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Executive Summary
Chronic absence is defined as a student missing 10 percent or more days—

nearly a month—of the school year for any reason. Research is clear that chronic 

absence has a negative impact on student achievement, high school graduation and 

college attainment rates, and ultimately impacts the social and economic vitality of 

individuals, families and communities. This special report takes an in-depth look at 

the problem of chronic absence in the Houston Independent School District (HISD), 

examines its impact on student achievement, teacher effectiveness, and district 

finances and offers practical strategies towards a community solution.

Chronic absence and student performance data in HISD for the 2014–2015 school 

year were analyzed to identify trends among students and to uncover the relationship 

between chronic absence and student achievement levels, based on the State of 

Texas Assessment of Academic Readiness (STAAR) exam. A summary of key findings 

from this investigation is as follows:

• Approximately 21,400 or 9.3 percent of the nearly 231,000 children who 

were enrolled in HISD at any time during the school year were chronically 

absent, missing 18 or more days of school and contributing to the overall district 

Average Daily Attendance (“ADA”) rate of 95.5 percent.

• Of the students who were chronically absent, there was an 

overrepresentation of students from low-income families (86 percent) as 

compared to the percent of students considered economically disadvantaged 

enrolled in the district (75.5 percent). Economically disadvantaged students 

were more disproportionately chronically absent in lower grade levels than in 

secondary grade levels.

• A disproportionate percent of chronically absent students were African 

American at every grade level. The highest rates of chronic absence among 

African American students were evidenced during kindergarten through grade 6, 

the grade levels which had the lowest chronic absence levels districtwide and the 

years which set a foundation of knowledge and skills upon which future learning 

is built.

• Chronic absence was highest at the high school level, ranging from a low  

of 15.8 percent for grade 10 students and a high of 22.6 percent for grade  

12 students.

• Data illustrates that all students, regardless of race/ethnicity, are more likely 

to achieve at higher levels on tests required for graduation when they attend 

school on a regular basis. Specifically the following results were uncovered:

o Students in grades 3 through 8 who had more regular attendance met 

Satisfactory Level 2 on the STAAR reading exam at rates of 12 to 20 percent 

higher than their chronically absent peers.

o Of the more than 25,500 students who took the STAAR English I and English 

II End of Course (EOC) in 2015, students who missed fewer than 18 days of 

school were two times more likely to pass the required exam than chronically 

absent students. In addition, African American, Asian, and Hispanic students 

who missed 17 or fewer days of school were at least two times more likely to 

pass the STAAR English I and English II EOCs required for graduation than 

students of their same race/ethnicity who were chronically absent.

“Education is imperative to 
the future success and vitality 
of Houston. Reducing chronic 
absence in our schools will ensure 
that our children reach their 
highest academic and economic 
potential.”

—Congresswoman Sheila 
Jackson Lee
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It is clear that far too many of Houston’s children are missing far too many days of 

school and are suffering academically as compared to students with more regular 

attendance. Chronic absence is a community problem that requires a community 

solution. This report outlines evidenced-based strategies using a framework from 

Attendance Works that may be implemented in Houston to boost attendance among 

students of all ages. Attendance Works’ three-tiered framework is aimed at reducing 

chronic absence and improving overall attendance levels for all students as  

described below.

• Tier I—Invest in strategies that promote regular attendance of all students.

• Tier II—Intervene with students who are at risk of chronic absence.

• Tier III—Individualize and intensify support to chronically absent students.

Reducing chronic absence requires a comprehensive, community approach that 

involves policy makers; governmental agency directors; business leaders; social 

service, health, and medical care providers; community representatives; and families 

working in tandem with district and school leaders and staff. 

We must come together as a community to elevate attendance as an 
important strategy for success and to provide the necessary support 
for every child to attend school on a regular basis. Our results will be 
evident through a higher graduation rate, a lower dropout rate, and a 

more skilled workforce.

“We must come together as 
a community to support daily 
attendance of every child in 
HISD. It is an important strategy 
for ensuring every child achieves 
academically and graduates from 
high school ready for college 
and/or the workforce.” 

—Terry B. Grier, Ed.D.,  
HISD Superintendent
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Introduction 
Last year, the Barbara Bush Houston Literacy Foundation released Houston’s Literacy 

Crisis: A Blueprint for Community Action.1 The special report is the product of a 

collaboration among 100 community leaders that was led by the Foundation in 

partnership with Deloitte. The Blueprint frames Houston’s literacy crisis and provides 

a comprehensive yet feasible plan with goals, strategies, and recommended actions 

for increasing literacy rates among people of all ages in the nation’s fourth-largest and 

most diverse city. A key, evidence-based strategy to improving literacy rates among 

school-aged children identified by the community in the Blueprint is to support school 

districts’ efforts to reduce chronic absence. Chronic absence is defined as a student 

missing 10 percent or more days—nearly a month—of the school year for any reason. 

This special, supplemental report When Students Miss School: The High Cost to 

Houston provides an in-depth look at the problem of chronic absence in Houston, 

examines its impact, and offers practical strategies towards a community solution. 

Reducing chronic absence is an important strategy for increasing student success 

rates, and failing to do so has significant ramifications. Specifically, research is clear 

that chronic absence has a negative impact on student achievement, high school 

graduation, and college attainment rates, and it ultimately impacts the social and 

economic vitality of individuals, families and communities.2, 3, 4 In addition, chronic 

absence has negative consequences on teacher performance and school funding 

levels, both of which affect all students, not just those who are absent on a frequent 

basis, and the quality of education they receive. As such, reducing chronic absence 

should be an important priority for district and school administrators. 

Texas, like all other states, has a Compulsory Attendance Law which requires, with 

few exceptions, that all children between the ages of six and 18 attend school every 

day instruction is provided. A school year typically includes 185 instructional days.  

The Law also applies to pre-kindergarten and kindergarten children who are enrolled 

voluntarily by their parent. It specifies situations in which a student’s absence from 

school is considered “excused,” and boards of education may establish policies to 

include additional criteria for determining excused absences. In addition, the Law 

outlines penalties to students, and potentially parents, when too many school days 

are missed for unexcused reasons, otherwise known as truancy. Punishments for 

truancy have historically included criminal charges, fines, jail time, or a combination 

of these consequences. However, a new bill was signed into Texas law in June 2015 

which decriminalizes excessive, unexcused absences. Furthermore, the new law places 

increased responsibility on school districts to take more comprehensive, preventative 

approaches to combat truancy and improve student attendance. Intervention or 

punishment from a court for truancy will now be used as a last resort.

10%

CHRONIC 
ABSENCE 

IS DEFINED AS A STUDENT 
MISSING MORE THAN 

18 DAYS OF 
SCHOOL

FOR ANY REASON.

OF THE SCHOOL YEAR

“Students who miss school fall 
behind and go into a downward 
spiral that too often leads them 
into our juvenile justice system.  
We must take a proactive 
approach to prevent children 
from missing school for their 
well-being and the benefit of our 
entire community.”

