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Charter School Profile
Demographics
600 Eagleview Boulevard
First Floor
Exton, PA 19341
(484) 615-6200
AYP Status:
CEO:
Date of Local Chartering School Board/PDE
Approval:
Length of Charter:
Opening Date:
Grade Level:
Hours of Operation:
Percentage of Certified Staff:
Total Instructional Staff:
Student/Teacher Ratio:
Student Waiting List:
Attendance Rate/Percentage:
Enrollment:
Per Pupil Subsidy:
Percentage of Students from Low Income
Families Eligible for a Free or Reduced
Lunch:
Provide the Total Unduplicated Number of
Students Receiving Special Services
(Excluding Gifted) as of Previous
December:

Not Provided
Timothy Daniels
7/31/2012
5 years
9/7/2004
7-12
Cyber; 8-4pm
98.00 %
54
18:1
0
99.10 %
946
Varies on district; average of $9,245.38
57.00 %

178

Student Profile
Group

Student Count

American Indian/Alaskan Native
Asian/Pacific Islander
Black (Non-Hispanic)
Hispanic
White (Non-Hispanic)
Multicultural

4.00
6.00
266.00
132.00
488.00
50.00

Instructional Days and Hours
Number Of

K (AM)

K (PM)

K (FT)

Elementary

Middle

Secondary

3
Instructional Days
Instructional Hours

0.00
0.00

0.00
0.00

0.00
0.00

0.00
0.00

180.00
990.00

180.00
990.00

Planning Process
The Charter School Plan is a living document and is created from the collaborative efforts of many
individuals across the school and community. The diverse planning committee tackles different areas of
the plan under the guidance of the committee leader (i.e. the curriculum coordinator or CEO). Meetings
open to all committee members are held throughout the year, but much of the works is done in subcommittees, small groups, or on the individual level before being brought back to the larger group and
committee leader for review. Meetings are held onsite in our office in Exton, PA as well as via
teleconference and video conference using Oovoo (a free technology similar to Skype). This allows for
maximum participation and allows us to potentially include committee members from across the state.
The general recommended timeline as outlined in the chart at the beginning of the offline guidance tool
is followed and then adjusted to suit committee member’s schedules. For example, there may be a delay
working on the plan during the busy weeks of early September and then again during standardized
testing time for PSSAs and Keystones. Communication is accomplished through meetings and telephone
or video conference calls primarily. Committee members generally specialize in their areas of expertise.
For example, the teachers will all assist with curriculum development and alignment in their specific
subject areas. The principal helps to develop a strong induction and mentoring program, etc.

Mission Statement
Achievement House Cyber Charter School students will experience an improved individual outcome,
measured by academic achievement, in a personalized and rich learning environment that prepares them
for success in a technology-driven world.

Vision Statement
Achievement House Charter School is comprised of a cohesive, supportive group of dedicated staff,
students, parents, and community members united in our commitment to pursue excellence through
updated technologies in online education. We intend to realize our highest potential as an educational
community by employing promising practices for online teaching, learning, professional development
and parent involvement.

We seek to engage in effective communication, and utilize all resources wisely. We will use our successes
as a catalyst for future growth, change, and improvement. In the future, Achievement House Charter
School plans to utilize advanced technology for lesson planning and recording student achievement; and
modifying online curriculum.
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A 21st Century Learning Environment will be provided for student and staff by equipping them with
individual computer technology and using the results from the MILES self-assessment to help drive future
initiatives. The organization will continue to help foster understanding across the subject areas and assist
students in constructing deep understanding of topics. Students will be encouraged to work authentically
with real-world data and assessments and show their mastery of content through multiple means.

Shared Values


We believe that our school community must be an emotionally and intellectually safe and
positive environment in which to learn and lead.



We believe that individual student growth is the highest priority.



We believe each student is an individual to be treated with dignity and respect.



We believe all individuals can be successful learners.



We believe that excellence is a journey and demands conscientious effort.



We believe that all individuals have unique gifts, talents, and intrinsic worth.



We believe that all students and their families have a personal responsibility to take full
advantage of the opportunities provided by Achievement House Charter School.



We believe the responsibility for a life-long education is shared by the student, school, family,
and community.



We believe that active communication and participation between families and Achievement
House Charter School is essential at all times in order to ensure the success of our student's
individual goals.



We believe that active parent and community involvement can serve as a catalyst for student
achievement.



We believe that high moral, ethical and academic standards encourage high achievement.

Educational Community
Achievement House Cyber Charter School accepts students throughout the year and does not restrict
enrollment. The rolling enrollment results in a changing picture of student demographics throughout the
year. A frequently late-enrolling population also affects academic performance, as many students miss
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topics from the first part of the year and must work with teachers individually to catch up to their peers if
at all possible. Additionally, late enrolling students are sometimes lacking in preparation for standardized
exams so there is much effort made by our staff to bring them up to speed as quickly as possible.

Although this enrollment practice creates additional difficulties in placing students and addressing their
needs, it fulfills the school’s mission to provide all students opportunities for improved academic
outcomes and educational choice. Just as in a brick and mortar schools where students are accepted
immediately if they move into the area, we too are prepared to accept all students who choose to attend
our school.

The initial 2012 PIMS report lists 946 total students broken down in subgroups as follows: 4 American
Indian/Alaskan Native, 6 Asian/Pacific Islander, 266 Black, 132 Hispanic, 488 White, and 50 Multicultural
students.

We have 27 students designated as receiving ELL support.
We have 178 students with IEPs and 9 students with 504 plans.

Fifty-seven percent of our students qualify for a free or reduced lunch due to low income status.

Total school enrollment grew 23% (766 ending enrollment for 2011-2012 school year versus 941 ending
enrollment for school year 2012-2013).

Some students have family circumstances that lead to difficulty finding time for academics, including but
not limited to teen parenting, caring for family members, experiencing mental or physical health issues,
battling addiction, serving extended community service, or working long hours to provide for themselves
or their families. With little family support, exterior pressures and commitments, and a lack of a belief
that improved outcomes are possible, many students have tremendous gaps in their education due to
poor attendance and a loss of faith in the education system.
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Achievement House uses a variety of processes and support systems to identify potential barriers to
student success and help support individual growth. Beyond the inclusion of an active SAP program,
AHCCS also utilizes a comprehensive Student Intervention Team approach that includes all staff members
in order to effectively identify, intervene, and support struggling students using a 3 tiered system. To help
students with varying backgrounds develop the technology tools they will need to succeed, all new
enrollees are required to attend both a one day physical orientation and a 2 week virtual orientation
program that teaches them to use the equipment and programs they will need as well as introduce them
to the school expectations, policies, and procedures.

We also provide many opportunities for student to become engaged in school and their community
beyond academics. We host a variety of virtual clubs for students, such as Yearbook, Student Newspaper,
SADD, Parenting, and Digital Photography. We also work with partners in our community to provide
resource center options for students outside of our administrative offices in Exton and Oakmont in cities
such as Bethlehem, Reading, Chester, York, and New Florence. Lastly, students have the opportunity to
socialize and learn about their communities by participating in regular field trips across the state or
attending events such as the prom and graduation (held at multiple locations for maximum student
participation).

This year, we hosted a “party with a purpose” for our graduates where we celebrated their newly earned
diplomas and helped introduce them to opportunities after high school by having representatives from
several employment agencies, the military, career training schools, and colleges present. Students were
able to speak with different people about their options, make appointments to further explore
possibilities, and take home information. The event was such as success that we are planning to host an
even larger community “tech fair” event for our students and community members that will include not
only career and education representatives, but also highlights from our student’s portfolios of work and
presentations on the latest developments in technology.

The school’s fiscal status is healthy and is projected to remain stable. As of June 30, 2012, the school’s
net assets were approximately $2,500,000 while total fund balances were approximately $1,500,000. The
school does not anticipate a significant change at the end of fiscal year’s 2013 or 2014.

The AHCCS is a very diverse and vibrant community that is continually evolving. We strive to continually
provide new opportunities for our students as their needs change and grow. For example, expanding our
offerings to include additional levels of ELL support, expanding our Honors and AP course offerings, and
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voluntarily embarking on the Middle States Accreditation process for increased accountability and
transparency.

Board of Trustees
Name

Office

Jim Bowers

Member

Kristin Chettle

Treasurer

Don Fraatz

Member

Bob Maranto

Member

Elbert
Sampson

Vice President

Marilou
Strangarity

Secretary

Nick Vastardis

President

Address

Phone

Email

510 Pugh
Road, Wayne,
PA 19087
718
Larchwood
Lane,
Villanova, PA
19085
207 Paoli Pike,
Malvern, PA
19355
2435 East
Bristol,
Fayetteville,
AR 72701
2919
Pennsylvania
Avenue,
Philadelphia,
PA 19130
320 School
Road, Denver,
PA 17517
29 Harvey
Lane, Malvern,
PA 19355

484-354-1961

Jim.bowers@haygroup.com

215-421-3975

kjchet@verizon.net

610-296-7047

mdfraatz@hotmail.com

610-299-3683

rmaranto@uark.edu

215-485-2013

Elbert.sampson@comcast.net

717-468-4788

mjzstrangarity@gmail.com

610-644-9663

vcellc@verizon.net

Board of Trustees Professional Development
They have run the board in the Carter Model of Board Governance for three years:

The seven member AHCCS Board held a retreat during the first weekend of October in 2010 to
establish the “Carter” Model of Governance (Board sets policy and provides fiscal oversight holding the
administration accountable with annual objectives and an annual assessment). This training also
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included a complete review of FOIA (Sunshine provisions of public board procedure and policy) and the
appointment of a “Right to Know” Officer, Jennifer Vargas.

The board was trained on the Carter model by Tom Hogan, currently the sitting District Attorney of
Chester County, who, in 2010, was a partner at Lamb McErlane. Additional training on FOIA and “Right to
Know” was provided at the same retreat.

