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Introduction
On October 4, 2013, by unanimous vote of the Faculty Senate, a motion proposed by 
the Academic Affairs Committee established for the 2013-2014 academic year an ad hoc 
committee for the purpose of investigating roadblocks to rigorous and robust student-centered 
interdisciplinarity.  

The committee was formed to address the following questions: 
	 How	do	we	inadvertently	make	it	difficult	for	students	to	have	an	interdisciplinary	education		
 at Columbia? 
	 And	specifically,	what	institutional	structures	and	practices	stand	in	the	way	of	high-quality		
 interdisciplinary and collaborative educational opportunities? 

Issues surrounding the topics of collaboration and interdisciplinary studies have been widely 
investigated and discussed by faculty, administrators, and staff since at least 2005.  As a 
result numerous reports, surveys and other documents with valuable information have been 
produced.  In Fall 2013, the Student Government Association (SGA) initiated its own investigation 
through student surveys, a Student Assembly on the topic of collaboration, and most recently, 
a discussion with President Kim about cross-departmental collaboration.  Clearly there is 
much interest in taking advantage of and providing opportunities for student collaboration and 
interdisciplinary projects.

The aim of this committee was not to undertake yet another exhaustive investigation.  That has 
been done.  Instead we hoped to identify, from past research and from discussions with our 
colleagues, the most insistent challenges, those impediments that time and again keep students 
from effectively engaging in and faculty from fully developing collaborative and/or interdisciplinary 
projects and experiences.

The Ad hoc Committee on Student-Centered Interdisciplinarity held three brief meetings over 
AY2013-2014.  During this time the committee explored original research documents (see 
Appendix A) and collected additional anecdotal evidence from colleagues to compile lists of 
disincentives to interdisciplinarity and collaboration.  Documents used for this report and other 
supporting documents on interdisciplinary teaching, learning and evaluation will be available on 
IRIS.  

A	summary	of	our	findings	follows.		
Section 1 examines the subtle cultural obstacles that preclude interdisciplinary and collaborative 
work	including	the	relinquishing	of	‘expert	status’	and	the	complexity	of	disciplinary	translation.			
Section 2	identifies	specific	challenges	with	existing	curriculum, support and incentives, and 
space	followed	by	specific	recommendations.
Section 3 Appendices
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1. CULTURAL OBSTACLES
Relinquishing expert status.
To	some	extent,	interdisciplinary	work	requires	that	we	relinquish	expert	
status in order to see and understand the way the problem or project 
looks through other lenses, and to acknowledge the limits of our own 
understanding.		This	is	particularly	difficult	for	teachers	in	the	classroom	
because	we	don’t	have	our	core	expertise	to	‘fall	back	on,’	rather,	we	are	
put in the vulnerable position of being learners in the classroom.  Learning 
in	front	of	students	is	both	difficult	and	potentially	embarrassing,	but	if	
we	don’t	model	that	type	of	unguarded	behavior	there’s	little	chance	our	
students will.  

Faculty will feel more secure in bringing this type of teaching into the 
classroom	only	after	some	testing	(prototyping)	has	occurred	in	a	‘safe	
space’	outside	of	the	classroom.		Such	rehearsing	(collaborating	with	
colleagues prior to co-teaching) can help minimize the fear of failure and 
add	to	a	set	of	‘best	practices’	that	can	be	shared	across	the	institution.		
We also need to reinforce the importance of learning through failure if we 
are to instill a sense of risk-taking in our students.  Expertise rarely occurs 
at the undergraduate level; the four-year college experience should be 
viewed more as a potential passport to that next layer of learning which 
happens on-the-job.

Interdisciplinary work, however, is often not taken as seriously as 
traditional	academic	research	because	it	is	difficult	to	assess	its	true	value.		
Many disciplines have specialized communities of discourse that meet 
in academic conferences and publish in dedicated journals.  Because 
tenure-track faculty depend on these outlets to validate their work they 
may adhere to disciplinary boundaries.  Interdisciplinary and collaborative 
work	can	be	viewed	as	threatening	to	the	established	notions	of	‘success’	
in traditional terms.  

There are also no well-established metrics for assessing the effectiveness 
of interdisciplinary work.  While papers, video documentaries, and 
presentations can all help alleviate this issue, clear metrics also need 
to be established.  Interdisciplinary initiatives need to be both top-down 
(recognized and vetted by administration), and bottom-up (created 
organically by faculty, staff, and students). 
 