 
—The Honorable Ed Emmett, 
Harris County Judge and 
Chairman, Harris County 
Juvenile Board
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This report provides 
recommendations for designing 
and implementing a tiered 
approach in Houston to address 
the critical issue of chronic 
absence in the city.

Chronic absence is a community 
problem that requires a 
community solution.

While the new law creates a sense of urgency for school districts to address truancy 

for at-risk students, it is critically important for Houston to examine the broader issue 

of chronic absence and approach the issue of student attendance not for compliance 

purposes, but rather as an essential strategy for the success of every child. However, 

district and school personnel simply cannot solve the problem of chronic absence 

alone. It requires a comprehensive, community approach that involves policy makers, 

governmental agency directors, business leaders, social service, health and medical 

care providers, community representatives, and families working in tandem with 

district and school leaders and staff. In essence, chronic absence is a community 

problem that requires a community solution.

According to Attendance Works, a national and state initiative that promotes 

awareness of the important role that school attendance plays in achieving academic 

success starting with school entry, chronic absence can be minimized by implementing 

proven strategies and interventions along a three-tiered approach. Such a system 

articulates various levels of supports beginning with all students and intensifies 

along a continuum for students who are most at risk of becoming chronically absent. 

In addition, the system involves, in part, creating a school and community culture 

which promotes school attendance, closely monitors all student absences, identifies 

root causes of student absence with families and students, and provides wrap-

around supports through schools and the community aimed at removing barriers to 

attendance. This report provides recommendations for designing and implementing a 

tiered approach in Houston to address the critical issue of chronic absence in the city.
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Chronic Absence in Houston 
HISD is the largest district in Texas and the seventh-largest in America. More than 

231,000 students were enrolled at any time during the 2014–2015 year. The student 

body is 62.1 percent Hispanic, 24.9 percent African American, 8.2 percent White,  

3.6 percent Asian and 1.2 percent other ethnicities. Furthermore, 30 percent are 

classified as English Language Learners; 66.8 percent are considered at-risk; 93 

percent are eligible for federal Title I services; and 75.5 percent are considered 

economically disadvantaged.5

According to HISD’s attendance data for the 2014–2015 school year, approximately 

21,400 or 9.3 percent of the nearly 231,000 children who were enrolled in HISD 

were chronically absent, missing 18 or more days of school and contributing to the 

overall district Average Daily Attendance (“ADA”) rate of 95.5 percent. HISD’s rate 

of chronically absent students was slightly below the conservative, national average 

of between 10 to 15 percent, according to a study conducted by researchers at 

John Hopkins University.6 Of the students who were chronically absent, there was an 

overrepresentation of students from low-income families (86 percent) as compared 

to the percent of students considered economically disadvantaged enrolled in the 

district (75.5 percent). In addition, a disproportionate percent of chronically absent 

students (36 percent) were African American. See Figure 1 for absence rates by race/

ethnicity and socioeconomic status.

NEARLY 

1 IN 10 
STUDENTS 

ENROLLED IN HISD WERE

CHRONICALLY 
ABSENT

LAST SCHOOL YEAR. 

100%

90%

80%

70%

60%

50%

40%

30%

20%

10%

0%
YES NO

Economically 
DisadvantagedRace/Ethnicity

86%

14%

Overall District 
Absence Rate

African 
American 

Hispanic White  Asian Other 

9.3%

36%

56%

5%
1% 2%

FIGURE 1: CHRONIC ABSENCE RATES—BY RACE/ETHNICITY AND SOCIOECONOMIC STATUS

Source: HISD Cognos Chancery Ad Hoc drawn July 27, 2015
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As illustrated in Figure 2, Houston students in pre-kindergarten and in grades 7 

through 12 had a higher percentage of chronic absence than the overall district 

average of 9.3 percent. Chronic absence was the highest at the high school level, 

ranging from a low of 15.8 percent for grade 10 students to a high of 22.6 percent for 

grade 12 students. As a group overall, students in grades 3 through 5 attended more 

regularly, hovering around 3 percent, consistent with national trends.7 Also, across 

grades pre-kindergarten through 5, more students were chronically absent in grades 

pre-kindergarten through grade 2 than in grades 3 through 5. Although chronic 

absence in grades 3 through 5 appear rather low overall in comparison to other grade 

level chronic absence rates, caution is warranted in the interpretation of such data, as 

research has shown that “disinterest in schools is a longitudinal process that occurs 

over time and manifests itself in outcome variables such as attendance and eventual 

dropping out of school.”8 

78 OF HISD’S 
281 SCHOOLS 
HAD CHRONIC ABSENCE 
RATES HIGHER THAN THE 

DISTRICT AVERAGE.

PK KG 1 2 3 4 5 6 7 8 9 10 11 12
0%

5%

10%

15%

20%

25%Grade 
Level

 # of 
Students 

With 
Chronic 
Absence

PK 2,247

KG 1,385

01 1,123

02 792

03 648

04 592

05 559

06 998

07 1,380

08 1,412

09 3,197

10 2,236

11 2,149

12 2,694

Total 21,412 Grade Level 

FIGURE 2: CHRONIC ABSENCE BY GRADE LEVEL

Overall District 
Absence Rate

Source: HISD Cognos Chancery Ad Hoc drawn July 27, 2015

Chronic absence was the highest at the high school level, ranging 
from a low of 15.8 percent for grade 10 students to a high of  

22.6 percent for grade 12 students.
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Furthermore, research suggests that students already begin to disengage from school 

as early as grade 6, and students with high rates of absenteeism are more likely to 

drop out of high school.9 This may occur in groups of students who may have begun 

their school years (i.e., pre-kindergarten through grade 2) with poor attendance, and 

shown more regular patterns in grades 3 through 5.10 In addition, research shows 

that by grade 9, missing 20 percent of the school year is a better predictor of 

dropping out than test scores.11 HISD attendance data by grade level should be 

further investigated to uncover student attendance patterns across academic years for 

groups of students and to better understand the long-term implications such trends 

have on student outcomes, including academic performance, disengagement levels, 

and dropout rates.

Although chronic absence rates for elementary grades were rather low in comparison 

to other grades at the district level, some elementary schools had high rates of 

chronic absence. Specifically, 16 of the district’s elementary schools had 10 percent 

or more of their students miss nearly a month or more of school. Furthermore, 78 of 

HISD’s 281 schools had chronic absence rates higher than the district average. Also, 

27 schools had more than one in five students miss a month or more of school and 

accounted for nearly one-third of the district’s 21,400 chronically absent students. All 

of the schools were high schools with the exception of one middle school and an early 

childhood charter school. 

In addition, more than 100 HISD schools had at least 50 students absent 18 or more 

days of school during the 2014–2015 academic year, and 46 of these schools had 

more than 100 students chronically absent. That equates to approximately two to four 

classrooms of students, respectively. Even more startling was that 11 HISD schools 

had more than 400 students, enough to fill a small HISD elementary school, miss 

a month or more of the school year 2014-2015 alone. See Appendix for a list of 

schools’ chronic absence rates for 2014–2015.

