 
art and 
science 
elements are 
very broad 
and 
somewhat 
accurate.

The student’s 
use of key art 
and science 
elements are 
vague and/or 
not accurate.
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The student 
uses the Artist 
Statement to 
demonstrate 
that they can 
manipulate 
skills 
obtained 
during the 
lesson 
intentionally.

The student’s 
statement 
provides direct 
evidence of 
scientific and 
artistic skills 
gained during 
the lesson and 
references these 
skills when 
discussing their 
work.
  

The 
student’s 
statement 
provides 
general 
evidence of 
scientific and 
artistic skills 
gained 
during the 
lesson and 
references 
these skills 
when 
discussing 
their work.  

The 
student’s 
statement 
provides 
little  
evidence of 
scientific 
and artistic 
skills gained 
during the 
lesson and 
references 
these skills 
when 
discussing 
their work.  

The student’s 
statement 
provides no 
evidence of 
scientific and 
artistic skills 
gained during 
the lesson and 
does not 
reference these 
skills when 
discussing their 
work.

The Artist 
Statement 
demonstrates 
the student’s 
ability to 
transfer 
knowledge 
into practice. 

The student’s 
statement 
reflects an ability 
to authentically 
connect two 
contents in a 
seamless way 
which 
demonstrates an 
extensive range 
of knowledge 
and skills.

 The 
student’s 
statement 
reflects an 
ability to 
authentically 
connect two 
contents in a  
clear way 
which 
demonstrate
s adequate 
knowledge 
of the topic.

 The 
student’s 
statement 
reflects 
connections 
that appear 
forced or 
may be 
unclear, but 
which 
demonstrate 
acceptable 
knowledge 
of the topic.

 The student’s 
statement 
represents a 
struggle  to 
authentically 
connect two 
contents in a 
clear way which 
demonstrates 
adequate 
knowledge of 
the topic.
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If-This-Then-That Statements (Math & ART) 

1. Create a “code” of 3 mathematical sentences. (ie: 1 + 3 = 4 OR 
3 - 2 = 1, etc) 

2. For each mathematical sentence, create an artistic 
expression for the “that” statement (ie: each “4” is yellow, or 
each “1” is a curvy line) - try starting with just primary colors 
or open/closed lines. 

3. The “if” statement numbers tell you how many blocks to 
move on the grid.  The + sign signifies moving right and the - 
sign signifies moving left.  Positive numbers move up and 
negative numbers move down. 

4. Work the equations in any order 
5. Create a piece of code-inspired artwork.  Then, move 

beyond the grid and create purely art IFTT “codes” for a 
piece of artwork. 

  
EXAMPLE: 
1+2 =3   (blue) 
5+0=5 (yellow) 
-3+2= -1 (red) 



ARTIST: Martin Krzywinski 

WORK: 3628 Digits of Pi, 2015.



Content Area:
Reading/Science

Fine Arts Area:
Music

Lesson Title: Soundtrack Engineers

Grade Level: 5-8 Duration: 45 minutes Teacher: Susan Riley

Integrated Lesson Plan | EducationCloset

EducationCloset | www.educationcloset.com

Standards and Alignment

Content Area Standard(s): Fine Arts Standard(s):

CCSS.ELA-Literacy.RL.6.3 Describe how a 
particular story’s or drama’s plot unfolds in a 
series of episodes as well as how the characters 
respond or change as the plot moves toward a 
resolution.

NGSS: MS-ETS1-3. Analyze data from tests to 
determine similarities and differences among 
several design solutions to identify the best 
characteristics of each that can be combined into 
a new solution to better meet the criteria for 
success.

Music: Improvising melodies, variations, and 
accompaniments 
* Students will demonstrate the ability to  

improvise "answers" in the same style to given 
rhythmic and melodic phrases. 

* Students will improvise short songs and 
instrumental pieces, using a variety of sound 
sources, including traditional sounds (e.g., 
voices, instruments), nontraditional sounds 
available in the classroom (e.g., paper tearing, 
pencil tapping), and body sounds (e.g., hands 
clapping, fingers snapping)

Listening to, analyzing, and describing music

Music: Improvising melodies, variations, and 
accompaniments 
* Students will demonstrate the ability to  

improvise "answers" in the same style to given 
rhythmic and melodic phrases. 