For students at Columbia, interdisciplinary work will always pose a 
unique	challenge	if	there	is	not	a	culture	to	support	it.		The	majority	of	
Columbia College Chicago students choose the college because they 
want to pursue a major right away.  They want to be experts -- they want 
to specialize.  In a culture that promotes this, interdisciplinary work can 
seem fuzzy, sloppy and less important.  As we take leadership to change 
this perception, students who are more inclined to see the value of this 
‘fuzzy’	approach	will	become	the	bellwethers	and	resources	and	provide	
methods to help establish a culture of collaboration.  Over time as the 
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culture changes and we have students modeling the behavior we have 
helped establish and foster, the outcomes should speak for themselves 
(promoting more interdisciplinary activity).

The challenges of disciplinary translation.
Each discipline has its own language - work that speaks another language 
may be devalued by those with expert status in a different discipline.  For 
example, “hard evidence” (Journalism or History) might not be seen in 
the same light as confessional narrative.  Disciplinary experts can be 
suspicious	of	each	other’s	knowledge.		This	puts	us	in	risk-taking	territory	
again, and it slows us down.  The process of learning and listening to other 
languages is painstaking and sometimes frustrating.  Interdisciplinary 
and collaborative work takes more time.  While every discipline has its 
‘own	language’,	their	essence	must	be	translated	for	others	to	see	and	
validate	requiring	partners	to	share	key	disciplinary	insights.		Too	often	we	
hide behind these disciplinary languages and avoid explaining their inner 
workings	and	relevance	to	other	disciplines.		We	must	find	ways	to	learn	
from each other in order to expand our individual knowledge bases.  

There’s extra work required and it’s sloppy.
Any	good	strong	interdisciplinary	collaboration	requires	extra	work,	as	
we	reach	across	boundaries	to	find	clarity	of	purpose	and	commitment	
to	a	project.		The	work	of	interdisciplinary	collaboration	requires	that	we	
take the time to fail once, and fail again, and retool and come back to 
the	table.		It’s	messy	and	sloppy	and	unpredictable,	and	it	requires	an	
extra commitment to the process.  In this work we abandon the standard 
“process to product” model (another model we are so attached to), and the 
two are interwoven and wrapped around each other.  This is why there has 
to	be	a	‘safe	place’	and	resources	to	learn	together	and	fail	together	and	
‘seriously	play’	together.		

Our students will need to do exactly the same thing, but without rehearsal 
on	the	part	of	faculty	and	staff	this	simply	won’t	happen	on	the	scale	we	
need it to happen.  Extra work takes extra time, which means there have 
to be incentives to do the extra work, share it, expand it, and codify it.  If 
someone is given a course release to work with others, there should be a 
base	requirement	of	some	solid	documentation	as	well	as	an	attempt	to	
answer	some	questions	and	build	a	communal	knowledge	base.		If	people	
really want to learn together and they are given the time to do so, they 
have to contribute something beyond the output of their efforts.

Institutional	support	for	interdisciplinary	collaboration	will	require	a	larger	
conversation about the values and ideals we are trying to collectively 
develop.  But that conversation can only happen with incentives of time 
and	resources.		Ultimately	interdisciplinary	work	is	about	the	‘whole	being	
greater	than	the	sum	of	its	parts.’	The	institution	as	a	whole	needs	to	
articulate	the	benefits	of	cross	collaboration	while	acknowledging	the	need	
for	experimentation,	which	can	be	messy,	time-consuming,	and	difficult	
to assess.  Ultimately all cultures have shared stories and touchstones 
of struggle leading to greater clarity.  There will need to be a space for 
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such struggle to occur.  Without these (and they take time, effort, and 
resources/support to happen) we will have no shared stories.  We have 
a great opportunity to create a culture of collaboration based on shared 
knowledge of outcomes and process.  And from this shared knowledge 
can emerge some logical rules by which to play together more effectively.  
And while a single set of rules will never work, a multiple (and evolving) 
set could begin to coalesce the necessary culture of interdisciplinary 
collaboration.
 

2. CHALLENGES: (curricular)
Current curriculum
The current Interdisciplinary major allows students to select courses from 
two	existing	programs	in	order	to	meet	their	specific	educational	or	career	
goals.  The program is administered by the College Advising Center with 
support	from	the	deans’	offices	and	participating	department	faculty.	

Though the existence of the major is not widely communicated there are 
approximately 89 students pursuing the Interdisciplinary Major with an 
average	GPA	of	3.19.		There	are	48	unique	combinations	of	programs	that	
these	students	have	defined	as	their	interdisciplinary	major	requirements.		