Research shows that by  
grade 9, missing 20 percent 
of the school year is a better 
predictor of dropping out  
than test scores.11

27 SCHOOLS HAD 
MORE THAN 

1 IN 5 
STUDENTS 

MISS A MONTH OR MORE 
OF SCHOOL AND 

ACCOUNTED FOR NEARLY 
ONE-THIRD OF THE 

DISTRICT’S 

21,400 
CHRONICALLY 

ABSENT 
STUDENTS. 
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Additional longitudinal information is needed to further explore the factors underlying 

attendance patterns of African American students across grade levels. For example, 

in grade 9, nearly 1,150 African American students were chronically absent. However, 

in grades 10 through 12, fewer than 800 African American students were chronically 

absent each year. How can this significant difference be explained? The answer, 

perhaps, may be discovered by further examining high school dropouts, for which 

African American students are overrepresented in HISD. 

Like African American students at the high school level, the difference in the number 

of Hispanic grade 10 students who were chronically absent (1,500) was one-third 

lower than the number of Hispanic grade 9 students who were chronically absent 

(1,900). While there was an additional decrease in the number of Hispanic students 

who were chronically absent in grade 11, this number jumped by nearly 500 students 

in grade 12 to more than 1,700. Additional analysis is warranted to better understand 

these patterns and the underlying reasons why Hispanic students are disengaged at 

the high school level.

Figure 3 depicts chronic absence rates by grade level across race/ethnicity. In 

every grade level, pre-kindergarten through 12, there was a disproportionately high 

percentage of African Americans among chronically absent students, ranging from 

a low of 29 percent in grade 12 to a high of 47.5 percent in grade 3. The highest 

levels of chronic absence rates among African American students were evidenced 

from kindergarten through grade 6, which are the grade levels with the lowest chronic 

absence levels districtwide and the years that set a foundation of knowledge and 

skills upon which future learning is built. 

PK KG 1 2 3 4 5 6 78 9 10 11 12

10%

0%

20%

30%

40%

50%

60%

70%
80%

90%

100%

FIGURE 3: RACIAL/ETHNIC COMPOSITION OF CHRONICALLY ABSENT 
STUDENTS BY GRADE LEVEL

African American

Asian/Pac. Islander

Hispanic

White

Source: HISD Cognos Chancery Ad Hoc drawn July 27, 2015

Grade Level 
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PK KG 1 2 3 4 5 6 7 8 9 10 11 12
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FIGURE 4: SOCIOECONOMIC STATUS OF CHRONICALLY ABSENT STUDENTS BY GRADE LEVEL 

Economically Disadvantaged

Not Economically Disadvantaged

Source: HISD Cognos Chancery Ad Hoc drawn July 27, 2015

Grade Level 

As mentioned previously, of the chronically absent students, a disproportionately high 

rate (86 percent) were economically disadvantaged. Figure 4 shows chronic absence 

by grade for economically disadvantaged students as compared to their more affluent 

peers. As evidenced in the graph, 98 percent of chronically absent pre-kindergarten 

children were economically disadvantaged. This may, in part, be due to the fact that 

federal funds for pre-kindergarten access are afforded to low-income children, and 

more children from low-income families are taking advantage of pre-kindergarten 

in Houston. However, it should be noted that HISD affords every four-year-old the 

opportunity to participate in pre-kindergarten.

 

Unfortunately, 2,200 pre-kindergarteners are missing a significant portion of 

instruction from which they could benefit, and nearly half of chronically absent 

pre-kindergarteners attend the same early childhood center. Research shows that 

investments in early childhood education programs, including pre-kindergarten, 

reap a return of up to $16 for every $1 invested.12 When children miss valuable 

instruction in pre-kindergarten, the long-term investment may be lost, or at  

least compromised.13
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Also, in every grade from kindergarten through grade 11, there was an 

overrepresentation of economically disadvantaged students who were chronically 

absent. Only in grade 12 is the chronic absence rate proportionate to the 

socioeconomic representation of the district’s student body. National research shows 

that chronic absence negatively impacts student learning and success regardless of 

age and demographic. However, children of poverty are more at-risk for falling behind 

academically when they are chronically absent because they tend to lack home 

resources to bridge the learning gap. In addition, research shows that low-income 

students benefit most from attending school every day, yet far too many of 

Houston’s low-income students are missing a significant number of school days. 

When students are not in school, they lose valuable instructional and learning time 

and are more likely to suffer academically.

Examining chronic absence rates at the district, school, and grade level as well as by 

race/ethnicity and socioeconomic status indicates a serious problem in Houston. It is 

important to note that a more in-depth analysis is warranted to identify attendance 

trends, uncover multi-year absence problems, and hone in on specific groups of 

students who are chronically absent. Addressing the scale of chronic absence in 

Houston will be important, and the only way to make measurable impact will be to 

implement interventions that remove barriers to attendance for groups of students, as 

chronic absence can have a profound impact on student success. 

Houston is the most diverse city in the nation, and projections show continued growth 

and increased diversity. Houston has and will continue to experience a demographic 

transformation, with more of its residents moving to the city from other countries, the 

majority of whom will be low-income. We must seek to better understand the trends 

and the underlying root causes as to why so many of our children and youth of color 

and low socioeconomic status are disengaged from school.14 Only then can we take 

the necessary actions to implement effective solutions that will reengage them in the 

educational process and set them up to take advantage of the vast economic and 

social opportunities our nation offers.

National research shows that 
chronic absence negatively 
impacts student learning and 
success regardless of age and 
demographic.

We must seek to better 
understand the trends and the 
underlying root causes as to 
why so many of our children 
and youth of color and low 
socioeconomic status are 
disengaged from school.14
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Chronic Absence Impacts Student Success 
Attendance has been shown to be a predictor of academic achievement levels 

and dropout rates. Specifically, higher attendance rates are associated with higher 

achievement levels and lower dropout incidences among students, while lower 

attendance rates are associated with lower achievement levels and higher dropout 

incidences.15,16 The relationship between chronic absence on student achievement 

and dropouts in Houston is explored in this section.

Regarding impact on student achievement levels, despite a lack of longitudinal data 

evaluating the impact of chronic absence on academic performance specifically in 

HISD, there is evidence supporting a high correlation between chronic absence rates 

and achievement levels within the district. Specifically, students with more regular 

attendance were more likely to meet the “STAAR” Reading Level 2 (“Satisfactory”) 

than chronically absent students. Figure 5 shows satisfactory performance levels on 

the STAAR Reading exam by grade level for students who were chronically absent in 

comparison to students who attended school on a more regular basis. 

Nearly half (53.8 percent) of the approximately 5,600 students tested in grades 3 

through 8 on the STAAR Reading exam and who missed 18 or more days of school 

during the 2014–2015 academic year met STAAR Reading Level 2 as compared to the 

71.1 percent of students who attended school more regularly and met Satisfactory 

Level 2 on the STAAR test. In addition, students in grades 3 through 8 who had  

more regular attendance met Satisfactory Level 2 at rates of 12 to 20 percent higher 

than their chronically absent peers. The gap was widest at grade 6, a transition year 

for students.