Since this time (3 years), Emphasis at every meeting includes: Fiscal accountability (monthly financial
updates, balanced budget and outstanding local and state audits, including a charter renewal).

The board membership has remained consistent since this time (six out of seven members who attended
the retreat remain on the board). Once a year, in the fall, the board solicitor updates the board in any
changes in charter school procedures (including advice issued by the PDE in the form of Charter Schools
BECS.

Current AHCCS board members who have received this annual training are:
Distinguished Board of Trustees oversees Achievement House Cyber Charter School:


NICK VASTARDIS, PRESIDENT

Vastardis Consulting Engineers, LLC; Malvern, PA
Mr. Vastardis brings expertise in high level management of a complex business. His business acumen
provides an invaluable resource to the board in managing finance and human capital. Additionally, his
extensive experience in the building trades has proven a vital asset to the school in evaluating facility
issues and effective contracting, project management, and evaluation.


MARILOU STRANGARITY, VICE PRESIDENT & SECRETARY

Denver, PA
Mrs. Strangarity brings teacher and parent perspectives to the board. She has experience in education
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and Special Education services, including child-care, special needs, emotional diagnoses, teaching
methodology, and adaption to youth treatment needs. She is an instructor for Continuing Education
Courses for Bair Foundation and has also taught in private high schools and coached basketball and field
hockey. Although Mrs. Strangarity home schooled her own children, she also served on committees in
both public and private schools.


KRISTIN CHETTLE, TREASURER

CPA, MBA; Villanova, PA
Prior to retirement, Mrs. Chettle was the Controller for the Institute for Scientific Information in
Philadelphia. Her expertise in financial management is a critical asset in evaluating sound fiscal policies.


JAMES BOWERS, MEMBER

Vice President and Managing Director, The Hay Group; Philadelphia, PA
Mr. Bowers brings expertise in human capital management. His work in total reward practice (general
rewards and executive compensation), chemical industry, and human resources consulting have proven
valuable in evaluating the efficacy of the Achievement House leadership team and its efforts in achieving
the goals of the board.


DONALD FRAATZ, MEMBER

Retired Principal of Great Valley School District; Malvern, PA
Currently an instructor at West Chester University, Mr. Fraatz is a retired elementary school principal
with nearly 30 years of experience in education. He brings to the board an understanding of educational
delivery models and provides expertise on education management, student performance, state
regulation, and human capital management.


DR. ROBERT MARANTO, MEMBER

Ph.D., 21st Century Chair in Leadership
Department of Education Reform
University of Arkansas; Fayetteville, AR
As a nationally recognized expert on charter schools and education reform, Dr. Maranto provides key
experience in evaluating the efficacy of the Achievement House school model. As a member of the
board, he leads efforts in both identifying areas of research within the school and disseminating research
findings related to the impact of charter school education and other charter school topics.

Meeting Dates
2013-2014 School Year

10
All Meetings are held at Achievement House Cyber Charter School’s Administrative Office, located at 600
Eagleview Boulevard, First Floor, Exton, PA 19341, unless otherwise noted. The Public Session begins at
7:00 p.m. and is preceded by a closed Executive Session beginning at 6:00 p.m. All interested parties are
invited to attend the public session.


July 16, 2013



August 20, 2013



September 17, 2013



October 15, 2013



December 10, 2013



January 21, 2014



February 18, 2014



March 18, 2014



May 20, 2014



June 17, 2014

Communication with the Authorizer

During the schools renewal application process, Fall 2011/Spring 2012 (second renewal…school started in
2004 with a three year term and was first renewed in 2007. Because the process was extremely
compliance oriented, all communication with the PDE about renewal was handled by the law firm of
Lamb McErlane. Eventually, during the prolonged renewal process, the board directed that all
communication with the PDE be handled by the Solicitor’s Office. This included an application, a
presentation to expand the grade levels of the charter with the additional of K-6 to the grades served.
Because this was denied by the PDE and is being appealed to the PDE, all communication, by board
directive, concerning the expansion, is being accomplished by Counsel.
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Routine communication concerning the filing of PDE compliance reports and leases is being now, again,
routinely handled by the administration.

Governance and Management
They have run the board in the Carter Model of Board Governance for three years:

The seven member AHCCS Board held a retreat during the first weekend of October in 2010 to
establish the “Carter” Model of Governance (Board sets policy and provides fiscal oversight holding the
administration accountable with annual objectives and an annual assessment). This training also
included a complete review of FOIA (Sunshine provisions of public board procedure and policy) and the
appointment of a “Right to Know” Officer, Jennifer Vargas.

The board was trained on the Carter model by Tom Hogan, currently the sitting District Attorney of
Chester County, who, in 2010, was a partner at Lamb McErlane. Additional training on FOIA and “Right to
Know” was provided at the same retreat.

Since this time (3 years), Emphasis at every meeting includes: Fiscal accountability (monthly financial
updates, balanced budget and outstanding local and state audits, including a charter renewal).

The board membership has remained consistent since this time (six out of seven members who attended
the retreat remain on the board). Once a year, in the fall, the board solicitor updates the board in any
changes in charter school procedures (including advice issued by the PDE in the form of Charter Schools
BECS.

Current AHCCS board members who have received this annual training are:
Distinguished Board of Trustees oversees Achievement House Cyber Charter School:
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NICK VASTARDIS, PRESIDENT

Vastardis Consulting Engineers, LLC; Malvern, PA
Mr. Vastardis brings expertise in high level management of a complex business. His business acumen
provides an invaluable resource to the board in managing finance and human capital. Additionally, his
extensive experience in the building trades has proven a vital asset to the school in evaluating facility
issues and effective contracting, project management, and evaluation.


MARILOU STRANGARITY, VICE PRESIDENT & SECRETARY

Denver, PA
Mrs. Strangarity brings teacher and parent perspectives to the board. She has experience in education
and Special Education services, including child-care, special needs, emotional diagnoses, teaching
methodology, and adaption to youth treatment needs. She is an instructor for Continuing Education
Courses for Bair Foundation and has also taught in private high schools and coached basketball and field
hockey. Although Mrs. Strangarity home schooled her own children, she also served on committees in
both public and private schools.


KRISTIN CHETTLE, TREASURER

CPA, MBA; Villanova, PA
Prior to retirement, Mrs. Chettle was the Controller for the Institute for Scientific Information in
Philadelphia. Her expertise in financial management is a critical asset in evaluating sound fiscal policies.


JAMES BOWERS, MEMBER

Vice President and Managing Director, The Hay Group; Philadelphia, PA
Mr. Bowers brings expertise in human capital management. His work in total reward practice (general
rewards and executive compensation), chemical industry, and human resources consulting have proven
valuable in evaluating the efficacy of the Achievement House leadership team and its efforts in achieving
the goals of the board.


DONALD FRAATZ, MEMBER

Retired Principal of Great Valley School District; Malvern, PA
Currently an instructor at West Chester University, Mr. Fraatz is a retired elementary school principal
with nearly 30 years of experience in education. He brings to the board an understanding of educational
delivery models and provides expertise on education management, student performance, state
regulation, and human capital management.


DR. ROBERT MARANTO, MEMBER
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Ph.D., 21st Century Chair in Leadership
Department of Education Reform
University of Arkansas; Fayetteville, AR
As a nationally recognized expert on charter schools and education reform, Dr. Maranto provides key
experience in evaluating the efficacy of the Achievement House school model. As a member of the
board, he leads efforts in both identifying areas of research within the school and disseminating research
findings related to the impact of charter school education and other charter school topics.

Meeting Dates
2013-2014 School Year
All Meetings are held at Achievement House Cyber Charter School’s Administrative Office, located at 600
Eagleview Boulevard, First Floor, Exton, PA 19341, unless otherwise noted. The Public Session begins at
7:00 p.m. and is preceded by a closed Executive Session beginning at 6:00 p.m. All interested parties are
invited to attend the public session.


July 16, 2013



August 20, 2013



September 17, 2013



October 15, 2013



December 10, 2013



January 21, 2014



February 18, 2014



March 18, 2014



May 20, 2014



June 17, 2014

Communication with the Authorizer
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During the schools renewal application process, Fall 2011/Spring 2012 (second renewal…school started in
2004 with a three year term and was first renewed in 2007. Because the process was extremely
compliance oriented, all communication with the PDE about renewal was handled by the law firm of
Lamb McErlane. Eventually, during the prolonged renewal process, the board directed that all
communication with the PDE be handled by the Solicitor’s Office. This included an application, a
presentation to expand the grade levels of the charter with the additional of K-6 to the grades served.
Because this was denied by the PDE and is being appealed to the PDE, all communication, by board
directive, concerning the expansion, is being accomplished by Counsel.

Routine communication concerning the filing of PDE compliance reports and leases is being now, again,
routinely handled by the administration.

Student Enrollment
We require our families to complete the Charter School Enrollment form, provide 2 proofs of residence,
proof of birth along with the rest of the registration packet. The entire packet includes Parental
Registration statement, Home Language survey along with other in-house documents. We have our
families complete an orientation to acclimate them to the cyber environment.
Parent Communication
Communications to parents regarding registration procedures, dates, and when applicable, a
description of the lottery process.
Files uploaded:
 AHCCS Registration Packet.pdf
Registration Policy
Registration Policy
PDF file uploaded.
Intent to Enroll Form
Intent to Enroll Form (English and all other languages)
PDF file uploaded.