There are also three additional interdisciplinary majors in various stages 
of approval – the Multimedia Photojournalism B.A., Radical Publishing 
B.A., and the Music Technology B.S.  Full details and current status of 
the majors can be found in Appendix B.  Each major was collaboratively 
developed by different departmental combinations of faculty, however, the 
majors do share common aspects.  Each addresses the growing trend 
toward integration of technology into existing disciplines and the need for 
interdisciplinary	programs	to	meet	the	expertise	requirements	of	emerging	
markets.		Another	common	element	is	the	difficulty	in	gaining	approval	
through the current curriculum processes.  

Many courses throughout the College approach content in an 
interdisciplinary	fashion	and	enrollment	in	these	courses	is	typically	quite	
strong.  The foundational course for the LAS Core, First Year Seminar, 
is by design an interdisciplinary experience. Creative Learning HuBs 
were developed by the School of Fine and Performing Arts to provide 
opportunities for collaboration among students, faculty and guest artists 
from multiple majors and disciplines. Appendix C provides a sample 
of some of the many existing interdisciplinary courses from across the 
college, more information on SFPA Creative Learning HuBs and “Cool 
Classes for Non-Majors.”

Challenges identified

•    Students and faculty are largely unaware of the variety of 
interdisciplinary or collaborative courses already offered.
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•    Lack of knowledge of one another in different departments and 
schools—including	lack	of	knowledge	of	other	departments’	curriculum,	
degree	programs,	facilities	and	their	students’	skills	and	interests—hinders	
collaboration and interdisciplinary work on a broad scale. 
 
•    Many of the interdisciplinary offerings that exist currently are examples 
of	“simple”	collaborations,	whereas	“complex”	collaboration	would	require	
the	more	difficult	transactions	across	schools	within	the	college.

•				Students	can’t	always	articulate	what	they’d	like	to	be	a	part	of	or	how	
to get there, especially for an entrepreneurial project.  They may have an 
interest	or	skill	they’d	like	to	use	with	other	students	inside	or	outside	their	
department,	but	aren’t	able	to	find	others	with	complementary	skills	who	
can help them create something tangible.

•    Students are not advised to be more intentional about their coursework, 
and	schedules	are	often	comprised	first	of	requirements	and	then	
electives, and the electives might be chosen solely based on day and time, 
and not on content.

•    Students need pathways, advising and outreach from the Advising 
Center, the Portfolio Center, the schools and the departments to help link 
them with other students.

•    Columbia has had several initiatives to foster an environment of faculty 
collaboration and shared curriculum, however the existing reporting and 
budgeting processes have never provided the incentives and operational 
logistics to the faculty and administration to actively engage in these 
efforts.

•    There is lack of dedicated resources such as a permanent and 
appropriate space where students, faculty and staff can play/work/learn 
without restriction.

•				The	message	to	“Live	what	you	love”	might	benefit	from	a	cultural	
shift in how we approach and ultimately deliver our programs to our 
students.  Students currently are admitted and are funneled directly into 
specific	majors	(through	Orientation,	advising,	etc.)	with	prescribed	degree	
requirement	that	leave	little	to	no	room	for	exploration	or	experience	
outside of a major.  (This contributes to the specialty culture described in 
section one of this report.)

•    Although First-Year Seminar introduces students to interdisciplinary 
experiences,	there	isn’t	a	mechanism	in	the	Core	curriculum	that	
reinforces this holistic educational approach as students move beyond 
their	first	year.

Recommendations

•    Interdisciplinary and/or collaborative projects must be built in to 
classroom assignments to make the best use of student time and funds.  
Students	could	also	benefit	from	oversight	and	monitoring	from	staff	and	
faculty	for	self-started	projects,	and	it’s	difficult	for	that	to	happen	outside	
of a credit-bearing class.

•    We are almost certain to have a new set of college-wide Core 
requirements	(Dr.	Kim	has	been	very	vocal	about	this,	and	it	is	likely	the	
incoming Provost will have this as a priority, as well.)  The College could 
consider	Interdisciplinary	courses	as	a	requirement	in	the	new	distribution.		



7

This will mandate clear criteria for identifying this category of courses and 
also	additional	review	and	quality	control.		But	this	is	certainly	one	way	to	
visibly	support	students’	curricular	interdisciplinary	experience.	
 