STUDENTS IN GRADES 3 
THROUGH 8 WHO HAD MORE 
REGULAR ATTENDANCE MET 
SATISFACTORY LEVEL 2 ON 
THE STAAR READING EXAM 

AT RATES OF 

THAN THEIR CHRONICALLY 
ABSENT PEERS.
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FIGURE 5: STAAR READING RESULTS BASED ON ATTENDANCE 
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In a longitudinal study of the impact of chronic absence in the early grades conducted 

by Applied Survey Research, more than 80 percent of students who are chronically 

absent in kindergarten and grade 1 read below grade level after grade 3.17 The study 

also showed that 17 percent of kids who are chronically absent in both kindergarten 

and grade 1 cannot read on grade level after grade 3 as compared to 64 percent 

of their peers who regularly attended school. The impact of chronic absence on 

student achievement levels can be up to two times greater for students of low-income 

families. Furthermore, students who are chronically absent in one year are typically 

chronically absent in multiple years.18 Such patterns of poor attendance in early 

grades can have significant ramifications on a student’s long-term success in school 

and life because there is an abundance of evidence substantiating the importance of 

why children must learn how to read proficiently by the end of grade 3. For example, 

when children do not read proficiently by the end of grade 3, they are four times 

more likely to drop out of school.19

High school graduation requirements in Texas mandate that students pass five EOC 

exams before earning a diploma. These exams include English I and English II. As 

illustrated in Figure 6 (see next page), of the more than 25,500 students who 

took the STAAR English I and English II EOC in 2015, students who missed fewer 

than 18 days of school were two times more likely to pass the required exam 

than chronically absent students. Specifically, only 29 percent of chronically absent 

students passed the English I exam, as compared to 62 percent of students with 

regular attendance who passed the exam. Results were similar on the STAAR English II 

EOC taken by approximately 12,000 students. Chronically absent students passed the 

exam at a rate of 38 percent as compared to nearly 65 percent of students with more 

regular attendance. The State of Texas mandates that students pass both the English I 

and English II EOCs to graduate. Students are allowed opportunities to retake  

the exams.

Of the more than 25,500 
students who took the STAAR 
English I and English II EOC 
in 2015, students who missed 
fewer than 18 days of school 
were two times more likely to 
pass the required exam than 
chronically absent students.

“Our best efforts to improve 
student achievement and fix 
failing schools won’t work if 
the students aren’t coming to 
class. Whether the absences are 
excused or unexcused, missing 
too much school can leave 
grade 3 students unable to read 
proficiently, grade 6 students 
failing classes, and grade 9 
students headed toward  
dropping out.” 
 
—Hedy Chang,  
Director of Attendance Works



 |  17When Students Miss School: The High Cost to Houston

Barbara Bush Houston Literacy Foundation

When Students Miss School: The High Cost to Houston

English I English II

10%

0%

20%

30%

40%

50%

60%

70%

80%

90%
100%

FIGURE 6: STAAR ENGLISH I AND II END OF COURSE PASSING 
RATES BY ATTENDANCE AND ETHNICITY

Chronically Absent

Average

Not Chronically Absent
Race/Ethnicity

Source: HISD Cognos Chancery Ad Hoc drawn July 27, 2015 and Texas 
Education Agency 2015 STAAR EOC, 2015 

African 
American 

Hispanic White  Asian Other African 
American 

Hispanic White  Asian Other 

In addition, African American, Asian and Hispanic students who missed 17 or fewer 

days of school were at least two times more likely to pass the STAAR English I and 

English II EOC required for graduation than students of their same race/ethnicity who 

were chronically absent. However, such wide disparity of performance was narrower 

among White students based on absence levels. Specifically, nearly 62 percent and 75 

percent of White students who were chronically absent passed the English I EOC and 

English II EOC respectively as compared to 84 percent of White students having more 

regular attendance who passed each exam. Also, chronically absent White students 

were two times more likely to pass the STAAR English I EOC than chronically absent 

African American and Hispanic students. Fewer than 28 percent of African American 

students who were chronically absent passed either exam, while 28 percent and  

38 percent of chronically absent Hispanic passed the English I or English II  

exam, respectively. 

AFRICAN AMERICAN, ASIAN, 
AND HISPANIC STUDENTS WHO 

ATTENDED 
SCHOOL 

REGULARLY 
WERE AT LEAST TWO TIMES 

MORE LIKELY TO 

PASS EXAMS
REQUIRED FOR GRADUATION 

THAN STUDENTS OF THEIR 
SAME RACE/ETHNICITY WHO 
WERE CHRONICALLY ABSENT.
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FOR HISD CLASS OF 2013

11.1% 
DROPOUT RATE

HISD data illustrates that all students, regardless of race/ethnicity, are more likely to 

achieve at higher levels on tests required for graduation when they attend school on 

a regular basis. However, African American, Asian, and Hispanic students benefit even 

more academically than their White peers when they are in school more consistently. 

Given that approximately 92 percent of HISD students who attended school at any 

time during the 2014–2015 school year were not White, effort must be taken to help 

parents and students understand the value and importance of attendance on their 

academic success, and strategies to engage them in their schooling must become a 

priority. Until this is accomplished, the dropout rate will not be reduced.

The dropout rate for HISD is 11.1 percent for the Class of 2013 and is based on the 

percentage of students who enrolled in high school who did not graduate within 

four years. More than 14 percent of African American students in the Class of 2013 

dropped out of school, as compared to nearly 11 percent of Hispanic students, 7 

percent of Asian students, and 4 percent of White students. This data is particularly 

concerning given that research shows that the probability of falling into poverty is 

three times higher for high school dropouts than graduates. It is paramount that 

the Houston community focus on improving student attendance as a strategy for 

increasing achievement and graduation levels, while reducing the dropout rate. 

The city’s economic and social vitality is dependent upon our ability to increase the 

graduation rate and the readiness of students to enter the workforce and/or college.

HISD data illustrates that all 
students, regardless of race/
ethnicity, are more likely to 
achieve at higher levels on 
tests required for graduation 
when they attend school on a 
regular basis. 
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Chronic Absence Impacts Teaching 
Not only does chronic absence impact students, but it also impacts teacher 

performance. When a child is chronically absent, it places a burden on the teacher to 

catch the student up on missed lessons and assignments, while still advancing other 

students in the class. Given that teachers have class sizes typically ranging from a low of 

22 to a high of 30 or more students, it leaves inadequate time for the teacher to provide 

the required level of assistance to spend with students when they miss school.

While chronic absence impacts all teachers across subjects and grade levels, it is 

particularly challenging for math and reading teachers. In math, it may be more difficult 

for a student to learn a concept on his or her own without direct instruction, and math 

concepts are more linear in nature. This means that concepts build upon one another 

in a logical way, such that a student must master one concept that will then inform 

learning of a future concept. “Catching up” chronically absent students can be 

extremely difficult without an appropriate level of intervention and support for  

the student.