Student Enrollment History
Enrollment History—Part I
School Year

Number of

Number of

Number of

Reasons

Number of
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2012
2011
2010
2009
2008
2007
2006
2005
2004

Students at
the
Beginning of
the School
Year

Students at
the End of the
School Year

766
489
469
212
262
296
253
278
86

946
840
604
255
249
347
343
359
234

Students
Expelled

0
0
0
0
0
0
0
0
0

Students
Withdrew
During the
Year

Students
Retained

0
0
0
0
0
0
0
0
0

0
0
0
0
0
0
0
0
0

Enrollment History—Part 2—Enrollment by Grade by School Year
School
Year
2012
2011
2010

K
0
0
0

1
0
0
0

2
0
0
0

3
0
0
0

4
0
0
0

5
0
0
0

6
0
0
0

7
78
70
50

8

9

10

11

12

120
85
71

191
186
133

161
190
128

194
160
88

203
149
20

Planning Committee
Name
Kris Botes
Jane Moneta
Ryan Schumm
Bob Worn
Don Asplen
Julie Cardiff
Michael Conforti
Timothy Daniels
Chip DiLoretta
Karen DiMascola
Jamie Jenkins
Gerri Light
David Morgan
Victoria Nesti

Role
Ed Specialist - School Counselor
Ed Specialist - School Counselor
Business Representative
Business Representative
Administrator
Parent
Middle School Teacher - Regular Education
Administrator
Community Representative
Middle School Teacher - Regular Education
Secondary School Teacher - Special Education
Ed Specialist - Instructional Technology
Community Representative
Student Curriculum Director/Specialist
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Eric Reighard
Linda Ricci
Lynn Rodden
Amy Rupp
Brian Staley
Neal Thomas
Keith Zielen

Secondary School Teacher - Regular Education
Parent
Administrator
Administrator
ELL Coordinator
Secondary School Teacher - Regular Education
Secondary School Teacher - Regular Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: InfantToddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered
Not answered
Not answered

Not answered
Not answered
Not answered

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
Common Core Standards: Mathematics

Mapping

Alignment

Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered

Not answered
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Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Mapping

Alignment

Accomplished
Developing
Accomplished
Accomplished

Accomplished
Developing
Accomplished
Accomplished

Developing

Developing

Accomplished
Developing
Developing
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Developing
Developing
Developing
Accomplished
Developing
Accomplished
Accomplished

Accomplished
Developing
Developing
Accomplished
Developing
Accomplished
Accomplished
Accomplished
Developing
Developing
Developing
Accomplished
Developing
Accomplished
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
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High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Mapping

Alignment

Accomplished
Accomplished
Accomplished
Accomplished

Accomplished
Accomplished
Accomplished
Accomplished

Developing

Developing

Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Developing
Developing
Developing
Developing
Accomplished
Developing
Accomplished
Accomplished

Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Accomplished
Developing
Developing
Developing
Developing
Accomplished
Developing
Accomplished
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.

Adaptations
Elementary Education-Primary Level
No standards have been identified for this content area.
Elementary Education-Intermediate Level
No standards have been identified for this content area.
Middle Level
No standards have been identified for this content area.
High School Level
No standards have been identified for this content area.
Explanation for any standards checked:
This narrative is empty.

Curriculum
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Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Not answered
Not answered
Not answered
Not answered

Processes used to ensure Accomplishment:
This narrative is empty.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the
LEA plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Not answered
Not answered
Not answered
Not answered

Processes used to ensure Accomplishment:
This narrative is empty.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the
LEA plans to address their incorporation:
This narrative is empty.
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary

Status
Accomplished
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studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Accomplished
Accomplished
Accomplished

Processes used to ensure Accomplishment:
The accomplishment designation is achieved by ensuring that the curriculum maps clearly
reflect the learning standards, essential questions, concepts, competencies/objectives,
vocabulary, materials, differentiation, and assessment that will frame instruction. Teachers
write their curriculum under the guidance of their department peers, curriculum coordinator,
and principal. Each element of instruction is aligned on the map with left-to-right readability to
show how each objective is connected to the appropriate materials and assessment. The maps
have two materials columns, broken down by paid resources and free resources. This ensures
strong fiscal responsibility by having teachers demonstrated how resources will be used
efficiently and allowing our logistics department to make sure that the correct paid materials,
such as textbooks or art supplies, are shipped in a timely fashion to the students in that course.
Teachers are required to review their materials list each year and then the curriculum
coordinator evaluates the value of each product for instructional and fiscal purposes.The
assessment columns of our maps identify each planned assessment as diagnostic, formative, or
summative. This ensures that the assessment data related to the standards and objectives can
reflect student growth over time and help to drive instructional. This categorization process also
helps teachers to think through the learning/teaching cycle to ensure that they will be able to
use assessment data to drive their instructional decisions and reteach as needed to ensure
mastery of the content. Lastly, we have many professional development opportunities designed
to assist teachers in creating a well-rounded curriculum. Each department head also spends
time biweekly reviewing curriculum best practices and practical application of the maps to daily
instruction and unit planning.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the
LEA plans to address their incorporation:
This narrative is empty.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.

Status
Accomplished
Accomplished
Accomplished
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Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Accomplished

Processes used to ensure Accomplishment:
The accomplishment designation is achieved by ensuring that the curriculum maps clearly
reflect the learning standards, essential questions, concepts, competencies/objectives,
vocabulary, materials, differentiation, and assessment that will frame instruction. Teachers
write their curriculum under the guidance of their department peers, curriculum coordinator,
and principal. Each element of instruction is aligned on the map with left-to-right readability to
show how each objective is connected to the appropriate materials and assessment. The maps
have two materials columns, broken down by paid resources and free resources. This ensures
strong fiscal responsibility by having teachers demonstrated how resources will be used
efficiently and allowing our logistics department to make sure that the correct paid materials,
such as textbooks or art supplies, are shipped in a timely fashion to the students in that course.
Teachers are required to review their materials list each year and then the curriculum
coordinator evaluates the value of each product for instructional and fiscal purposes. The
assessment columns of our maps identify each planned assessment as diagnostic, formative, or
summative. This ensures that the assessment data related to the standards and objectives can
reflect student growth over time and help to drive instructional. This categorization process also
helps teachers to think through the learning/teaching cycle to ensure that they will be able to
use assessment data to drive their instructional decisions and reteach as needed to ensure
mastery of the content. Lastly, we have many professional development opportunities designed
to assist teachers in creating a well-rounded curriculum. Each department head also spends
time biweekly reviewing curriculum best practices and practical application of the maps to daily
instruction and unit planning.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the
LEA plans to address their incorporation:
This narrative is empty.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
This narrative is empty.

Instruction
Instructional Strategies
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Formal classroom observations focused on instruction
Walkthroughs targeted on instruction
Annual Instructional evaluations
Peer evaluation/coaching
Instructional Coaching
Regular Lesson Plan Review
 Administrators
 Department Supervisors

Provide brief explanation of LEA's process for incorporating selected strategies.
Teachers are given all of the necessary tools needed to provide instruction to their students. On
a monthly basis, walkthroughs are conducted to ensure that the guidelines for instruction are
being followed. Additionally, weekly professional development topics provide training for
teachers in the utilization of best practices in instruction. Department Heads monitor their
teachers on a regular basis and provide feedback individually and at weekly meetings. Teachers
are encouraged to work together and collaborate, giving feedback to each other, regarding the
implementation of lessons. New teachers are assigned a mentor and point of contact. Regular
peer review and feedback occurs during our mentoring process. Formal reviews are conducted
twice a year and constructive feedback is given.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
AHCCS does not currently employ the position of Instructional Coach. The duties that would be
performed by the persons in such a role are carried out by the principal, curriculum coordinator
and technology department during professional development. We also have two teachers who
serve as literacy coaches. They help plan and develop professional development opportunities
related to teaching literacy and providing reading support across the content areas. There is not
broad instructional coach position, per se, however, the teachers are given the advantage of
having coaching opportunities throughout the year.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Not answered
Not answered
Not answered
Not answered

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
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Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Not answered
Not answered
Not answered
Not answered

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible

Status
Implemented in
50% or more of
district
classrooms
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
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scheduling and differentiated instruction are used to meet the needs of
gifted students.

50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly qualified
teachers in order to meet the learning needs of students who are below proficiency or are at
risk of not graduating.
As teaching positions become available, the vacancies are posted on PA Reap and PA Educator.
Resumes are screened and only Highly Qualified Teachers with classroom and or other
educational experience are chosen for an interview. Candidates who are highly qualified, have
experience in a cyber-setting as well as working with at-risk students are the candidates whom
AHCCS seeks. The most experienced teachers are assigned to the students with the highest
needs. New teachers are assigned to established classrooms and more experienced teachers
take on the at risk populations.

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

2014–2015

2015–2016

2016–2017

28.00
4.00
3.00
3.00
3.00
3.00
1.00

28.00
4.00
3.00
3.00
3.00
3.00
1.00

28.00
4.00
3.00
3.00
3.00
3.00
1.00

1.00

1.00

1.00

10.00

10.00

10.00

60.00

60.00

60.00

Local Assessments
Standards
Arts and Humanities

W T
A D
X

X

N
A
T

D
A

P
S
W
X

Other
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Career Education and Work
X
X
Civics and Government
X
Common Core Standards:
X X X X
English Language Arts
Common Core Standards:
Literacy in History/Social
X
X
Studies, Science and
Technical Subjects
Common Core Standards:
X X X
Mathematics
Economics
X
Environment and Ecology
X
X
Family and Consumer
X
Sciences
Geography
X
Health, Safety and Physical
X
Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
World Language

X
X
X

X
X
X

X

X

X

X
X

2015 and beyond Graduation Requirement Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
English Language Arts


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

Algebra I


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

Biology


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam

X
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Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

Methods and Measures
Summative Assessments
Summative Assessments

EEP

EEI

PSSA
PASA
Keystone Exams
Locally developed summative assessments
Written work by students or portfolios
Textbook/online provider assessments
AP Exams

ML
X
X
X
X
X
X

HS
X
X
X
X
X
X

Benchmark Assessments
Benchmark Assessments

EEP

EEI

Locally developed benchmark assessments
NWEA Measure of Academic Progress (MAPs)
Assessments
Achieve3000 Level Set assessment
Math XL
Textbook/online provider assessments