•    One of the most important contributors to the future growth of our 
school is the ability to offer interdisciplinary majors that allow students to 
customize their learning experiences based on their skills as well as their 
career aspirations.
    The need for this type of major is exhibited by the rising number of 
students taking courses outside their major in several key technology-
driven departments that focus on Online Production and Distribution.  The 
ability	to	customize	curriculum	based	on	students’	career	potential	and	
goals, coupled with a rigorous oversight of the contributing interdisciplinary 
courses, will position the college to offer innovative programs of instruction 
that	meet	student,	academic,	and	business	needs	with	a	flexible	and	
constantly improving curriculum.  
    The Interdisciplinary major, and other models of customization, however 
can only be a part of a larger cultural shift toward interdisciplinarity.  
Customization of majors encourages students to think across boundaries 
of	discipline,	but	don’t	require	that	we,	as	faculty,	engage	in	the	same	
risk-taking interdisciplinary culture shift.  Also, interdisciplinary work, as 
noted in the culture section, runs the risk of seeming sloppy.  A real shift in 
culture needs faculty leadership, a grounding in hybrid practice, and room 
to experiment.

•				The	existing	Interdisciplinary	Major	should	be	modified	with	the	
following	requirements:	1)	a	series	of	foundational	courses	gathered	from	
existing	courses	across	the	college;	2)	a	sequence	of	specialized	classes	
for	the	interdisciplinary	student;	3)	flexibility	for	students	to	construct	their	
final	major	requirements	with	learning	outcomes	overseen	by	contributing	
faculty.

•    In order for the college to offer innovative programs of instruction 
that	meet	student,	academic,	and	business	needs	with	a	flexible	and	
constantly improving curriculum the faculty must be untethered from the 
traditional program development and approval cycles.
  
•    Develop an Interdisciplinary Curriculum Governance Model.  Creating 
a new model for interdisciplinary curriculum development and approval will 
allow faculty to work collaboratively on interdisciplinary majors.  Students 
will	benefit	from	having	the	best	courses	taught	by	the	best	instructors	
regardless of school or department.  Majors that span creative practices 
across school boundaries will be able to be developed using new models 
of budgeting and governance.

•    Rather than focusing on faculty-driven prescribed or forced 
interdisciplinary courses, we recommend developing opportunities for 
students that are relevant to them, that center on a theme - or even a 
single object, i.e.  “smartphone” as new Provost Wearden described in one 
of his forums – led by faculty from varied disciplines to introduce, explore, 
experiment beyond the known.

•    With respect to technology and its role in delivering the means to an 
end, technology is but a tool that in the visual and performing arts is not 
always	required	or	even	desired.		There	is	a	concern	that	the	emphasis	
placed on technological needs for our students will overshadow the 
importance of critical analysis, thought, creativity, resourcefulness and 
other	skills	that	are	also	required	for	living	a	life	you	love.



8

•    With reservation, we support the idea of allowing customization of 
existing degree programs to better serve students.  How would this differ 
from the existing Interdisciplinary Major? A larger group would be needed 
for this discussion in order to develop this idea and implement it within 
existing systems and structures in order to make this a seamless process 
that will work with and for all college stakeholders and our students.  
Again, it is important that we do not build models that encourage students 
to run back and forth between disciplines, rather than building a new, fresh 
interdisciplinary culture.

•    Develop new administrative management systems for faster and 
more	efficient	cross-	and	inter-communication	between	departments,	
departmental consortiums (e.g., Visual Arts departments of A+D, Fashion 
Studies and Photography) across campus.

•				With	President	Kim’s	commitment	to	“shape	a	consistent	institutional	
narrative about ourselves”, we recommend there be 1) a repository 
for students/faculty/ staff to upload interdisciplinary/cross-disciplinary/
collaborative student/faculty/staff opportunities and ongoing experiences 
and 2) a single, dedicated web presence where these can be found. 
 

2. CHALLENGES: (support/incentives) 
Existing support and incentives
There is much interest among the faculty to design and offer curricular 
and co-curricular interdisciplinary learning experiences for students, but 
there are relatively few institutionalized support structures and even fewer 
incentives for doing so.  These efforts take time and energy to research, 
plan, support, and teach and, other than a few CiTE Fellowships, faculty 
do not receive compensation or course release time for these activities.  
In addition to a lack of compensation, tenure track faculty may feel 
discouraged from collaborations outside of their home departments and 
all	instructors	may	fear	the	potential	ramifications	from	negative	student	
evaluations that could arise from courses that attempt uncharted or 
unproven formats.  (Since, in the early phases, students may not yet grasp 
the value of the seeming “sloppiness” of interdisciplinary work that we 
noted in the Culture section of this report.)

