SECTION II.
PROGRAM ADMINISTRATION

2.1
Preparation and submission of transition plan for the first year of operation of programs under the Act.  [Sec. 122(a)(1)]

The Georgia Board of Education (SBOE) is the designated state board to coordinate the development and submission of the state plan for career and technical education as required by the Carl D. Perkins Career and Technical Education Improvement Act of 2006 (Perkins 2006).  

The SBOE, therefore, submits this one-year transition Georgia State Plan for Career and Technical Education under provisions of the Perkins Act of 2006 covering the period of state fiscal year 2008.  The SBOE will annually review the state’s implementation of the state plan as reflected in the annual performance reports submitted by local recipients, including an assessment of the state’s aggregate achievement of the adjusted levels of performance for its core indicators.  The SBOE will supervise creation of the state’s subsequent five-year plan to cover state fiscal years 2009-2013.

On behalf of the SBOE, the Georgia Department of Education (GaDOE) is authorized to carry out activities under Perkins 2006 related to secondary career and technical education and the Georgia Department of Technical and Adult Education (GaDTAE) is authorized to carry out activities under Perkins 2006 related to postsecondary career and technical education.

In some elements of this plan, when GaDOE and GaDTAE take separate actions with the eligible recipients they serve, their activities will be noted separately.  However, when the two agencies take action together for fulfilling various requirements, such as in implementation of the CTE programs of study, they will be referred to as “the Partner Agencies.”
2.2 
Career and technical education activities to be assisted that are designed to meet or exceed the State adjusted levels of performance

2.2.1 
Career and technical education programs of study that may be adopted by local educational agencies and postsecondary institutions. [Sec. 122(c)(1)(A)] 

The GaDOE and GaDTAE are collaboratively developing career and technical programs of study aligned with Georgia-specific program concentration areas.  

The Peach State Pathways: Education and Career  Planning tool will be used to develop programs of study that incorporate secondary education and postsecondary education elements including coherent and rigorous content aligned and integrated with challenging academic performance standards and relevant career and technical content in a coordinated, non-duplicative progression of courses that align secondary education with postsecondary education to adequately prepare students to succeed in high-demand, high-skill, or high-wage occupations and in related advanced education.  

Opportunities will be provided for secondary education students to participate in dual or joint enrollment, Accel, advanced placement programs, early college or aligned/articulated coursework.  These opportunities enable students to acquire postsecondary education credits that lead to industry-recognized credentials or certificates at the postsecondary level or an associate or baccalaureate degree.

Beginning during the State Fiscal Year FY 2008, each local educational agency and postsecondary institution that is a recipient of Perkins funding will be required to begin a planning and implementation process so it may offer at least one program of study in the following program year.  The programs of study will be offered to students (and their parents as appropriate) when planning for and completing their future coursework for career and technical content areas.  Using the Peach State Pathways:  Education and Career Planning tool, the Education and Career Partnerships will work in conjunction with local educational agencies and postsecondary institutions to develop and customize programs of study based on the implementation of career pathways at the local level and as aligned with postsecondary institutions.  

2.2.2.
Consultation with eligible recipients to develop and implement the career and technical programs of study.  [Sec. 122(c)(1)(B)]
The development of the Peach State Pathways builds on work already underway by the GaDOE’s Division of Career, Technical and Agricultural Education (CTAE) curriculum revision project.  During 2006, the curriculum revision effort was launched as a major component of CTAE’s redesign of career, technical and agricultural education.

In an effort to draw a close connection between CTE studies and core academic courses in secondary education, the CTE program areas are revising curricula from the previous Quality Core Curriculum (QCC) objectives to the Georgia Performance Standards (GPS) format.  The three-year curriculum revision process involves the development of career pathways as well as end-of-pathway assessments. 

CTAE began the curriculum revision process in conjunction with the Governor’s Strategic Industries.  Workforce Development Task Force recommendations were considered as well.  Department of Education personnel met with Workforce Development and Department of Labor personnel to determine what knowledge and skills are necessary for success in the Georgia workforce.  Additionally, GADOE program specialists visited the Governor’s Centers of Innovation to learn more about Georgia’s strategic industries.

After much research, eight career pathways were selected for Phase I of the curriculum revision process.  GaDOE focused on pathways that directly link to Georgia’s strategic Industries and Centers of Innovation.

Curriculum teams were formed for each of the pathways chosen and were comprised of the following members:  Secondary teachers (both academic and career, technical and agriculture); postsecondary instructors (both academic and career, technical and agriculture); business and industry representatives; Tech Prep Coordinators; Department of Labor personnel; Centers of Innovation directors and staff; and Department of Education program specialists.  