ML

HS

X

X

X

X

X
X
X

X
X
X

ML

HS

X
X
X
X
X
X

X
X
X
X
X
X

ML

HS

X

X

X
X
X
X

X
X
X
X

Formative Assessments
Formative Assessments

EEP

EEI

Locally developed formative assessments
Textbook/online provider assessments
Demonstration, performance, products, and projects
Exit tickets at end of live class
Fitness assessment
Progress monitoring
Diagnostic Assessments
Diagnostic Assessments
NWEA Measure of Academic Progress (MAPs)
Assessment
Achieve3000 level set
textbook/online provider assessments
locally developed diagnostic assessments
QRI

EEP

EEI
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W-APT WIDA (ELL)

X

X

ML

HS

X

X

X
X

X
X

X

X

Validation of Implemented Assessments
Validation Methods

EEP

External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

EEI

Provide brief explanation of your process for reviewing assessments.
Assessments are first planned using the assessment column on the curriculum maps. Every unit
must feature at a minimum at least one type of diagnostic, formative, and summative
assessment. The curriculum coordinator and principal ensure review these initial plans and then
work with staff to develop the locally design assessments. Additionally, department heads in
each subject areas review and help revise assessments with their department members. We
also typically conduct at least two peer review sessions; one peer review process is completed
under the department head guidance and the other review is completed under the guidance of
school administration. Lastly, our internal professional earning community is a place where
information regarding assessment best practices and instructions are shared with staff.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and how
they are independently and objectively validated every six years.
This narrative is empty.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
Previously, assessment data was collected and analyzed within departments or administrators
would collect data and send it to the department heads for review and analysis. This year, each
teacher will be a member of a data team. Department heads and administrators will work
together to help staff collect a variety of assessment data and use that information to not only
drive instruction, but also identify struggling students and provide appropriate interventions.
These teams will meet at least once per month to collect, analyze, and share data as well as
provide professional development opportunities for staff regarding data and assessment.

Data Informed Instruction
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Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
Each teacher will be a member of a data team. Department heads and administrators will work
together to help staff collect a variety of assessment data and use that information to not only
drive instruction, but also identify struggling students and provide appropriate interventions.
These teams will meet at least once per month to collect, analyze, and share data as well as
provide professional development opportunities for staff regarding data and
assessment. Students that are identified as needing additional support will receive support from
our formal Student Intervention Team program. In this 3 tiered program involving all teachers
and several administrators from all areas of the school, students are closely monitored,
appropriate interventions are applied, and teams work closely with students and
parents/guardians to help the student.

Assessment Data Uses
Assessment Data Uses

EEP

EEI

Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.

ML

HS

X

X

X

X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
Teachers are asked to visibly link every lesson, assignment, and assessment to the related
learning objective. Our goal is for teachers to link each question on their locally designed
assessments to specific standards as well; however this process is still in development. When at
all possible, data from assessments is collected and analyzed by standard/learning objective so
that teachers can use this information to inform instruction and focus on the greatest areas of
need before moving on to the concept. Department heads will also be leading their team
members in biweekly content specific professional development opportunities to focus on
topics such as standards-alignment and the modification or adaptation of instruction for
improved student mastery.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
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This narrative is empty.

Distribution of Summative Assessment Results
Distribution Methods

EEP

EEI

Course Planning Guides
Directing Public to the PDE & AYP or other Testrelated Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

ML

HS

X

X

X

X

X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X

Provide brief explanation of the process for incorporating selected strategies.
Summative assessment information when available is communicated via a link to PDE/AYP
websites on our website and in a letter mailed home to families. Assessment information is also
included in course syllabi, via our Parent Connect meetings, and is listed on our school calendar
and student handbook. Additionally, we welcome the opportunity for individual meetings to
review summative assessments upon request. We have also invited the local media outlets to
visit our school and discuss our programs.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
This narrative is empty.

Safe and Supportive Schools
Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans

EEP

EEI

ML

HS

X

X

X
X

X
X

X

X

X

X
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Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

X
X

X
X

X

X

Explanation of strategies not selected and how the LEA plans to address their incorporation:
The guidance team will be working closely with the staff and students to incorporate lessons
related to violence prevention and peer relationships. The operations team is in the process of
installing a buzzer system for the facilities that are located in urban areas. At this time, there
are no plans to install a school resource officer since the majority of the students work from
their homes.

Developmental Services
Developmental Services

EEP

EEI

Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RtII
Wellness/Health Appraisal

ML

HS

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

ML

HS

X

X

X

X

Explanation of developmental services:
This narrative is empty.

Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services
Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning

EEP

EEI
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Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program

X
X
X
X
X
X

X
X
X
X
X
X

X
X

X
X

Explanation of diagnostic, intervention and referral services:
The guidance team will be expanding their role in small group counseling for the 2013-14 school
year. An initial curriculum and steps for implementation will be in place for the start of the
school year.

Consultation and Coordination Services
Consultation and Coordination Services

EEP

EEI

Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination

ML

HS

X
X
X

X
X
X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X
X

X
X

Explanation of consultation and coordination services:
The above checked boxes indicate students who are enrolled in our special programs; special
education, 504 plans and individual counseling as well as the SAP team. Due to the nature of
our demographics, community refers to all parts of the state.

Communication of Educational Opportunities
Communication of Educational Opportunities

EEP

EEI

ML

HS
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Course Planning Guides
Directing Public to the PDE & AYP Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

X
X
X
X
X
X

X
X
X
X
X
X

X

X

X
X
X
X
X

X
X
X
X
X

ML

HS

Communication of Student Health Needs
Communication of Student Health Needs

EEP

EEI

Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Health and Safety
Health and Safety
Are all students required to be fully immunized in accordance with the
requirements of the Commonwealth of Pennsylvania and the
requirements of local jurisdictions in order to be admitted to the Charter
School?
Is a certified school nurse on the Charter School staff?
Are physical health records and dental records kept according to
requirements of the State of Pennsylvania?
Does the Charter School comply with all regulations concerning the
dispensation of medicines?
May Charter School students possess any prescription or nonprescription medication?
Are students/parents required to turn over all prescription and nonprescription medication to a Charter School nurse with descriptions
regarding dissemination provided according to a required Charter
School format, and are the medications provided in the original
containers with accurate content and dosage information on the labels?

Answer
Yes
NA
Yes
Yes
Yes

NA
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Is the Charter School in compliance with all pertinent code and license
requirements related to Fire Prevention and Fire Drill procedures?
Are Fire Drill procedures posted in each classroom and are Fire Drills
held at least once a month?
Does the Charter School participate in the Federal Free and Reduced
Lunch Program?
Are all students eligible to participate in Federal Breakfast and Lunch
programs?
Are all claims and reports associated with Federal Breakfast and Lunch
programs submitted as required?

Yes
Yes
NA
NA
NA

Description of the responsibilities of the Charter School nurse(s)
The school nurse maintains comprehensive health records of each child, assists the school
administrators in planning and organizing the school health program, encourages parents to
have the required medical and dental examinations done by their family physicians and family
dentists. The school nurse also performs health screenings for new and current students in
addition to training staff members to perform health screenings. The school nurse assists in
interpreting the health needs of individual children to parents and teachers and assist families to
utilize community resources for improving the health of their children. The school nurse
provides current information for use of school personnel on such subjects as first aid practice,
accident prevention, and communicable disease regulations. The school nurse plans for first aid
services and implements instruction of personnel responsible for giving first aid. The school
nurse coordinates meetings for the development of 504 plans and is responsible for
documenting and communicating the plan.

Food Service Program
Describe unique features of the Charter School meal program
This narrative is empty.

Safety and Security
Describe the essential Charter School policies, procedures, and practices that are implemented
to provide security and safety for Charter School students, staff, and visitors:
Achievement House Cyber Charter School has high expectations for all students. In order for
students to reach their potential, the school environment should be safe and orderly, and
encourage the fullest possible educational development of each student. AHCCS will not
tolerate any actions from the student that in any way interfere with the delivery of educational
services, jeopardizes the health, safety, and well-being of any member of the school family, or
threaten the integrity and stability of the school itself.
These rules shall apply to any conduct: during school hours, at any school activity, function or
event, on or off school grounds, when the conduct may reasonably be expected to undermine
the proper disciplinary authority of the school, the safety of students or staff, or disruption
within the school.All rules and consequences can be found in the attached Handbook or
available upon request.Parents and students are welcome to visit the Achievement House Cyber
Charter School Education Centers. Since our Centers are busy places for students, teachers, and
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other staff, visitors are requested to adhere to the following procedures:
• Please sign-in at the main office/reception area and obtain a visitor’s badge when arriving and
sign-out and return the badge when leaving.
• When possible, please make an appointment ahead of time to meet with a teacher, mentor or
other AHCCS staff so that he or she is available.
• Please receive prior permission to photograph or videotape any part of the building or to tape
record or use any electronic device to record any conversation or activity.

Compliance
With Health and
Safety Requirements
Health
and Immunizations
Records
for Students and Maintenance of
Wellness Policy
The school wellness policy
PDF file uploaded.
Health Reimbursement Policy
The school policy regarding Health Reimbursement
DOCX file uploaded.

Current School Insurance Coverage Policies and Programs
Current Insurance Accord
The school’s current Insurance Accord
No file has been uploaded.
Certificate of Liability
The school’s Certificate of Liability
PDF file uploaded.
Insurance Coverage Details
Description of the details of the school’s insurance coverage and/or copies of pertinent
insurance policies
No files have been uploaded.

Transportation
Describe the charter school’s transportation program. Include in the discussion whether the
charter school, the school district, or a private company operates the transportation program.
Also, include a description of transportation accommodations for special education students and
suggestions for improvement to the program: Describe the requirements students must meet in
order to be eligible for free transportation.
This narrative is empty.
Free Transportation Eligibility Requirements
The requirements students must meet in order to be eligible for free transportation (optional if
described in the narrative)
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No file has been uploaded.