Institutional buy in and resources are needed to incentivize faculty-led, 
interdisciplinary learning experiences and to support logistics, planning, 
course development, and co-teaching.  

Recommendations

•    Develop new administrative governance systems that reward 
departments and faculty for their participation in interdisciplinary initiatives 
that provide students with the best learning experiences regardless of 
departmental boundaries.

•    Create a process for proposing and a budget for supporting team-
taught courses.
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•    Create a process for proposing and a budget for supporting 
interdisciplinary courses and initiatives.

•    Include the use of Cloud Storage as a model for hosting 
interdisciplinary and collaborative data and objects as virtual storage for 
resources and as a communications center for access by multiple servers 
in multiple locations (think global) leading the College into more “complex 
collaborations,” as recommended by Dr. Kim.
 
•				Provide	a	centralized	academic	office	for	interdisciplinary	courses/
initiatives.

•    Offer workshops on interdisciplinary teaching.

•    Create a central repository of past collaborative and/or interdisciplinary 
courses and projects.  It would be very helpful to have such a resource 
for formulating and sharing ideas, identifying potential faculty and student 
collaborators, developing course materials, and for discussing successes, 
pitfalls and assessment methods and results.

•    Provide support for development of student portfolios that showcase 
interdisciplinary work.

•    Encourage participation from all grade levels in Industry Night to 
highlight	the	benefits	of	interdisciplinary	studies	to	the	professional	world.

•    Rewards, incentives, recognition and administrative support should be 
given to students who wish to gain real world experience by integrating 
other disciplines with their majors, or who seek educational or professional 
experiences outside of their disciplines by volunteering or interning.

•    Administrative/infrastructural and departmental support, rewards, 
incentives and recognition via tenure, promotion, release time or 
other forms of compensation should be facilitated by the FAAR and 
implemented for faculty efforts to co-develop and co-teach courses that 
give students experience with varied disciplines or skills, including those 
that engage civic or other academic communities outside of Columbia.

•    CiTE offers a Cross-Curricular Collaboration Fellowship with a stipend.  
This is a good start, but something like this could be extended to support 
co-taught courses or the development of new interdisciplinary courses.

•    Faculty Development Grants have been widely used for collaborations 
between	faculty,	and	these	quite	often	involve	students.		Additional	
institutional support could be earmarked especially for collaborative or 
interdisciplinary projects that include students.

•    It is important that it be recognized that the development of 
interdisciplinary curricula can be more time intensive than normal 
departmental courses and that additional compensation through either 



10

stipends, and/or increased fellowship funding opportunities compensate for 
this.

•  Provide full workload credit for co-teaching a course, which is at least as 
time intensive as teaching a course alone.
 

2. CHALLENGES: (space) 
Space
While interdisciplinary projects are put into practice in classrooms across 
Columbia, the most ambitious being Manifest and the three courses 
devoted to it, there is no central place where students, faculty and 
staff	can	go	to	find	each	other	when	they	have	an	idea	for	a	project,	
to	see	examples	of	past	integrative	projects	for	inspiration,	or	to	find	
more information about how to model the process of collaboration on 
interdisciplinary	projects.		In	addition,	students	don’t	know	about	potential	
interdisciplinary classes that already exist.  The lack of a central repository 
of past collaborative and/or interdisciplinary courses and projects forces 
us to re-engineer the wheel again and again.  A physical hub is critical 
for formulating, sharing and trying out ideas, for identifying potential 
faculty and student collaborators, for developing course materials, and for 
discussing successes, pitfalls and assessment methods and results of past 
and current projects. 
  
Recommendations

•  Provide exposure to faculty and student models of creative 
interdisciplinary study and learning that engages students in critical 
thinking and problem solving to foster the exchange of ideas, methods, 
and skills.
  
•  Foster and incentivize student and faculty interaction and dialogue in a 
dedicated organizational and physical space to encourage collaborative 
leadership for interdisciplinary activities in and out of the classroom. 
 
•  The recent upgrades to the Talent Pool website (via the Portfolio 
Center) have made it more user friendly and should facilitate increased 
collaboration between students and provide a larger web presence for 
connection between students and professionals.  Introduce incoming 
and current students to the new and improved Talent Pool via First-Year 
Seminar or other Core courses so that they can take advantage of it as 
soon as possible.
  