* Students will improvise short songs and 
instrumental pieces, using a variety of sound 
sources, including traditional sounds (e.g., 
voices, instruments), nontraditional sounds 
available in the classroom (e.g., paper tearing, 
pencil tapping), and body sounds (e.g., hands 
clapping, fingers snapping)

Listening to, analyzing, and describing music

Big Idea: Students explore plot 
development through music 
composition.

Essential 
Question:

What is texture?

21st 
Century 
Skills:

Creativity, Collaboration, 
Problem Solving, Critical 
Thinking

Key 
Vocabulary:

layering, plot development, 
musical elements, texture

Vertical 
Alignment

Before Lesson: During Lesson: After Lesson:

Compositions have a 
natural sequence.

Music can be 
engineered to create 
composition 
development.

Use their knowledge of 
texture to deepen a 
composition’s 
development.

Materials 
List:

Computer, Speakers, Internet
Coke Commercial
Boomwhackers and/or found sounds (coke bottles, cans, drumsticks, etc)
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Instructional Delivery (guided, collaborative, and self-directed)

Student Learning 
Outcome(s):

I can use music to as text to engineer story development.

Pre-Engagement: Pre-assessment:

Engage students in a brief version of the strategy “Dinner Layers”.  Assess if 
students can stay within a set beat and if they respond as each new layer is 
added.  

Engagement:

Watch the Coke Commericial “Little Talks”.  Ask students to be observers for 
how many layers of coke packaging is used throughout the video.

After the video, discuss how each product was used, how it was layered, and 
what textures that created.

Focal Lesson: Ask students to think about if the song would have been the same if it was 
just one instrument (the cello, for example).  Why not? What does layering 
sound do to a composition? This is what studio mixing and music engineers 
do all the time.

Next, ask students to consider how the engineer or composer would know 
when to add each new layer.  Most songs have a typical arc - introduction, 
main theme, theme development and finale. Use the coke commerical again 
as an example of this arc. Stories are the same: plot development usually 
also follows an arc of rising action, climax, falling action, closing.  

Read “Paul Revere’s Ride” and identify the rising action, climax, falling action 
and closing sections.  

Think about key words in the poem that could be highlighted as different 
layers in a song.  Select found instruments and work in groups to create an 
ostinato for that layer.

Perform the composition while the teacher reads the poem.  As each layer is 
added, adjust the tempo and dynamics to match that of the story arc in the 
poem.

Assess and Extend

Integrated 
Assessment and 
Extension

Assess aurally and visually if students can identify the elements of 
plot and music development and apply these to a song 
composition.

Extend this lesson by creating their own recorded composition of 
selected lyrics.  If possible, use computer software like 
Garageband or Audacity to record and mix the audio.

http://www.youtube.com/watch?v=Or1C4RyIOwM#t=15

http://www.youtube.com/watch?v=Or1C4RyIOwM#t=15
http://www.youtube.com/watch?v=Or1C4RyIOwM#t=15
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Reflection Opportunities

Student Reflections 
Prompts:

Key Questions to 
Ask Students:
1. What are the 
elements of plot 
development?
2. How can we use 
music to help us 
engineer the plot of  
a composition?

Teacher Reflection 
Prompts:

Key Questions to 
Ask Yourself:
1. Was there a 
seamless connection 
between the music 
and literacy in this 
lesson?
2. What pieces of this 
lesson were a 
challenge?  Which 
pieces were most 
engaging for me and 
my students?



Longfellow, Henry Wadsworth. “Paul Revere’s Ride.” (1861)

Listen, my children, and you shall hear
Of the midnight ride of Paul Revere,
On the eighteenth of April, in Seventy-five;
Hardly a man is now alive
Who remembers that famous day and year.
He said to his friend, “If the British march
By land or sea from the town to-night,
Hang a lantern aloft in the belfry arch
Of the North Church tower as a signal light,—
One, if by land, and two, if by sea;
And I on the opposite shore will be,
Ready to ride and spread the alarm
Through every Middlesex village and farm,
For the country-folk to be up and to arm.”
Then he said, “Good night!” and with muffled oar
Silently rowed to the Charlestown shore,
Just as the moon rose over the bay,
Where swinging wide at her moorings lay
The Somerset, British man-of-war;
A phantom ship, with each mast and spar
Across the moon like a prison bar,
And a huge black hulk, that was magnified
By its own reflection in the tide.
Meanwhile, his friend, through alley and street,
Wanders and watches with eager ears,
Till in the silence around him he hears
The muster of men at the barrack door,
The sound of arms, and the tramp of feet,
And the measured tread of the grenadiers,
Marching down to their boats on the shore.
Then he climbed to the tower of the church,
Up the wooden stairs, with stealthy tread,
To the belfry-chamber overhead,
And startled the pigeons from their perch
On the sombre rafters, that round him made
Masses and moving shapes of shade,—
Up the trembling ladder, steep and tall,
To the highest window in the wall,
Where he paused to listen and look down
A moment on the roofs of the town,
And the moonlight flowing over all.
Beneath, in the churchyard, lay the dead,
In their night-encampment on the hill,
Wrapped in silence so deep and still
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That he could hear, like a sentinel’s tread,
The watchful night-wind, as it went
Creeping along from tent to tent,
And seeming to whisper, “All is well!”
A moment only he feels the spell
Of the place and the hour, and the secret dread
Of the lonely belfry and the dead;
For suddenly all his thoughts are bent
On a shadowy something far away,