Student Conduct
Charter School’s Code of Student Conduct
Are the expectations of students, parents, school staff members, and the
Board of Trustees delineated by the Code of Student Conduct?
Are the rules of conduct explained in student friendly-language?
Are the consequences of violations of rules of conduct explained in
student-friendly language?
Does the Code of Student Conduct apply on school grounds during the
school day as well as immediately before and after school hours?
Does the Code of Student Conduct apply on school grounds at any other
time when a school group is using the school?
Does the Code of Student Conduct apply off school grounds and the
immediate perimeter of the school building, including any school
activity, function, or event?
Does the Code of Student Conduct apply during travel to and from school,
including actions on any school bus, van, or any other public
conveyance?
Does the Code of Student Conduct apply off school grounds where the
misconduct may reasonably be expected to undermine the proper
disciplinary authority of the school, the safety of students or staff, or
cause disruption within the school?
Does the Code of Student Conduct require that students who are found in
possession of illegal drugs, firearms, or other dangerous weapons, or
those who commit acts of misconduct, which disrupt the school’s
educational process, be suspended immediately and face possible
expulsion?
Does the Code of Student Conduct specify that If a student becomes
aware that a fellow student is in possession of illegal substances,
firearms, weapons or any items that could endanger his/her safety or the
safety of others, that student has a duty to inform an adult such as a
parent, teacher, counselor, director or staff member?
Do all disciplinary actions for misconduct include a conference between
the teacher and/or administrator, student, and parents followed by
written notification to the parent or guardian?
If necessary, provide further explanation.
Due to the cyber nature of our school, there is no need for transportation conduct.
Code of Student Conduct
The school’s Code of Student Conduct
DOCX file uploaded.

Frequency of Communication
Elementary Education - Primary Level
Not Answered

Answer
Yes
Yes
Yes
Yes
Yes
Yes
No

Yes

Yes

Yes

Yes
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Elementary Education - Intermediate Level
Not Answered
Middle Level
 Monthly
High School Level
 Monthly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing interventions
regarding differing student needs and academic progress.
Data teams meet weekly to discuss students and their needs. Interventions are discussed,
implemented and revisited until continuous improvement is achieved. Teachers collaborate
across the curriculum to ensure that the needs of all students are being met.

Community and Parent Engagement
Describe the Board of Trustees’ efforts in promoting opportunities for community and parent
engagement in school activities.
This narrative is empty.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the community
coordination with the following before or after school programs and services for all grade levels,
including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

This narrative is empty.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with disabilities
and the supports and accommodations available to ensure both physical and
programmatic access.
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2. Address pre-kindergarten programs operated directly by the LEA and those operated by
community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and any
early childhood care or educational setting the students attend, to the school setting.
This narrative is empty.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Not answered
Not answered
Not answered
Not answered

Provide explanation for processes used to ensure Accomplishment.
This narrative is empty.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to
address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Not answered
Not answered
Not answered
Not answered

Provide explanation for processes used to ensure Accomplishment.
This narrative is empty.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to
address their incorporation:
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This narrative is empty.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
The curriculum coordinator and principal assist teaching staff and department heads in an
internal standards audit process to ensure alignment and coverage of academics standards
appropriate to their courses as well as to ensure adequate overview planning so that transition
from topic to topic and course to course is smooth and progressive. A materials audit process
ensures that quality materials are identified and obtained for each course/student and are
purposefully woven into instruction via inclusion in the curriculum map. Teachers are guided
through the process of utilizing the SAS system to develop curriculum and instruction with
quality materials, as well as assisted with identifying appropriate differentiation options for
students in each unit of instruction.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to
address their incorporation:
This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
The curriculum coordinator and principal assist teaching staff and department heads in an
internal standards audit process to ensure alignment and coverage of academics standards
appropriate to their courses as well as to ensure adequate overview planning so that transition
from topic to topic and course to course is smooth and progressive. A materials audit process
ensures that quality materials are identified and obtained for each course/student and are
purposefully woven into instruction via inclusion in the curriculum map. Teachers are guided
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through the process of utilizing the SAS system to develop curriculum and instruction with
quality materials, as well as assisted with identifying appropriate differentiation options for
students in each unit of instruction.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to
address their incorporation:
This narrative is empty.

SAS Incorporation
Elementary Education-Primary Level
Standards

Status

Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Further explanation for columns selected "
This narrative is empty.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts

Status
Not answered
Not answered
Not answered
Not answered
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Common Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Further explanation for columns selected "
This narrative is empty.
Middle Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

Common Core Standards: English Language Arts

Common Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

Common Core Standards: Mathematics
Economics

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
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Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
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Implemented in
50% or more of
district
classrooms

World Language

Further explanation for columns selected "
This narrative is empty.
High School Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

Common Core Standards: English Language Arts

Common Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

Common Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
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Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

World Language

classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

Further explanation for columns selected "
This narrative is empty.

Fiscal Solvency Policies
Describe policies and procedures that have been established to ensure and monitor fiscal
solvency.
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The school board adopts an annual budget in June prior to the upcoming fiscal year. All
purchasing and expense allocation throughout the fiscal year must align with the budget. The
administration and board monitors fiscal activity, as related to the annual budget, on a monthly
basis. Monthly reviews also include accounts receivable and accounts payable. The school
engages an independent auditor to audit each fiscal year’s activity. This report is delivered to
the board of directors.

Accounting Systems
Explain what accounting system the charter school uses.
Please note that the charter school is required to have a system that integrates with the
Pennsylvania State Chart of Accounts for Pennsylvania Public Schools and the Annual Financial
Report utilizing Generally Accepted Accounting Principles (GAAP) for budgeting, accounting and
reporting.
Achievement House maintains its books on a fund accounting basis in accordance with GAAP. It
maintains a chart of accounts based on the Pennsylvania State Chart of Accounts for PA Public
Schools, and all PDE reports are filed in this format. The accounting firm that works with the
school is revising the school’s chart of accounts to further align the account codes with the state
chart of accounts. Quick Books Accounting Software is used to classify, capture and report
income and expenditures.

Current Technology Services
Required for LEA applying for eRate Priority 2 Funding
Describe your current telecommunications services, hardware, software and other services used
to implement education. What strengths and weaknesses, related to technology, have been
identified by staff, students or parents?
Achievement House Charter School has not applied for E Rate Priority 2 funding. Current
Priority 1 funding requests include the following:
• 70 voice/13 data-enabled cell phones for faculty and staff
• VoIP for 36 lines
• Internet access for 12 locations, with speeds ranging from .5T-1 to 50 Mbps.

Future Technology Services
Required for LEA applying for eRate Priority 2 Funding
Describe what specific telecommunications services, hardware, software and other services will
be needed to improve education? (Address how you plan to take advantage of emerging
technologies to improve education. Be sure to include the acquisition or implementation of such
services/equipment within your Action Plans.)
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The E Rate discount level for Achievement House is currently 80% (60% 9n 2012-13). It is
unlikely that Achievement House will be eligible for Priority 2 funding in the near future.

Professional Education
Characteristics
Charter School’s Professional Education
Characteristics

EEP

EEI

Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
Charter School’s Professional Education
Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

ML

HS

X

X

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
Professional development on a variety of topics occurs every week for one hour for all staff.
Each subject area department also meets biweekly to work on content area specific professional
development. Monthly in-service gatherings serve as the third outlook for professional
development. An interdepartmental professional development committee helps plan and shape
the professional development offerings based on a needs analysis and staff
requests. Professional development is plan for three year cycles. Each year features 6 basic
topics with particular programs for each area. The 6 basic topic areas are teacher evaluation,
assessment, data analysis, engagement, technology, and content knowledge. In one year, the
specific offerings for those areas might include trainings on the new teacher effectiveness pilot,
diagnostic/formative/summative assessments, developing data teams to identify struggling
students, using communication to engage students and families, using the SAS system to
enhance instruction, and focusing on writing within the Common Core.
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Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Strategies Ensuring Fidelity
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Provide brief explanation of your process for ensuring these selected characteristics.
Sub-committees within the interdepartmental professional development committee are tasked
with creating or revising the above selected characteristics. For example, one subcommittee will
work to develop the systemic process to validate professional development providers’ capacity
to present quality material. Attendance is taken at monthly in-service meetings and individuals
who cannot make the meeting physically are video conferenced into the event. All staff also
receive invitations to the weekly professional development meetings using the Outlook Calendar
invitation tool.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Induction Program


Inductees will know, understand and implement instructional practices validated by the
LEA as known to improve student achievement.
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Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide initiatives,
practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson design on
leading students to mastery of all state academic standards, assessment anchors and
eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist students
in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.

Provide brief explanation of your process for ensuring these selected characteristics.
The resources available in the SAS website will be shared and new teachers will be trained on
the use of the resources. New teachers will be expected to use and discuss the ways that they
used the resources in the mentoring meetings.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Needs of Inductees


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Classroom assessment data (Formative & Summative).



Review of inductee lesson plans.
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Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations and
second-year teacher interviews).

Provide brief explanation of your process for ensuring these selected characteristics.
Mentors meet with the inductees every month and note the concepts that were covered. The
inductees then demonstrate the monthly skills which are verified by the mentors.

Provide brief explanation for strategies not selected and you plan to address their incorporation.
Data from PSSAs and diagnostic assessments will be reviewed with all candidates. Data
disaggregation will be practices and instruction will be differentiated in the classroom.
Additionally, entrance and exit surveys will be given to the inductees as a way for us to assess
our program and make improvements.

Mentor Characteristics






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Provide brief explanation of your process for ensuring these selected characteristics.
We have in place a meeting schedule as well as a system to seat the teachers in close proximity
to one another in order to “shadow” the mentor throughout the day. Similarities in schedules
allow for collaboration.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
This narrative is empty.
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Induction Program Timeline

Topics
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Code of Professional Practice and
X
Conduct for Educators
Assessments
X
X
Best Instructional Practices
X X X X X
Safe and Supportive Schools
X
Standards
X
X
Curriculum
X
Instruction
Accommodations and Adaptations for diverse learners
Data informed decision making
Materials and Resources for Instruction

Jun-Jul

X
X
X
X X X X
X
X
X X X X
X
X X
X
X X X X X X
X X X X X X

If necessary, provide further explanation.
Best practices in cyber education involve many of the characteristics listed above. Therefore, by
sharing best practices on a regular basis at the monthly meetings, each topic will be revisited.