•  We recommend that a central space (aka, playroom, marketplace, lab) 
be dedicated to both physical and online engagement where students 
and faculty go to work, to play, to experiment, to store works in progress 
or	to	find	out	about	courses	that	offer	interdisciplinary	experiences.		This	
space would provide a meeting place for students, faculty and staff to 
find	collaborators	and	examples	of	interdisciplinary	projects	that	are	in-
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progress or completed.  Ideally it would be a space where successful and 
not so successful processes and evaluation methods could be explored, 
critiqued	and	implemented.		Talent	Pool	and	the	Portfolio	Center	would	be	
closely allied. 
 
Appendix D provides a range of examples of existing classrooms, 
labs, work spaces, and lounges where faculty/student interdisciplinary 
collaborations can take place on campus.
  
This report is submitted by the Ad Hoc Committee on Student-Centered 
Interdisciplinarity (Academic Affairs Committee of the Faculty Senate). 
The	ad	hoc	committee	was	composed	of	the	following	members:	

Faculty Senate Academic Affairs Committee
Frances Maggio, Theatre Department 
Robin Whatley, Department of Science and Mathematics, Committee Co-
Chair

Faculty Members-At-Large 
Lisa DiFranza, First-Year Seminar 
Betsy Edgerton, Journalism Department
Kevin Henry, Art + Design Department

Deans’	Offices	Representatives
Melissa McCallum, School of Fine & Performing Arts
Neil Pagano, School of Liberal Arts & Sciences 
Mirella Shannon, School of Media Arts, Committee Co-Chair 

Provost’s	Office	Representatives
Hope Daniels, School of Media Arts   
Lott Hill, Center for Innovation in Teaching Excellence (CiTE)

College Advising Center Representative
Janet Talbot, Associate Director

3. APPENDICES
Appendix A. Disincentives to student-centered interdisciplinarity were 
compiled in part from the following documents.

Report and Recommendations of the Interdisciplinary Task Force (2005 – 
2006)

Compilation of Faculty Responses to 2009 SFPA Faculty Retreat Survey 
Re Collaboration

Collaboration@ Columbia College Report, 2010
The School of Fine and Performing Arts 
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Survey	of	Spotlight	on	Collaboration	Presenters:	Spring	2012
The	Office	of	Academic	Affairs

Survey	of	Spotlight	on	Collaboration	Presenters:	Spring	2012,	Summary	
of Results
The	Office	of	Academic	Affairs

Academic	Affairs	Value	Statement:	Collaboration	is	a	Core	Value	of	
Columbia, October 2012
The	Office	of	Academic	Affairs

Notes from CCC Student Assembly, Break Down the Walls, December 2, 
2013

Student Government Association Final Report on Cross-Departmental 
Collaborations, March 19, 2014

CiTE Cross-Curricular Collaboration Fellowships
Center for Innovation in Teaching Excellence (CiTE)

The following resources provide additional examples of interdisciplinary, 
project-based teaching and learning research with rigorous evaluation 
components put into practice at Columbia from 1998 - 2001. These and 
other supporting documents will be available on IRIS.

Iverson, B.K. (2000). Teaching and Learning with STYLE (Situated 
Technology Yielding Learning Enhancement). In J. Bourdeau & R. 
Heller (Eds.), Proceedings of World Conference on Educational 
Multimedia, Hypermedia and Telecommunications 2000 (pp. 1375-1377). 
Chesapeake,	VA:	AACE.

Liberal	Ed	Meets	High	Tech:	Interdisciplinary	Collaboration	to	Improve	
Instruction, 1999. Barbara K. Iverson, Academic Computing & Education 
Studies, Teresa Prados-Torreira, Liberal Education, Columbia College 
Chicago.
 
Appendix B.  Interdisciplinary majors currently offered or proposed.

The Interdisciplinary (Self-Designed) Major
Interdisciplinary majors exist at many colleges and universities throughout 
the US.  Our students select this degree path for a variety of reasons, 
including:	

1.  They are interested in more than one discipline and this major allows 
them the opportunity to deeply explore multiple majors (as opposed to 
double majoring, which is not practical for most of our majors).

2.  After beginning their studies at Columbia, students become 
disenchanted with their original choice of majors.  Instead of transferring, 
students opt for the Interdisciplinary Major to complete their Columbia 
degree.
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3.  Students having spent a number of semesters in a major, are unable to 
complete it for any number of reasons (lack of talent in a particular area is 
the most common).  Students can apply coursework earned toward much 
of the Interdisciplinary major, and add a second discipline of interest.