For teachers of reading, the lack of time to help the student make up for the lost 

learning can oftentimes lead to the need for additional interventions that may not be 

readily available. Moreover, many low-income students lack the home reading material, 

such as books, to continue developing their reading skills on days when they are absent 

from school or the support at home to make up time for lost instruction. 

In addition to placing constraints on teachers’ day-to-day classroom management 

and instructional time, overall teacher effectiveness—typically defined as the teacher’s 

success in helping a group of students make academic progress—is hindered by chronic 

absence, especially in classrooms with high levels of chronic absence. Yet, measures 

of teacher effectiveness oftentimes neglect to take into consideration students’ 

attendance or absences. As long as the student takes the test, the student’s scores are 

included in the evaluation or measurement. Chronic absence can, in essence, impact 

teacher performance evaluations and inform the decisions school and district leaders 

make regarding assignments, professional development, growth/improvement plans, 

compensation and employment status of teachers, and other considerations.

Chronic absence can impact 
teacher performance 
evaluations and inform 
the decisions school and 
district leaders make 
regarding assignments, 
professional development, 
growth/improvement plans, 
compensation and employment 
status of teachers, and other 
considerations.
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Chronic Absence Impacts District and School 
Financial Resources 
Chronic absence impacts district and school finances because the education funding 

formula in Texas is tied, in part, to the ADA rates. Simply put, the higher the ADA, 

the higher the portion of funding allotted to the district during the fiscal year. When 

the ADA is low, the district receives less money from its funding allocation. HISD 

annually loses approximately $22.3 million in funding for every 1 percent reduction 

in ADA. Funding levels from the state to the district are adjusted within the current 

school year in which attendance is taken and reported to the Texas Education Agency. 

For example, ADA for the 2014–2015 school year impacts the district’s 2014–2015 

budget. This makes it somewhat challenging to forecast and budget resources 

effectively when the funding fluctuates based on ADA.

HISD is a decentralized district, such that schools receive a budget allocation based 

on enrollment and a weighted formula in accordance with the type of students that 

they serve (e.g., career technology, English Language Learners, special education). 

This means that school-level budgets are also impacted when students are absent, 

so that the lower the ADA, the less the school will receive of its monetary share. 

However, the financial reduction is not administered in the current year in which 

attendance is reported. Rather, the district makes the ADA adjustments to school 

budgets in the subsequent year. For example, ADA for the 2014–2015 school year 

is taken into consideration for the 2015–2016 school budget allocation. This means 

that schools with a lower ADA will have less funding to operate in the following 

year. When students miss school, it impacts all students, not just those who are 

absent. Given the size of several HISD schools and their rate of chronic absence, 

absenteeism can wreak havoc on school budgets.

 IN FUNDING FOR EVERY 1% 
REDUCTION IN ADA.

HISD ANNUALLY LOSES 
APPROXIMATELY

 $22.3 MILLION

When students miss school, it 
impacts all students, not just 
those who are absent.
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Common Reasons for Chronic Absence 
There are many reasons why children may be chronically absent from school. Typical 

factors may include physical or mental health concerns or illness, lack of reliable 

transportation, housing instability, family distress, safety issues and bullying, discipline 

infractions imposed by the school, inclement weather (i.e., many students walk to and 

from school), and even boredom in school.20 In addition, some students are absent 

because there is nothing or no one preventing them from missing school, or they 

simply do not see the value or benefit of attending school. 

Many of the root causes of chronic absence can be mitigated with the right system of 

supports in place. However, school districts cannot prevent or solve chronic absence 

without the engagement of the community in the development, implementation, and 

monitoring of the support system. Furthermore, parents and students must be actively 

involved in the solution. In addition, because each student’s reason for being absent 

may vary and require resources and supports beyond those available by the school 

district, solving or preventing chronic absence, as is now required of Texas school 

districts under the new truancy law, can be complex, multi-faceted, time-intensive, 

and potentially costly. Regardless, a solution to chronic absence in Houston is 

imperative for future prosperity and vitality.

School districts cannot prevent 
or solve chronic absence 
without the engagement of the 
community in the development, 
implementation, and monitoring 
of the support system.
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A Community Approach to Reducing  
Chronic Absence
Chronic absence is a key inhibitor to student success, and school districts simply 

cannot solve chronic absence alone. A collective action response linking parents, 

community services, and school resources is essential. The approach described in this 

section follows a three-tiered framework designed by Attendance Works, a national 

and state initiative that promotes awareness of the importance attendance plays in 

achieving academic success. It is important to note that there are other frameworks, 

such as Response to Intervention (RtI) and Positive Behavior Intervention Supports 

(PBIS) that should be coupled with this framework in an overall multi-tiered system of 

supports for students. Attendance Works’ three-tiered framework is aimed at  

reducing chronic absence and improving overall attendance levels for all students  

as described below.

• Tier I—Invest in strategies that promote regular attendance of all students.

• Tier II—Intervene with students who are at risk of chronic absence.

• Tier III—Individualize and intensify supports to chronically absent students.

Figure 7 illustrates a general framework for addressing chronic absence in Houston. 

Strategies are organized along the three-tiered system that school districts, in 

partnership with community stakeholders —parents, nonprofit service providers, 

policy-makers, social service agency directors, health and medical leaders, as well 

as business, faith, and civic leaders—can implement to increase attendance, and 

ultimately, the academic success of all students. 

FIGURE 7: TIERED INTERVENTION FRAMEWORK FOR IMPROVING ATTENDANCE IN HOUSTON21 

Invest in strategies that 
promote regular attendance 
of all students.

Intervene with students 
who are at risk of chronic 
absence.

Individualize and intensify 
supports to chronically 
absent students.

TIER I

TIER II

TIER III
• Institute a community and 

school culture in which every 
student is expected to 
attend school regularly. 

• Inform and educate parents 
and primary caregivers. 

• Identify attendance issues 
and patterns by regularly 
monitoring attendance data. 

• Include attendance goals and 
strategies within school 
improvement plans.

• Implement programs that 
recognize and reinforce 
good attendance. 

• Initiate phone calls to 
caregivers or conduct home 
visits to learn about 
attendance barriers and 
develop a plan to improve 
attendance. 

• Invest in the expansion of 
research-based strategies to 
improve student attendance.

• Integrate community-based 
services and resources. 

A collective action response 
linking parents, community 
services, and school resources 
is essential.
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Tier I—Invest in strategies that promote regular attendance  
of all students.
The following are effective strategies that the community can implement to promote 

and support regular attendance of all students. In addition, Tier I includes strategies 

that will help early-identify students who may need additional supports offered to 

students and their families in Tier II.

Institute a community and school culture in which every student is expected to 

attend school regularly. School administrators, teachers, parents and community 

leaders—faith, civic, nonprofit, and service agencies—must work together to establish 

a culture that fosters and sets high expectations for regular school attendance for 

all children. Establishing and nurturing a positive culture inside and outside of the 

school should be a foundational strategy for success. Mutually agreed-upon goals 

and shared accountability for student attendance at the district, city, school, and 

neighborhood levels are inherent in an effective attendance framework.