Monitoring Evaluating and Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
The comparison between the beginning and end of year survey will yield results that will allow
us to measure the effectiveness of the program.

Recording Process
Identify the recording process for inductee participation and program completion. (Check all
that apply)


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a certificate
or statement of completion to each inductee who has completed the program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Administrator on the Application for Level 2
Certification.
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Assurances
Brick and Mortar Charter Schools
No policies or procedures have been identified.

Cyber Charter Schools
The cyber charter school has verified the following Assurances:



The school is accountable to the parents of its students, the public and the
Commonwealth and that strategies have been developed and implemented that generate
meaningful parent and community involvement (in compliance with §17-1715-A (2))



The school does not unlawfully discriminate in admissions, hiring or operation (in
compliance with §17-1715-A (3))



The school is nonsectarian in all operations (in compliance with §17-1715-A (4))



The school does not provide any religious instruction, nor are religious objects or
symbols displayed on the premises (in compliance with §17-1715-A (5))



The school does not advocate unlawful behavior (in compliance with §17-1715-A (6))



The school participates in the Pennsylvania State Assessment System in the manner in
which the school district in which the school is located is scheduled to participate (in
compliance with §17-1715-A (8))



The school will provide a minimum of 180 days of instruction or 900 hours per year of
instruction at the elementary level, or 990 hours per year of instruction at the secondary
level (in compliance with §17-1715-A (9))



The school’s Board of Trustees and contractors of the school meet the requirements of
the “Public Works Contractors’ Bond Law of 1967,” all regulations related to the letting
of contracts for the erection, construction and alteration of public buildings, the
“Pennsylvania Prevailing Wage Act,” and the “Steel Products Procurement Act.” (in
compliance with §17-1715-A (10))



The school’s administrators (CEO and all other employees who exercise management or
operational oversight responsibilities) do not receive compensation from another charter
school or from a company that provides management or other services to another charter
school (in compliance with §17-1715-A (12))
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The school’s Trustees do not serve on a local board of school directors of a school entity
located in the member’s district (in compliance with §17-1716-A (b))



The school will select students on a random basis from a pool of qualified applicants
when the number of attendance slots available is less than the number of applicants (in
compliance with §17-1723-A (a))



The school gives first preference to students who reside in the district or districts and will
consider giving preference to a child of a parent who has actively participated in the
development of the school and to siblings of students presently enrolled (in compliance
with §17-1723-A (a))



The school will only establish reasonable criteria to evaluate prospective students if the
criteria are outlined in the school’s charter (in compliance with §17-1723-A (b))



The school does not discriminate in its admission policies or practices on the basis of
athletic ability, measures of achievement or aptitude, status as a person with a disability,
proficiency in the English language, or any other basis that would be illegal if used by a
school district (in compliance with §17-1723-A (b))



The school does not discriminate in its admission policies or practices on the basis of
intellectual ability but does reserve the right to limit admission to a particular grade level
or to targeted population groups composed of at-risk students or students with a special
interest in academic areas such as mathematics, science or the Arts (in compliance with
§17-1723-A (b))



75% of the professional staff members hold appropriate State certifications (in
compliance with §17-1724-A (a))



All professional staff members who do not hold appropriate State certification have
provided evidence that they have demonstrated satisfactorily a combination of
experience, achievement, and qualifications as defined in the charter school application in
basic skills, general knowledge, professional knowledge and practice, and subject matter
knowledge in the subject area in which an individual will teach (in compliance with §171724-A (b))



There are no tuition charges for any resident or nonresident student (in compliance with
§17-1725-A (a))



All donations, gifts or contributions are given freely and voluntarily; i.e. the trustees and
any other person affiliated in any way to the school will not demand or request, directly
or indirectly, any gift, donation or contribution of any kind from any parent, teacher,
employee or any other person affiliated with the school as a condition for employment or
enrollment and/or continued attendance (in compliance with §17-1725-A (e))



Discounts or payments waived are not extended to any school district for any student (in
compliance with §17-1743-A (a))
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Funds are not provided to a school entity except as compensation for the provision of
specific services (in compliance with §17-1743-A (a))



The following will be made available upon request to each student’s school district of
residence: copy of the charter, copy of the cyber charter application, copy of all annual
reports prepared by the cyber charter school, and a list of students enrolled in the cyber
charter school from that school district (in compliance with §17-1743-A (c))



The following will be made available to a parent or guardian upon request and prior the
student’s first day in the school: brief description of each of the student’s courses of
instruction, description of the lessons and activities offered on and offline, the manner in
which attendance will be reported and work authenticated, and a list of all standardized
tests the student will be required to take and the place where the tests will be
administered (in compliance with §17-1743-A (d))



The following will be made available to a parent or guardian upon request and prior the
student’s first day in the school: the school’s address and contact information for the
CEO and other school personnel including the student’s teachers, meetings to be held
between parents and professional staff members, the manner in which parents will be
notified of meetings, and a list of any extracurricular activities provided by the school (in
compliance with §17-1743-A (d))



The following will be made available to a parent or guardian upon request and prior the
student’s first day in the school: a list of all student services to be provided and copies of
policies related to computer security and privacy, truancy, absences, discipline, and
withdrawal or expulsion of students (in compliance with §17-1743-A (d))



The following will be made available to a parent or guardian upon request and prior the
student’s first day in the school: the school calendar, including but not limited to the time
frame that will constitute a school year and a school week, holidays, and term breaks (in
compliance with §17-1743-A (d))



Each student will be provided with all instructional materials, all equipment including a
computer, monitor, and printer, and will be provided with or reimbursed for all
technology and services necessary for the on-line delivery of the curriculum and
instruction (in compliance with §17-1743-A (e))



Ongoing access to all records and facilities will be provided to PDE that the Department
deems necessary (in compliance with §17-1743-A (g))



The school adheres to the requirements of all 123 sections, chapters and acts listed in
§17-1749-A (Provisions applicable to charter schools) of the Charter School Law (in
compliance with §17-1749-A (a))
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Safe and Supportive Schools
The LEA has verified the following Assurances:



Implementation of a comprehensive and integrated K-12 program of student services
based on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a)
and § 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with
35 P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General
Education Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required
by statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)



Establishment and Implementation of Student Assistance Programs at all of levels of the
school system
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Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.
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Needs Assessment
Charter School Accomplishments
Accomplishment #1:
Accomplishments
AHCCS MS/HS
AHCCS MS/HS
AHCCS MS/HS
AHCCS MS/HS

Implemented an early screening program to identify students reading
below grade level.
Implemented a Reading Continuum
Implemented a Co Teaching Model in all English and Math Courses
Implemented a Mathematics Continuum

In the fall of 2011, 420 students out of a population of 660 are reading below grade level as determined
by the Achieve 3000 Level Set. At that time, the Achieve 3000 Lexile Range was as follows: 7th ( 226L1483L); 8th (390L-1483L); 9th (310L- 1483L); 10th ( 359L- 1483L); 11th (359L- 1483L) and 12th (385L- 1585L).
At that time 422 students our of 818 were reading 3-6 grade levels below their peers.

Data from Achieve 3000 as of 3/12/12 reflected that 473 students out of 763 were reading at 3-6 grade
levels below their peers within the Commonwealth. The range of Lexile Scores for the current students is
as follows: 7th grade (284L to 1487L); 8th (189L-1483L); 9th (310L to 1483L); 10th (248L-1353L); 11th (420L1483L) and 12th (385L-1594L).

Data from 5/30/12 reflects that 209 students increased their reading ability. One hundred students
improved their Lexile scores by 200 points growth which translates into improving their reading by two
grade levels. Thirty eights students increase 100 points or one grade level and 71 students had moderate
gains in their reading ability. The Lexile range for students at the end of the school year was:
7th (341L- 1328L ) 8th (226L-1593L ) 9th (467L-1593L ) 10th (548L-1596L ) 11th (691L-1593L ) and 12th
(498L-1593L).
Accomplishment #2:
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At AHCCS we use a co-teaching model in math and English classes. Learning Support teachers assist in the
math and English classes with the General Education teachers. They assist the teachers in making
suggestions for modified assignments and assessments for the Learning Support students and any
student who is struggling. This model works well for our school even through virtual means. We have
related services for our Special Education students that span throughout the state of Pennsylvania. We
contract out with up to eleven related services providers to assure our Special Education student’s IEP’s
are being upheld. We provide speech and language, psychological evaluations, psycho-educational
evaluation and re-evaluations, occupational therapy, physical therapy and offer speech via internet
through one of our providers. The Learning Support teachers have no more than 25 student each on their
case load. They are able to reach out to their students on a weekly basis. The Learning Support teachers
attend the At-Risk meetings and grade level meetings to keep up on the progress of the current Special
Education students and any student who may need services in the future. There are nine Learning
Support teachers currently and we are willing to add as the case loads grow and the need exists. The
department attends regular trainings to keep abreast on paper work issues, changes in the law, ways to
assist teachers with modifications, co-teaching seminars, etc. The Learning Support teachers are all highly
qualified in at least one area.
As for programming, AHCCS offers a Trans Math class which is a remedial math course for any student
who has gaps in their learning and needs a review of concepts such as decimals, fractions, word
problems, and an introduction to algebra. This course is also co-taught with a Learning Support teacher
and General Education math teacher. Literacy Journeys is a reading/language arts class which supports
struggling readers. The students are leveled after being assessed which provides a Lexile reading score.
AHCCS also uses Achieve3000 to support struggling readers. The Learning Support teachers use Aimsweb
to track student progress as well as Lexile reading scores and benchmark scores. The Special Education
program at AHCCS meets and exceeds any other program in offering remedial resources for struggling
students, working under an At-Risk model, co-teaching with the general education teachers and by being
compliant on the Cyclical Monitoring processing which was conducted by the Pennsylvania Department
of Education in February, 2011 with great success and accolades for compliance.

