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EVIDENCE-BASED PRACTICE 
 

It is the position of the American Speech-Language-Hearing Association that 
audiologists and speech-language pathologists incorporate the principles of  
evidence-based practice in clinical decision making to provide high quality 
clinical care. The term evidence-based practice refers to an approach in  
which current, high-quality research evidence is integrated with practitioner 
expertise and client preferences and values into the process of making  
clinical decisions. 
 
Participants are encouraged to actively seek and critically evaluate the  
evidence basis for clinical procedures presented in this and  
other educational programs. 
 
Adopted by the Scientific and Professional Education Board, April 2006 
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INTRODUCTION 

 

This issue of Perspectives covers several topics. The first article presents a nuts and 
bolts guide to assist SLPs in securing funding for materials, equipment, and technology 
to best serve students within the school setting. The second article presents a unique 
service delivery model for children with complex communication needs who benefit from 
augmentative and alternative communication (AAC). The author illustrates how language 
intervention principles can be addressed in the area of AAC and discusses what school 
based speech-language pathologists need to know in order to work with children who 
use AAC. 
 
The third article addresses the need for SLPs to provide sensitive and appropriate 
services to students who are immigrants their families. The author presents 
considerations and decisions that will support services to students of immigrant cultures. 
She explains the rationale for using interpreters and their role in the diagnostic process. 
The author explains that working with the children of immigrants takes educa-tion in 
cultural sensitivity. The challenge for speech-language pathologists will be to adapt their 
current intervention practices and to conduct culturally-responsive, non-biased 
assessments. In the final article, the authors explain that an increasing number of 
students live in homes where English is not the primary language. They address the 
need for speech-language pathologists to adapt their cur-rent intervention practices and 
how best to conduct culturally-responsive, non-biased assessments. 
 
LEARNING OUTCOMES 
After completing this program, you will be able to: 

 draft and execute a blueprint plan for obtaining funding to support their services 

 recognize the important difference between core and fringe vocabulary  

 recognize that immigrants to the US may have different beliefs about 
communication disorders and speech-language pathology services  

 identify several evidence-based, non-standardized practices for assessing ELL 
children 

PROGRAM HISTORY 

 
Original start date: December 7, 2013 

Available through: November 1, 2016 

 
IMPORTANT INFORMATION 

 
To earn continuing education credit, 

you must complete the test with 

a passing score on or before 

November 1, 2016. 

 

To see if this program has been 

renewed after this date, please 

search by title in ASHA’s online 

store at www.asha.org/shop. 

 

This course is offered for .15 ASHA CEUs 

(Intermediate level, Professional area). 
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