Inform and educate parents and primary caregivers. Parents play an essential role 

in ensuring that their child attends school regularly. Organizations that interface with 

or serve Houston families should all play a role in educating parents of the potential 

academic impact when students miss school and the opportunities which are afforded 

them when they do attend school on a consistent basis. Schools and other community 

organizations can partner to provide parents with the training and resources they 

need to support learning when their child is absent. Even if overwhelmed with helping 

their child with homework, parents can make sure their child goes to school regularly 

and on time, especially if they are provided with information about where to go for 

social, health, and medical services, and to access resources that may boost and 

support regular attendance.

Identify attendance issues and patterns by regularly monitoring attendance 

data. Chronic absence is masked by the overall average daily attendance rates at the 

district and school levels. This prevents school leaders from recognizing that, while the 

overall average daily attendance rate may be consistent and relatively high from day 

to day, the absences during that timeframe may be due to a group of children who 

are frequently absent, but who are absent on potentially different days. Districts and 

schools must monitor student attendance regularly and identify patterns of chronic 

absences within or across schools and for groups of students. HISD has implemented 

Analytics for Education, a data system that includes a “dashboard” which provides 

key school-level data, including attendance/absences, to every principal. 

Consideration should be given to establish shared data agreements that will enable 

partners to have data needed to effectively and efficiently intervene and provide 

supports to families and students. The district and school leaders should ensure all 

parties understand the sensitivities and regulations of student and family information. 

Confidentiality of data information and respect for the family should be a priority. 

When more than one school partner is involved in the intervention and support 

system, school leaders should facilitate agreement among the partners as to which 

organization will provide services and supports to groups of students.

Parents play an essential role in 
ensuring that their child attends 
school regularly.
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Include attendance goals and strategies within school improvement plans. Every 

school with chronic absence issues should include a specific goal and strategies for 

improving attendance rates and mitigating chronic absence. Schools should engage 

parents, teachers, and community leaders, such as those on the School Decision 

Making Council, and parent groups in the process of establishing attendance goals 

and developing strategies, as well as articulating the role of each stakeholder in 

executing the plan. Attendance should be a priority throughout the school and in the 

community, and progress towards achieving the attendance goals should be a  

shared responsibility.

Implement programs that recognize and reinforce good attendance. Incentives 

and rewards, when used appropriately, can serve as powerful methods to boost 

student attendance. Schools typically reward students with perfect attendance. 

However, consideration should also be paid to recognizing or rewarding improved 

attendance. School leaders should seek input from students to help define a 

recognition program and the incentives or rewards that will likely lead to on-time 

arrival and more frequent attendance. All students should be able to participate in the 

program and play an active part in implementing it. Any incentive/reward plan should 

be monitored to determine if the program is yielding the desired outcome, and 

adjustments should be made as necessary.

Tier II—Intervene with students who are at risk of chronic absence.
This tier of the framework offers effective strategies to help support students who, 

based on their attendance pattern and number of days absent, need help removing 

barriers to regular attendance.

Initiate phone calls to caregivers or conduct home visits to learn about 

attendance barriers and develop a plan to improve attendance. For students 

who begin to miss school on a regular basis, a school or community representative 

should visit the home to meet with the parent/caregiver and the student to discuss 

the importance of student attendance and to learn of reasons preventing the student 

from attending school. A plan should be developed among the group that has clear 

goals and strategies for improving the child’s attendance and a system for monitoring 

progress. If there are barriers to attendance that may require additional services, such 

as health, medical, transportation, or other services, the school representative should 

help to connect the family to community-based organizations or district departments 

that can help provide a solution or assistance in removing the barrier.

Invest in the expansion of research-based strategies to improve student 

attendance. High-quality mentoring programs that match each child with a caring 

adult are an effective strategy shown to improve student attendance. Districts and 

schools should consider expanding such programs so that every child who has 

attendance issues is matched with a caring mentor, inside or outside of the school, 

who regularly checks in with the student. When attendance is a concern, the mentor 

can work with the teacher and parent to develop an attendance improvement plan 

when necessary and monitor student progress.

High-quality mentoring 
programs that match each 
child with a caring adult are 
an effective strategy shown to 
improve student attendance.
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Tier III —Individualize and intensify supports to chronically  
absent students.
Unfortunately, there will be students who miss school on a chronic basis and will 

require intensive and individualized supports. Many students requiring Tier III level of 

support oftentimes require additional supports beyond those available within a district 

or school. For this reason, it is imperative that district and school personnel have 

strong partnerships within the community, in particular social service agencies and the 

court system, because many times they hold the key to helping families unlock the 

barriers to students attending school.

Integrate community-based services and resources. There are many reasons why 

students miss school. However, when a student begins to miss school on a chronic 

basis, the underlying reason or reasons typically are of a serious nature. Chronic 

absence may be due to unstable housing or homelessness, substance abuse or 

serious mental health issues, or challenges related to child welfare or the criminal 

justice system. That is why it is important that the district and schools establish strong 

partnerships with organizations in the community who can provide services to the 

family and student and stabilize attendance. Support should come from organizations 

that can provide specific remedies leading to improved attendance. These 

organizations not only include social service and health agencies, but also the court 

system. Coordination and leveraging of services among the district and agencies will 

lead to more enhanced support for the family and the struggling child.

Recommended Action Steps for Houston 
The Houston community can take practical steps to improve attendance. We offer 

several immediate actions to mitigate chronic absence. These are in no particular 

sequential order.

1. Define the problem. While this report frames the issue of chronic absence 

at various levels and across demographics, district and school leaders should 

examine attendance and absence data to better understand trends and identify 

at-risk students. 

2. Identify attendance barriers for groups of students. Find common reasons why 

students in a school or across schools are missing school. For example, a poor 

school culture with low expectations or one of fear can lead to groups of students 

missing on a frequent basis. Improving the culture or addressing bullying in the 

school can oftentimes lead to improved attendance for groups of students. By 

understanding the barriers, a solution can be identified and implemented.

3. Prioritize schools and groups of students with chronic absence problems.  

Not only should schools with high rates of chronic absence be addressed, but 

if the school is a high school, strategies should also be implemented at schools 

which feed into those high schools. As mentioned in this report, good attendance 

is a habit should begin early, and warning signs of dropping out of school 

can begin as early as grade 6. The district should take care to prevent chronic 

absence, not just intervene when problems arise late in a child’s education. It can 

oftentimes be too late.
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Chronic absence does not just 
impact those who are absent. 
Rather, chronic absence impacts 
the entire community, thus 
requiring a community solution.

4. Highlight “bright spot schools.” Identify schools in the district that are doing a 

great job of preventing chronic absence and the strategies they are implementing 

within their schools. Share these practices with other school leaders.

5. Create and implement a system of supports. In partnership with the school and 

community use the proposed three-tiered framework of Attendance Works and 

the strategies included in the prior section of this report to create a school- and 

district-based tiered intervention system.

6. Spread the word. Support the district’s efforts to inform and educate parents 

and students on the importance of daily attendance and the consequences of 

missing school. Community organizations should integrate messaging in their 

programs and outreach to families. Tools and resources are also available at  

www.attendanceworks.org.