Accomplishment #3:
Expanded co-teaching model to include co-taught classes in all 4 core subject areas.

Charter School Concerns
Concern #1:
Achievement House Cyber Charter School accepts students throughout the year and does not restrict
enrollment. Thus, the school attracts a more transient and high need population that often has a greater
number of issues that impact academic performance. AHCCS has a rolling enrollment which means that
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at various times of the year demographics and student counts will change. The 2011 PIMS report for the
lists 536 students with a breakdown of 70 Black, one Asian, 32 Hispanic, 6 Multiracial, 424 White, 70 IEP
and 0 ELL. The current data is based upon a student population of 660 students as of January 5, 2012 and
includes the following students: 3 Asian, 456 White, 73 Hispanic, 51 Multi-Racial and 107 Black. This
equates to a population of 29 % (194 students) that currently have an IEP, 49.2% (326 students) are
considered Economically Disadvantaged and 41% (270 students) qualify for Free and Reduced Lunch.
There are 6 ELL students receiving services.
In the past three years, the school population has included an average of 27% special education students,
all with different and unique barriers to their education. The percentage of economically disadvantaged
students has increased from 22% in 2007 to 32% in 2010. The percentage of students that qualify for Free
and Reduced Lunch is currently at 45%.

Although this enrollment practice creates additional difficulties in placing students and addressing their
needs, it fulfills the school mission to provide all students opportunities to improved academic outcomes.
Research has shown that children affected by risk factors such as poverty, family status, or poor school
system, are more likely to enter school behind their peers, struggle in school, or drop out altogether.
Most of our students come from areas considered to be of high risk for student failure and are affected
by the risk factors listed. These high risk counties which include: Allegheny, Berks, Blair, Cambria,
Dauphin, Erie, Lackawanna, Lancaster, Lebanon, Lehigh, Luzerne and Philadelphia.

In the past three years, the school population has included an average of 27% special education
students, all with different and unique barriers to their education. As of August 26, 2011, there were 23
incoming special education students enrolling in our school with the most of whom have the disability of
emotional disturbance and have experienced bullying in their home district.
The number of economically disadvantaged students has increased from 22% in 2007 to 38.16% in 2010.
Nearly 20% of middle school students have been retained at some point in their education, and of that
population, 15 students could have been retained for a second or third time, but were advanced to 9th
grade due to their age (at or above 16 years).

Some students have family circumstances that lead to difficulty finding time for academics, including but
not limited to: teen parenting, caring for adult family members, mental health issues, physical health
issues, and work. For instance, a recent enrollee came to AHCCS as a seventh grader, aged 15, with only
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4 years of formal schooling prior to enrollment. This past year, forty students from grades nine through
twelve became parents and needed medical leave.
With little family support or belief that improved outcomes are possible, many students have
tremendous gaps in their education due to poor attendance and a loss of faith in the education system.

Prioritized Systemic Challenges
Systemic Challenge #1 (System #5) Establish a system within the charter school that fully ensures
students who are academically at risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring effectiveness.
Aligned Concerns:
Achievement House Cyber Charter School accepts students throughout the year and does not
restrict enrollment. Thus, the school attracts a more transient and high need population that
often has a greater number of issues that impact academic performance. AHCCS has a rolling
enrollment which means that at various times of the year demographics and student counts
will change. The 2011 PIMS report for the lists 536 students with a breakdown of 70 Black,
one Asian, 32 Hispanic, 6 Multiracial, 424 White, 70 IEP and 0 ELL. The current data is based
upon a student population of 660 students as of January 5, 2012 and includes the following
students: 3 Asian, 456 White, 73 Hispanic, 51 Multi-Racial and 107 Black. This equates to a
population of 29 % (194 students) that currently have an IEP, 49.2% (326 students) are
considered Economically Disadvantaged and 41% (270 students) qualify for Free and Reduced
Lunch. There are 6 ELL students receiving services.
In the past three years, the school population has included an average of 27% special
education students, all with different and unique barriers to their education. The percentage
of economically disadvantaged students has increased from 22% in 2007 to 32% in 2010. The
percentage of students that qualify for Free and Reduced Lunch is currently at 45%.

Although this enrollment practice creates additional difficulties in placing students and
addressing their needs, it fulfills the school mission to provide all students opportunities to
improved academic outcomes. Research has shown that children affected by risk factors such
as poverty, family status, or poor school system, are more likely to enter school behind their
peers, struggle in school, or drop out altogether. Most of our students come from areas
considered to be of high risk for student failure and are affected by the risk factors listed.
These high risk counties which include: Allegheny, Berks, Blair, Cambria, Dauphin, Erie,
Lackawanna, Lancaster, Lebanon, Lehigh, Luzerne and Philadelphia.

In the past three years, the school population has included an average of 27% special
education students, all with different and unique barriers to their education. As of August 26,
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2011, there were 23 incoming special education students enrolling in our school with the most
of whom have the disability of emotional disturbance and have experienced bullying in their
home district.
The number of economically disadvantaged students has increased from 22% in 2007 to
38.16% in 2010. Nearly 20% of middle school students have been retained at some point in
their education, and of that population, 15 students could have been retained for a second or
third time, but were advanced to 9th grade due to their age (at or above 16 years).

Some students have family circumstances that lead to difficulty finding time for academics,
including but not limited to: teen parenting, caring for adult family members, mental health
issues, physical health issues, and work. For instance, a recent enrollee came to AHCCS as a
seventh grader, aged 15, with only
4 years of formal schooling prior to enrollment. This past year, forty students from grades nine
through twelve became parents and needed medical leave.
With little family support or belief that improved outcomes are possible, many students have
tremendous gaps in their education due to poor attendance and a loss of faith in the
education system.

Systemic Challenge #2 (System #11) Establish a system within the school that fully ensures teachers and
administrators meet on a regular basis to use multiple data sources to reflect on the progress of student
learning as it relates to the effectiveness of professional practice.
Aligned Concerns:
Achievement House Cyber Charter School accepts students throughout the year and does not
restrict enrollment. Thus, the school attracts a more transient and high need population that
often has a greater number of issues that impact academic performance. AHCCS has a rolling
enrollment which means that at various times of the year demographics and student counts
will change. The 2011 PIMS report for the lists 536 students with a breakdown of 70 Black,
one Asian, 32 Hispanic, 6 Multiracial, 424 White, 70 IEP and 0 ELL. The current data is based
upon a student population of 660 students as of January 5, 2012 and includes the following
students: 3 Asian, 456 White, 73 Hispanic, 51 Multi-Racial and 107 Black. This equates to a
population of 29 % (194 students) that currently have an IEP, 49.2% (326 students) are
considered Economically Disadvantaged and 41% (270 students) qualify for Free and Reduced
Lunch. There are 6 ELL students receiving services.
In the past three years, the school population has included an average of 27% special
education students, all with different and unique barriers to their education. The percentage
of economically disadvantaged students has increased from 22% in 2007 to 32% in 2010. The
percentage of students that qualify for Free and Reduced Lunch is currently at 45%.

Although this enrollment practice creates additional difficulties in placing students and
addressing their needs, it fulfills the school mission to provide all students opportunities to
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improved academic outcomes. Research has shown that children affected by risk factors such
as poverty, family status, or poor school system, are more likely to enter school behind their
peers, struggle in school, or drop out altogether. Most of our students come from areas
considered to be of high risk for student failure and are affected by the risk factors listed.
These high risk counties which include: Allegheny, Berks, Blair, Cambria, Dauphin, Erie,
Lackawanna, Lancaster, Lebanon, Lehigh, Luzerne and Philadelphia.

In the past three years, the school population has included an average of 27% special
education students, all with different and unique barriers to their education. As of August 26,
2011, there were 23 incoming special education students enrolling in our school with the most
of whom have the disability of emotional disturbance and have experienced bullying in their
home district.
The number of economically disadvantaged students has increased from 22% in 2007 to
38.16% in 2010. Nearly 20% of middle school students have been retained at some point in
their education, and of that population, 15 students could have been retained for a second or
third time, but were advanced to 9th grade due to their age (at or above 16 years).

Some students have family circumstances that lead to difficulty finding time for academics,
including but not limited to: teen parenting, caring for adult family members, mental health
issues, physical health issues, and work. For instance, a recent enrollee came to AHCCS as a
seventh grader, aged 15, with only
4 years of formal schooling prior to enrollment. This past year, forty students from grades nine
through twelve became parents and needed medical leave.
With little family support or belief that improved outcomes are possible, many students have
tremendous gaps in their education due to poor attendance and a loss of faith in the
education system.

Systemic Challenge #3 (System #3) Establish a system within the Charter School that fully ensures staff
members use standards-aligned assessments to monitor student achievement and adjust instructional
practices across all classrooms.
Aligned Concerns:
Achievement House Cyber Charter School accepts students throughout the year and does not
restrict enrollment. Thus, the school attracts a more transient and high need population that
often has a greater number of issues that impact academic performance. AHCCS has a rolling
enrollment which means that at various times of the year demographics and student counts
will change. The 2011 PIMS report for the lists 536 students with a breakdown of 70 Black,
one Asian, 32 Hispanic, 6 Multiracial, 424 White, 70 IEP and 0 ELL. The current data is based
upon a student population of 660 students as of January 5, 2012 and includes the following
students: 3 Asian, 456 White, 73 Hispanic, 51 Multi-Racial and 107 Black. This equates to a
population of 29 % (194 students) that currently have an IEP, 49.2% (326 students) are
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considered Economically Disadvantaged and 41% (270 students) qualify for Free and Reduced
Lunch. There are 6 ELL students receiving services.
In the past three years, the school population has included an average of 27% special
education students, all with different and unique barriers to their education. The percentage
of economically disadvantaged students has increased from 22% in 2007 to 32% in 2010. The
percentage of students that qualify for Free and Reduced Lunch is currently at 45%.