Multimedia Photojournalism B.A.
The name, multimedia photojournalism, instead of photojournalism, 
reflects	the	innovation	of	the	program	for	photojournalism	and	journalism	
education.  This new major builds on the successes of competitive 
photojournalism programs in the United States.  While it would draw 
in resources from across the college, including Photography; Film, 
Television; Radio; and Business and Entrepreneurship, it would be 
administered by the Journalism Department.  All major photojournalism 
programs	in	the	country	are	part	of	their	college	or	university’s	journalism	
programs,	reflecting	the	strong	emphasis	on	the	accuracy	and	ethics	of	
news-gathering.  Just as we teach journalism students to be able to move 
across platforms, even as they are focusing or specializing on one, we 
must teach photojournalists the same.

Developed by SMA Journalism and SFPA Photography faculty during 
AY2012-13.

Status:	There	was	a	strong	desire	to	have	this	be	a	joint	degree	offered	
by	both	Photography	and	Journalism.		However,	Photography’s	concerns	
about	the	lack	of	additional	human,	financial,	and	physical	resources	
required	(qualified,	full-time	photojournalism	faculty;	limited	availability	
of	specialized	equipment	and	appropriate	secure	storage	facilities;	staff	
to	manage	and	maintain	equipment;	and	the	administrative	requirement	
that programs and courses have a single “home” department) led to the 
determination that the Multimedia Photojournalism B.A. would reside 
in Journalism.  The degree was ultimately approved by the SMA and 
SFPA curriculum committees, Academic Affairs, and the Faculty Senate.  
Despite structural and budgetary obstacles the Photography Department 
remains supportive of the degree, assisting Journalism with curricular 
development, course offerings, advising/transfer plans, etc., and considers 
the program to be a “joint program.”

Radical Publishing B.A.
Publishing is the act of making information available to an audience 
through personalized distribution.  Historically, this was understood to 
be through printed information, in the form of books, magazines, and 
newspapers.  As a new ecology of media has evolved, a broad view of 
publishing has come to include audio and visual material, in the forms of 
distributed and online media.  We assert that the idea of publishing could 
now include anything intended for distribution—any manufactured object—
since the manufacturing/authoring for nearly everything now proceeds in 
a digital environment, where words, shapes, sounds, textures, colors, and 
images	are	all	equally	editable.		This	program	should	propose	a	radical	
reimagining of publishing as a fundamentally creative act of making + 
distributing.  
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Intent to Propose was submitted by SMA Interdisciplinary Arts and SFPA 
Art + Design faculty on 10/18/2013.

Status:	Approved	by	the	SMA	and	SFPA	curriculum	committees	and	also	
endorsed by the Academic Affairs Committee of the Faculty Senate, but 
because of lack of resources was not brought before Faculty Senate for 
the next stage of approval.  

Interdisciplinary – Music Technology B.S.
This degree plan includes courses from three departments, with students 
entering the program formally after their sophomore year.  The Music 
Technology Task Force (MTTF) has been meeting for two semesters and 
their priority is to create a challenging degree program with academic and 
creative	rigor.		The	MTTF	has	been	led	by	Insook	Choi	from	the	Office	of	
Creative Technology Strategy and includes faculty from Music, Interactive 
Arts	&	Media,	and	Audio	Arts	&	Acoustics.		The	SMA	Dean’s	office	has	
been participating with the MTTF in formulating recommendations for the 
structuring of interdisciplinary curriculum review processes.

Intent to Propose was submitted by SMA Interactive Arts & Media, Audio 
Arts & Acoustics, and the SFPA Music faculty on 2/16/2014.

Status:	The	intent	to	propose	has	been	favorably	received	by	the	college	
and	the	first	class	–	The	Sonic	Experience	-	will	be	offered	Fall	2014.		
The major will be vetted by an ad hoc curriculum committee represented 
by faculty from SMA and SPFA.  Pending that approval, the major will 
be presented to the Academic Affairs Committee of the Faculty Senate 
AY2014-15.  
 