Given the size of HISD and the magnitude of the problem of chronic absence, a 

comprehensive approach must be established, implemented, and monitored through 

district, school, community, and family partnerships. It will take time, effort, and 

resources to address chronic absence. However, we may take comfort in that there are 

proven strategies for addressing chronic absence and communities across the country 

who serve as models for Houston.

Conclusion
It is irrefutable that chronic absence is a detriment to the success of students and 

a serious problem in Houston. It is a root cause to high dropout rates, stagnant 

academic outcomes, and college attainment rates and is a key factor that ultimately 

impacts workforce development and the economic prosperity of individuals, families, 

and the entire community. While the new truancy law in Texas places accountability 

on the district for increasing attendance rates and combating chronic absence, a 

systematic and systemic approach must be taken in concert between the school 

district and community. Chronic absence does not just impact those who are  

absent. Rather, chronic absence impacts the entire community, thus requiring a 

community solution. 

http://www.attendanceworks.org
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SCHOOL NAME
Students 
Enrolled, 

2014–2015

Chronic 
Absence by 

Numbers

Chronic 
Absence by  

Percent

Advanced Virtual Academy 454 405 89.2

Alcott Elementary School 357 60 16.8

Almeda Elementary School 899 19 2.1

Anderson Elementary School 710 32 4.5

Ashford Elementary School 597 41 6.9

Askew Elementary School 1,083 55 5.1

Atherton Elementary School 567 7 1.2

Attucks Middle School 520 88 16.9

Austin High School 1,946 291 15.0

Barrick Elementary School 726 11 1.5

Bastian Elementary School 726 113 15.6

BCM Acad Middle School 494 18 3.6

Beechnut 869 599 68.9

Bell Elementary School 869 42 4.8

Bellaire High School 3,790 537 14.2

Bellfort ECC 421 53 12.6

Benavídez Elementary School 1,041 46 4.4

Benbrook Elementary School 673 24 3.6

Berry Elementary School 848 35 4.1

Black Middle School 987 72 7.3

Blackshear Elementary School 600 53 8.8

Bonham Elementary School 1,217 90 7.4

Bonner Elementary School 1,037 35 3.4

Braeburn Elementary School 985 18 1.8

Briargrove Elementary School 913 16 1.8

Briarmeadow Charter School 613 9 1.5

Briscoe Elementary School 458 34 7.4

Brookline Elementary School 1,073 29 2.7

Browning Elementary School 637 4 0.6

Bruce Elementary School 660 43 6.5

Burbank Elementary School 977 44 4.5

Burbank Middle School 1,491 48 3.2

Burnet Elementary School 545 12 2.2

Burrus Elementary School 520 32 6.2

Bush Elementary School 855 14 1.6

Cage Elementary School 659 18 2.7

Carnegie Vanguard High School 613 23 3.8

Carrillo Elementary School 654 17 2.6

Challenge High School 477 4 0.8

Chavez High School 3,376 822 24.3

Clifton Middle School 1,002 112 11.2

Codwell Elementary School 544 75 13.8

Community Services  
Alternative School

448 17 3.8

Condit Elementary School 737 18 2.4

Cook Elementary School 758 36 4.7

Coop Elementary School 823 35 4.3

Cornelius Elementary School 1,009 22 2.2

Crespo Elementary School 992 53 5.3

Crockett Elementary School 520 22 4.2

Cullen Middle School 706 154 21.8

Cunningham Elementary School 771 12 1.6

Daily Elementary School 821 32 3.9

Dávila Elementary School 480 20 4.2

Davis High School 1,812 491 27.1

De Zavala Elementary School 563 18 3.2

Deady Middle School 822 79 9.6

DeAnda Elementary School 817 16 2.0

DeBakey HSHP 852 14 1.6

DeChaumes Elementary School 865 8 0.9

Dogan Elementary School 678 44 6.5

Dowling Middle School 1,342 121 9.0

Durham Elementary School 591 28 4.7

Durkee Elementary School 808 31 3.8

East Early College High School 454 3 0.7

Eastwood Academy for  
Academic Achievement

425 12 2.8

Edison Middle School 794 76 9.6

Elementary DAEP 14 7 50.0

Eliot Elementary School 635 21 3.3

Elmore Elementary School 790 65 8.2

Elrod Elementary School 761 58 7.6

Emerson Elementary School 1,042 54 5.2

Energized for Excellence ECC 704 22 3.1

Energized for Excellence 
Elementary School

1,745 29 1.7

Energized for Excellence  
Middle School

380 2 0.5

Energized for STEM High School SE 41 2 4.9

Energized for STEM High  
School SW

342 9 2.6

Energized for STEM Middle  
School SE

28 0 0.0

Energized for STEM Middle  
School SW

322 1 0.3

Energy Inst High School 351 15 4.3

Farias ECC 410 27 6.6

Field Elementary School 485 7 1.4

Fleming Middle School 546 53 9.7

Foerster Elementary School 897 62 6.9

Fondren Elementary School 438 37 8.4

Fondren Middle School 977 176 18.0

Fonville Middle School 1,096 100 9.1

Fonwood ECC 479 66 13.8

Forest Brook Middle School 1,104 140 12.7

Foster Elementary School 456 76 16.7

Franklin Elementary School 481 18 3.7

Frost Elementary School 713 32 4.5

Furr High School 1,079 118 10.9
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Gallegos Elementary School 525 12 2.3