Although this enrollment practice creates additional difficulties in placing students and
addressing their needs, it fulfills the school mission to provide all students opportunities to
improved academic outcomes. Research has shown that children affected by risk factors such
as poverty, family status, or poor school system, are more likely to enter school behind their
peers, struggle in school, or drop out altogether. Most of our students come from areas
considered to be of high risk for student failure and are affected by the risk factors listed.
These high risk counties which include: Allegheny, Berks, Blair, Cambria, Dauphin, Erie,
Lackawanna, Lancaster, Lebanon, Lehigh, Luzerne and Philadelphia.

In the past three years, the school population has included an average of 27% special
education students, all with different and unique barriers to their education. As of August 26,
2011, there were 23 incoming special education students enrolling in our school with the most
of whom have the disability of emotional disturbance and have experienced bullying in their
home district.
The number of economically disadvantaged students has increased from 22% in 2007 to
38.16% in 2010. Nearly 20% of middle school students have been retained at some point in
their education, and of that population, 15 students could have been retained for a second or
third time, but were advanced to 9th grade due to their age (at or above 16 years).

Some students have family circumstances that lead to difficulty finding time for academics,
including but not limited to: teen parenting, caring for adult family members, mental health
issues, physical health issues, and work. For instance, a recent enrollee came to AHCCS as a
seventh grader, aged 15, with only
4 years of formal schooling prior to enrollment. This past year, forty students from grades nine
through twelve became parents and needed medical leave.
With little family support or belief that improved outcomes are possible, many students have
tremendous gaps in their education due to poor attendance and a loss of faith in the
education system.

Systemic Challenge #4 (System #2) Establish a system within the Charter School that fully ensures the
consistent implementation of effective instructional practices across all classrooms.
Systemic Challenge #5 (System #8) Establish a system within the charter school that fully ensures each
member of the charter school community promotes, enhances and sustains a shared vision of positive
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school climate and ensures family and community support of student participation in the learning
process.
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Charter School Level Plan
Action Plans
Goal #1: Establish a system within the charter school that fully ensures students who are
academically at risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring effectiveness.
Related Challenges:



Establish a system within the Charter School that fully ensures staff members
use standards-aligned assessments to monitor student achievement and adjust
instructional practices across all classrooms.
Establish a system within the school that fully ensures teachers and
administrators meet on a regular basis to use multiple data sources to reflect on
the progress of student learning as it relates to the effectiveness of professional
practice.

Indicators of Effectiveness:
Type: Formative
Data Source: September 2012-Ongoing: Student Intervention Program
Specific Targets: Program is effective if students are successfully moved back
to a Tier 1 status after having been supported at a Tier 2 or Tier 3 level.

Type: Summative
Data Source: September 2013-Ongoing: Data Team Meetings
Specific Targets: Program will be considered effective if struggling students (as
identified by data analysis of their assessment results) improve by at least 10%
using similar assessments.

Strategies:
Dropout Prevention Expansion/Data Informed Instruction
Description:

65
Students identified as struggling are given interventions via the Student
Intervention Program (SIT) program, with progressively more intense support
provided as issues persist according to collected data. Students begin at Tier 1
level and receive at least 3 weeks of documented interventions before being
moved to a Tier 2 status. As a Tier 2 individual, students receive up to 6 weeks
of interventions that involve their entire teaching team and a group of
administrators before being moved back to Tier 1 (if making progress) or being
escalated to Tier 3. In Tier 3, students are placed on an intensive behavior and
learning contract designed to target their areas of greatest need and ensure
full support from the student, teaching team, administrators, and parent. This
process is designed to quickly and effectively support individual student needs
and to get them back on track as quickly as possible. The elevation of the level
of support also includes a widening of the parties involved so that students
ultimately have a wide support net incorporating all aspects of their academic
program.
SAS Alignment: Safe and Supportive Schools

Data teams
Description:
Staff meet at least once per month during the school year for data team
meetings. Data is collected from diagnostic, formative, and summative
assessments. Data team leaders assist staff in analyzing data and using it to
identify struggling students who are in need of intervention using the SIT
process. The purpose of the data team is to enhance the SIT intervention
process by more quickly flagging struggling students and helping to pinpoint
their needs using multiple sources of data. Our goal is to promote individual
student progress and eliminate barriers to their success by using data to
identify their areas in need of improvement and then monitor the
effectiveness of our interventions.
SAS Alignment: Assessment, Safe and Supportive Schools

Curriculum Revision Schedule Cycle/Variety of Student
Achievement Assessments/Data Informed Instruction
Description:
From September 2012-August 2013, staff label assessments on their
curriculum maps as diagnostic, formative, and summative to provide
purposeful planning for the collection of meaningful data. Staff also visibly
align all classroom assessment with learning standards.
SAS Alignment: Standards, Assessment, Curriculum Framework
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Action Steps:
Create and Implement Student Intervention Team Program
Description:
Students identified as struggling are given interventions via the Student
Intervention Program (SIT) program, with progressively more intense support
provided as issues persist according to collected data. Students begin at Tier 1
level and receive at least 3 weeks of documented interventions before being
moved to a Tier 2 status. As a Tier 2 individual, students receive up to 6 weeks
of interventions that involve their entire teaching team and a group of
administrators before being moved back to Tier 1 (if making progress) or being
escalated to Tier 3. In Tier 3, students are placed on an intensive behavior and
learning contract designed to target their areas of greatest need and ensure
full support from the student, teaching team, administrators, and parent.
Start Date: 9/10/2012

End Date: 6/20/2014

Program Area(s):
Supported Strategies: None selected

Strengthening alignment of assessments to learning standards
Description:
Staff label assessments on their curriculum maps as diagnostic, formative, and
summative to provide purposeful planning for the collection of meaningful
data. Staff also visibly align all classroom assessments with learning standards.
Start Date: 9/10/2012

End Date: 6/20/2016

Program Area(s):
Supported Strategies: None selected

Utilization of Data Teams
Description:
Staff meet at least once per month during the school year for data team
meetings. Data is collected from diagnostic, formative, and summative
assessments. Data team leaders assist staff in analyzing data and using it to
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identify struggling students who are in need of intervention using the SIT
process. Program will be considered effective if struggling students (as
identified by data analysis of their assessment results) improve by at least 10%
using similar assessments.
Start Date: 9/23/2013

End Date: 6/22/2017

Program Area(s):
Supported Strategies: None selected
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Appendix: Professional Development Action Step Details

LEA Goals Addressed:

Start
9/10/2012

#1 Establish a system within the charter
school that fully ensures students who are
academically at risk are identified early and
are supported by a process that provides
interventions based upon student needs and
includes procedures for monitoring
effectiveness.

End

Title

6/20/2016

Strengthening alignment of
assessments to learning
standards

Person Responsible
Curriculum
Coordinator and
Principal

Knowledge

SH
5.0

S
2

EP
50

Description
Staff label assessments on their curriculum maps as diagnostic, formative, and
summative to provide purposeful planning for the collection of meaningful data.
Staff also visibly align all classroom assessments with learning standards.
Provider
Type
App.
PDE SAS online course
PDE SAS
Yes
System



Define what is meant by summative, formative, diagnostic and benchmark assessments.



Explain how fair assessments foster learning, and hold teachers and students accountable for learning.



Develop formative assessment strategies using the SAS methodology.



Demonstrate the use of engaging formative assessment strategies to measure students' depth of
knowledge.



Create a summative assessment (end of unit lesson or end of lesson assessment) in your area of
expertise that ensures your students are prepared to advance to the next area of instruction.
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Pennsylvania's Standards Aligned System organizes Clear Standards into a hierarchy, or standards tree. The
components of the standards tree include Assessment Anchors and Eligible Content which identify the
knowledge and skills students are being held accountable for on the Pennsylvania System of School Assessment
(PSSA). This course will provide you with a solid understand of how SAS supports the assessment process.

Supportive
Research

Designed to Accomplish


For classroom teachers, school

counselors and education
specialists:




For school and district

administrators, and other
educators seeking leadership

roles:




Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

Online-Asynchronous

Training Format
Participant Roles 

Classroom teachers

Grade Levels


Middle (grades 6-8)
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Principals / Asst. Principals
Other educational
specialists
Related Service Personnel



High (grades 9-12)




Follow-up Activities


Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers


Evaluation Methods




Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
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Charter School Level Affirmations
We affirm that this Charter School Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 49 and Article 711. We also affirm that the
contents are true and correct and that the plan was placed for public inspection in the Charter
School offices and in the nearest public library until the next regularly scheduled meeting of the
Board or for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Action Steps focus on the learning needs of each staff member to enable all staff
members meet or exceed the Pennsylvania academic standards in each of the core subject areas.
No signature has been provided
President, Board of Trustees
No signature has been provided
Chief School Administrator
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Affirmation for Compliance with the Public Official & Employee
Ethics Act
The original Public Official and Employee Ethics Act (the “Ethics Act”) was amended and
reenacted in 1989 by Act 9 of 1989 and in 1998 by Act 93 of 1998. (See Act 9 of 1989, 65 P.S.
§401, et seq. and Act 93 of 1998, Chapter 11, 65 Pa.c.s. §1101 et seq.) The Act provides that
public office is a public trust and that any effort to realize personal financial gain through public
office is a violation of that trust. The Act was passed to strengthen the faith and confidence of the
people of the Commonwealth in their government. The Act established the State Ethics
Commission to administer and enforce the provisions of the Act and to provide guidance
regarding the standards established by the Act.
The Achievement House CS assures that it will comply with the requirements of the Public
Official and Employee Ethics Act (the “Ethics Act”) and with the policies, regulations and
procedures of the Pennsylvania State Ethics Commission. Additional information about the
“Ethics Act” is available on the Ethics Commission’s website at: http://www.ethics.state.pa.us/
No signature has been provided
President, Board of Trustees
No signature has been provided
Chief School Administrator