Appendix C.  A sample of interdisciplinary courses from across the college

• Branded Entertainment Practicum
• Decision Making for Fashion Business 
• Data Storytelling
• Victorian Illustrated Poetry
• Cartoons and Satire in US History
• The Civil Rights Movement in Biography and Film
• Taste and Consumption in French History
• Anthropology of Performance
• Psychology of Creativity
• Urban Images in Media and Film
• Religion and Film
• Literature on Film
• Blues as Literature
• Literature and Visual Culture
• Geometry in the Arts
• Physics of Musical Instruments
• Physics for Game Developers
• Vertebrate Paleontology
• Transmedia Development
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• Transmedia Analysis
• Art + Code I and II
• Interactive Advertising
• Public Art
• The Living News
•	 Blogging:	Beyond	the	Basics
• Introduction to Fashion Journalism
• College Magazine Workshop
• Fashion Journalism
• Multi-Media Sports Reporting
• Culture, Race and Media
• Semiotics for Creators of Popular Culture
• Voice and Articulation
• Voiceover I
• Writing for Internet and Mobile
• Creating the Online Learning Video
• SMA The Sonic Experience
• Art Director/Copywriter
• Art Director/Commercial Photographer
• Cartooning
• Illustration for Film and Video
•	 Design	Studio	IV:	Adaptive	Reuse
• Body Space Image Strategies
• Performance Strategies
•	 Foundations:	Methods,	Materials,	Medium
• Introduction to Graphic Design for Photography Majors
• Sewing Essentials
• Intro to Fashion Studies
• Fashion Styling Principles
• Visual Merchandising
• Intro to Fashion Business
• Fashion Show Production
• Playwriting
• Stage Combat
• The Sonic Experience
• Re/Sounding Black Chicago
• CBMR Research Studio

Developed in SFPA and launched in Spring 2014, the Creative Learning 
HuBs at Columbia are designed as an opportunity to collaborate with 
students, faculty and guest artists from multiple majors and disciplines 
in a supportive environment that allows for creative risk-taking and the 
fluid	exchange	of	idea	development.	Three	HuBs	were	launched	during	
SP14:	Digital	Investigation	Pod	(DIP)	-	Peter	Fitzpatrick/Photography;	
Re/Sounding Black Chicago - Monica Hairston/CBMR; and The Hip Hop 
Constellation - Onye Ozuzu and Sage Morgan-Hubbard/Dance.

As	Academic	Partnership	Coordinator,	Sage	Morgan-Hubbard’s	role	in	
SFPA and for the college is to engage and foster cross-disciplinary events 
and opportunities for students, faculty and staff. She has been extremely 
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active facilitating and fostering cross- and inter-disciplinary events with 
and for faculty and students across campus over the last two years, most 
notably	this	spring’s	“The	Hip	Hop	Constellation”,	a	Creative	Learning	
HuB experience of dance, music, poetry, literature, art, and multi-cultural 
studies centered around the culture Hip Hop.

Additionally, in an effort to heighten awareness and promote for-credit 
interdisciplinary opportunities to all Columbia College students, SFPA has 
compiled	and	distributed	an	annual	briefing	of	courses	offered	through	
SFPA	with	no-to-low	requisites	for	non-majors	(“Cool	Classes	for	Non-
Majors”) for the past two years.  Prior to Summer/Fall Registration the brief 
is distributed electronically to all SFPA department academic teams, the 
College Advising Center advisors, Enrollment Management, Admissions, 
and	LAS	and	SMA	Dean’s	offices,	and	is	uploaded	to	the	IRIS	SFPA	site	
as reference for all faculty and staff.
 
Appendix D.  Some existing classrooms, labs, work spaces, and lounges 
where faculty/student interdisciplinary collaborations can take place on 
campus.  

Quincy	Wong	Center	for	Artistic	Expression,	623	S.		Wabash,	1st	floor
Hokin	Gallery,	623	S.		Wabash,	1st	floor
Portfolio	Center	Annex,	623	S.		Wabash,	3rd	floor
Efroymson	Resource	Center,	623	S.		Wabash,	4th	floor
Art/Design	classrooms	(1002,	1003),	623	S.		Wabash,	10th	floor
Art/Design	classroom/lab,	623	S.		Wabash,	9th	floor
Underground Café, 600 S.  Michigan, lower level
Multicultural	Student	Lounge,	618	S.		Michigan,	4th	floor
Stage	Two/	open	space,	618	S.		Michigan,	2nd	floor
Rehearsal/performance	space,	916	S.		Wabash,	2nd	floor
Workroom,	916	S.		Wabash,	3rd	floor
The	Loft,	918	S.		Wabash,	4th	floor
Library,	Blum	room,	5th	floor	and	3rd	floor	north	Reading	Room/Gallery
33	E.		Congress,	Innovation	studio,	1st	floor	and	Education	studio
918 S.  Wabash, IAM facilities
1104	S.		Wabash,	8th	floor	and	Conaway	Center
Media Production Center, 1600 S.  State