Garcia Elementary School 821 49 6.0

Garden Oaks Montessori 718 27 3.8

Garden Villas Elementary School 902 65 7.2

Golfcrest Elementary School 822 43 5.2

Grady Middle School 630 48 7.6

Gregg Elementary School 600 16 2.7

Gregory-Lincoln Education Center 714 30 4.2

Grissom Elementary School 619 35 5.7

Gross Elementary School 822 89 10.8

Halpin Center Early ECC 494 53 10.7

Hamilton Middle School 1,255 52 4.1

Harper Alternative School 91 65 71.4

Harris, J. R. Elementary School 652 18 2.8

Harris, R. P. Elementary School 744 61 8.2

Hartman Middle School 1,474 185 12.6

Hartsfield Elementary School 399 40 10.0

Harvard Elementary School 709 4 0.6

HCC Life Skills 23 8 34.8

Helms Elementry School 523 20 3.8

Henderson, J. P. Elementary School 860 13 1.5

Henderson, N. Q.  
Elementary School

367 50 13.6

Henry Middle School 960 98 10.2

Herod Elementary School 826 28 3.4

Herrera Elementary School 929 35 3.8

High School Ahead 283 89 31.4

Highland Heights  
Elementary School

614 56 9.1

Hilliard Elementary School 826 106 12.8

Hines-Caldwell Elementary School 835 19 2.3

Hobby Elementary School 899 45 5.0

Hogg Middle School 749 32 4.3

Holland Middle School 803 90 11.2

Hope Academy 199 78 39.2

Horn Elementary School 893 15 1.7

Houston Academy for  
International Studies

436 17 3.9

Houston Math, Science &  
Tech. Center

2,766 535 19.3

Inspired West 204 54 26.5

Isaacs Elementary School 447 4 0.9

Jackson Middle School 998 68 6.8

Janowski Elementary School 678 22 3.2

Jefferson Elementary School 486 33 6.8

JJAEP 17 8 47.1

Johnston Middle School 1,796 94 5.2

Jones High School 187 8 4.3

Jordan High School for Careers 824 129 15.7

Kandy Stripe Academy 312 29 9.3

Kashmere Gardens  
Elementary School

453 37 8.2

Kashmere High School 611 211 34.5

Kelso Elementary School 468 47 10.0

Kennedy Elementary School 841 38 4.5

Ketelsen Elementary School 668 10 1.5

Key Middle School 764 139 18.2

King M. L. ECC 416 45 10.8

Kolter Elementary School 678 12 1.8

Lamar High School 3,396 491 14.5

Lanier Middle School 1,417 29 2.0

Lantrip Elementary School 834 24 2.9

Las Américas 323 2 0.6

Laurenzo Early ECC 333 14 4.2

Law Elementary School 847 59 7.0

Law Enforcement and Criminal 
Justice High School

441 26 5.9

Lee High School 1,702 143 8.4

Leland College Preparatory 462 16 3.5

Lewis Elementary School 994 71 7.1

Liberty High School 519 304 58.6

Lockhart Elementary School 780 44 5.6

Long Academy 1,133 143 12.6

Longfellow Elementary School 792 47 5.9

Looscan Elementary School 522 43 8.2

Love Elementary School 443 20 4.5

Lovett Elementary School 725 17 2.3

Lyons Elementary School 1,069 12 1.1

MacGregor Elementary School 530 11 2.1

Mading Elementary School 655 76 11.6

Madison High School 2,000 605 30.3

Mandarin Chinese School 398 7 1.8

Marshall Middle School 941 140 14.9

Martínez, C. Elementary School 653 55 8.4

Martinez, R. Elementary School 593 24 4.0

McGowen Elementary School 467 25 5.4

McNamara Elementary School 949 52 5.5

McReynolds Middle School 663 71 10.7

Memorial Elementary School 466 20 4.3

Middle College High School—
Fraga

113 48 42.5

Middle College High School—
Gulfton

162 97 59.9

Milby High School 1,677 299 17.8

Milne Elementary School 801 94 11.7

Mistral Early ECC 338 18 5.3

Mitchell Elementary School 675 78 11.6

Montgomery Elementary School 792 79 10.0

Moreno Elementary School 855 4 0.5

Mount Carmel Academy 354 21 5.9

Neff Early Learning Center 720 71 9.9

Neff Elementary School 859 33 3.8

North Forest High School 1,168 373 31.9
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North Houston Early College  
High School

431 12 2.8

Northline Elementary School 693 20 2.9

Oak Forest Elementary School 817 17 2.1

Oates Elementary School 410 7 1.7

Ortíz Middle School 1,133 100 8.8

Osborne Elementary School 451 39 8.6

Paige Elementary School 498 44 8.8

Park Place Elementary School 1,052 27 2.6

Parker Elementary School 846 21 2.5

Patterson Elementary School 1,002 28 2.8

Peck Elementary School 638 34 5.3

Performing and Visual Arts  
High School

728 30 4.1

Pershing Middle School 1,673 72 4.3

Petersen Elementary School 689 52 7.5

Pilgrim Academy 1,194 41 3.4

Pin Oak Middle School 1,228 19 1.5

Piney Point Elementary School 1,332 58 4.4

Pleasantville Elementary School 348 17 4.9

Poe Elementary School 837 26 3.1

Port Houston Elementary School 371 13 3.5

Project Chrysalis Middle School 234 0 0.0

Pugh Elementary School 445 17 3.8

REACH Charter High School 405 182 44.9

Reagan Education Center 1,119 32 2.9

Reagan High School 2,281 220 9.6

Red Elementary School 674 34 5.0

Revere Middle School 1,399 100 7.1

Reynolds Elementary School 579 62 10.7

Rice School 1,152 10 0.9

River Oaks Elementary School 693 2 0.3

Roberts Elementary School 878 13 1.5

Robinson Elementary School 785 48 6.1

Rodríguez Elementary School 1,129 38 3.4

T.H. Rogers Elementary School 800 42 5.3

Roosevelt Elementary School 737 16 2.2

Ross Elementary School 463 17 3.7

Rucker Elementary School 635 37 5.8

Rusk School 742 35 4.7

Sánchez Elementary School 631 19 3.0

Scarborough Elementary School 811 32 3.9

Scarborough High School 769 113 14.7

School at St. George Place 840 24 2.9

Scroggins Elementary School 629 33 5.2

Seguin Elementary School 715 48 6.7

Shadowbriar Elementary School 442 16 3.6

Shadydale Elementary School 1,022 77 7.5

Sharpstown High School 1,767 391 22.1

Sharpstown International 1,043 60 5.8

Shearn Elementary School 655 15 2.3

Sherman Elementary School 691 32 4.6

Sinclair Elementary School 556 23 4.1

Smith Elementary School 1,007 64 6.4

South EC High School 135 7 5.2

Southmayd Elementary School 753 39 5.2

Sterling High School 1,172 404 34.5

Stevens Elementary School 830 34 4.1

Stevenson Middle School 1,372 105 7.7

Sugar Grove Middle School 927 117 12.6

Sutton Elementary School 1,207 61 5.1

Texas Connections Academy 5,646 14 0.2

Thomas Middle School 593 63 10.6

Thompson Elementary School 615 70 11.4

Thurgood Marshall  
Elementary School

1,097 92 8.4

Tijerina Elementary School 482 23 4.8

Tinsley Elementary School 838 48 5.7

Travis Elementary School 733 7 1.0

TSU Charter Lab School 115 20 17.4

Twain Elementary School 1,029 38 3.7

Valley West Elementary School 908 41 4.5

Wainwright Elementary School 808 89 11.0

Walnut Bend Elementary School 826 37 4.5

Waltrip High School 1,772 263 14.8

Washington High School 805 197 24.5

Welch Middle School 994 86 8.7

Wesley Elementary School 467 38 8.1

West Briar Middle School 1,106 48 4.3

West University Elementary School 1,297 11 0.8

Westbury High School 2,409 673 27.9

Westside High School 2,947 291 9.9

Wharton K–8 492 4 0.8

Wheatley High School 872 251 28.8

Whidby Elementary School 656 28 4.3

White Elementary School 916 28 3.1

Whittier Elementary School 637 24 3.8

Williams Middle School 595 61 10.3

Wilson Montessori 542 16 3.0

Windsor Village Elementary School 808 46 5.7

Woodson 971 122 12.6

Worthing High School 801 304 38.0

Yates High School 1,130 333 29.5

Young Elementary School 469 24 5.1

Young Learners Charter School 1,614 1,008 62.5

Young Scholars Academy  
for Excellence

194 18 9.3

Young Women’s College 
Preparatory

523 21 4.0

TOTAL 231,080 21,412 9.3
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