Where the river widens to meet the bay,—
A line of black that bends and floats
On the rising tide, like a bridge of boats.
Meanwhile, impatient to mount and ride,
Booted and spurred, with a heavy stride
On the opposite shore walked Paul Revere.
Now he patted his horse’s side,
Now gazed at the landscape far and near,
Then, impetuous, stamped the earth,
And turned and tightened his saddle-girth;
But mostly he watched with eager search
The belfry-tower of the Old North Church,
As it rose above the graves on the hill,
Lonely and spectral and sombre and still.
And lo! as he looks, on the belfry’s height
A glimmer, and then a gleam of light!
He springs to the saddle, the bridle he turns,
But lingers and gazes, till full on his sight
A second lamp in the belfry burns!
A hurry of hoofs in a village street,
A shape in the moonlight, a bulk in the dark,
And beneath, from the pebbles, in passing, a spark
Struck out by a steed flying fearless and fleet;
That was all! And yet, through the gloom and the light,
The fate of a nation was riding that night;
And the spark struck out by that steed, in his flight,
Kindled the land into flame with its heat.
He has left the village and mounted the steep,
And beneath him, tranquil and broad and deep,
Is the Mystic, meeting the ocean tides;
And under the alders, that skirt its edge,
Now soft on the sand, now loud on the ledge,
Is heard the tramp of his steed as he rides.
It was twelve by the village clock
When he crossed the bridge into Medford town.
He heard the crowing of the cock,
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And the barking of the farmer’s dog,
And felt the damp of the river fog,
That rises after the sun goes down.
It was one by the village clock,
When he galloped into Lexington.
He saw the gilded weathercock
Swim in the moonlight as he passed,
And the meeting-house windows, blank and bare,
Gaze at him with a spectral glare,
As if they already stood aghast
At the bloody work they would look upon.
It was two by the village clock,
When he came to the bridge in Concord town.
He heard the bleating of the flock,
And the twitter of birds among the trees,
And felt the breath of the morning breeze
Blowing over the meadows brown.
And one was safe and asleep in his bed
Who at the bridge would be first to fall,
Who that day would be lying dead,
Pierced by a British musket-ball.
You know the rest. In the books you have read,
How the British Regulars fired and fled,—
How the farmers gave them ball for ball

From behind each fence and farm-yard wall,
Chasing the red-coats down the lane,
Then crossing the fields to emerge again
Under the trees at the turn of the road,
And only pausing to fire and load.
So through the night rode Paul Revere;
And so through the night went his cry of alarm
To every Middlesex village and farm,—
A cry of defiance and not of fear,
A voice in the darkness, a knock at the door,
And a word that shall echo forevermore!
For, borne on the night-wind of the Past,
Through all our history, to the last,
In the hour of darkness and peril and need,
The people will waken and listen to hear
The hurrying hoof-beats of that steed,
And the midnight message of Paul Revere
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RESOURCES: 

Chuck Close: http://www.nga.gov/content/dam/ngaweb/
Education/learning-resources/an-eye-for-art/AnEyeforArt-
ChuckClose.pdf  

Beauty Hidden in Pi (Article): http://www.washingtonpost.com/
news/wonkblog/wp/2015/03/14/10-stunning-images-show-
the-beauty-hidden-in-pi/ 

Frank Lloyd Wright: http://www.artic.edu/aic/collections/
artwork/artist/Wright,+Frank+Lloyd 

Engineering is Elementary: http://www.eie.org/eie-curriculum/
curriculum-units 

MY NOTES: 
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STEAM
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