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WEAVING TOGETHER EQUITY PRACTICES
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NCTM's Access and Equity Position

Creating, supporting, and sustaining a culture of access
and equity require being responsive to students'
backgrounds, experiences, cultural perspectives, traditions,
and knowledge when designing and implementing a
mathematics program and assessing its effectiveness.
Acknowledging and addressing factors that contribute to
differential outcomes among groups of students are critical
to ensuring that all students routinely have opportunities to
experience high-quality mathematics instruction, learn
challenging mathematics content, and receive the support
necessary to be successful. Addressing equity and access
includes both ensuring that all students attain mathematics
proficiency and increasing the numbers of students from all
racial, ethnic, linguistic, gender, and socioeconomic groups
who attain the highest levels of mathematics achievement.

TODOS & NCSM Social Justice Statement

A social justice stance requires a systemic approach that
includes fair and equitable teaching practices, high
expectations for all students, access to rich, rigorous, and
relevant mathematics, and strong family/community
relationships to promote positive mathematics learning and
achievement. Equally important, a social justice stance
interrogates and challenges the roles power, privilege, and
oppression play in the current unjust system of
mathematics education—and in society as a whole. Three
components are needed for a just, equitable, and
sustainable system of mathematics education for all
children. There must be acknowledgment of the unjust
system of mathematics education, its legacy in segregation
and other forms of institutional systems of oppression, and
the hard work needed to change it. The actions taken
must be driven by commitments to re-frame,
re-conceptualize, intervene, and transform mathematics
education policies and practices that do not serve to
promote fair and equitable mathematics teaching and
learning. And there must be professional accountability to
ensure these changes are made and sustained.
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CASE STUDY: KALA
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APPLICATION

How can | incorporate Project-Based Social Justice
Mathematics into my classroom?

NOTES & QUESTIONS