Curriculum teams researched performance standards in other states as well as national curriculum standards in the areas for which national standards have been developed.  In addition, team members studied the GPS format and academic performance standards in order to integrate and correlate the academic standards to the CTE standards. 

Postsecondary instructors helped inform the articulation process for the new standards.  As curriculum frameworks for the Peach State Pathways are developed, articulation of standards between secondary and postsecondary courses will be established as a guideline for local systems.

The performance standards were condensed to reflect the most essential elements of the curricula.  Each career pathway provides students with the necessary knowledge and skills to be successful at the next level of their educational career.  With fewer topics, teachers will be able to instruct for deeper understanding of the material and thereby increase students’ opportunity to master key concepts.  Performance standards will allow teachers to teach to the depth each student needs and deserves.

The Foundation Skills for Career, Technical and Agricultural Education (CTAE) are critical competencies that students pursuing any career pathway should exhibit to be successful.  As core standards for all career pathways in all program concentrations, these skills link career, technical and agricultural education to the state’s academic performance standards.

The CTE Foundation Skills are aligned to the foundation of the U. S. Department of Education’s 16 Career Clusters.  Endorsed by the National Career Technical Education Foundation (NCTEF) and the National Association of State Directors of Career Technical Education Consortium (NASDCTEc), the foundation skills were developed from an analysis of all pathways in the sixteen occupational areas.  These standards were identified and validated by a national advisory group of employers, secondary and postsecondary educators, labor associations, and other stakeholders.  The knowledge and skills provide learners a broad foundation for managing lifelong learning and career transitions in a rapidly changing economy.

Current plans for Phase II and Phase III anticipate following the same process for pathway development.  The Partner Agencies (with GaDOE in the lead role) expect to develop approximately 50 career pathways over time, with eight pathways already approved by the SBOE and another 20 under development in calendar year 2007.  GaDOE also plans to develop Secondary Pathway Assessments to be offered at the conclusion of the secondary education sequence of each pathway, depending on the availability of funds.  Professional learning opportunities will be made available with each phase to support implementation of the adopted pathways. 

The GaDOE will create a booklet on the career programs of study to be delivered to school systems within the State.  In spring 2007, GaDOE will carry out its annual “Drive-in meetings” in which it will provide information about the Perkins Act of 2006 and the provisions related to Peach State Pathways.  

During the spring of 2007, the GaDTAE will explain the new provisions and gather input on the Peach State Pathways from the faculty and staff at its technical colleges via peer group meetings and electronic discussions.

During the State Fiscal Year FY 2008, the Partner Agencies will request that eligible recipients begin implementation of the approximately 27 Peach State Pathways that will have been developed by the end of 2007.  The first set of pathways covers most of the popular areas of study.  As additional pathways are approved and implemented in future years, eligible recipients will be able to implement those pathways as well.

The GaDOE is currently considering criteria whereby some schools districts would be required to offer more than the minimum of one CTE program of study.  

2.2.3.
Support for eligible recipients in developing and implementing articulation agreements between secondary education and postsecondary education institutions. [Sec. 122(c)(1)(C)]
Career pathways in Georgia, named Peach State Pathways, will be an umbrella initiative that incorporates and aligns all the necessary educational and training components to align with the Governor’s Strategic Industries and to assure that Georgia’s current and future workforce can compete in a knowledge economy.  Peach State Pathways will allow for seamless transition of students from secondary to postsecondary education and into careers.

The structure will evolve through time and align educational, economic, and social entities that help students or workers obtain the skills needed in the workforce.  Building Georgia’s Peach State Pathways system will be a process of adapting existing programs and services and the possibility of adding new ones that will enable all students to advance to higher levels of education and employment.

A key element to implement the Peach State Pathways will be the new Georgia Education and Career Partnerships, which include membership from secondary and postsecondary education as well as from business/industry, and community-based economic development and other community-based organizations.  Each of the 37 partnerships, formerly called Tech Prep Consortia, will provide leadership for enhancing coordination for effective curriculum and instruction linkages between secondary and postsecondary education.  Each partnership will promote articulation agreements in Section 3(4) and postsecondary credit opportunities in Section 122 (c)(1)(A)(iii) to ensure that all partners develop, expand, and promote the Peach State Career Pathways. The Education and Career Partnerships will be carried out through required and permissive uses of Perkins Act funding listed in Section 135(b)(2), (b)(5), (c)(2), (c)(10), and (c)(12) of the Act.  

As the Peach State Pathways are being developed, the secondary and postsecondary courses that have the potential to be articulated are being identified and will be listed on each program of study plan.  Beginning in the State Fiscal Year FY 2008, the Partner Agencies will begin updating all previously existing state articulation agreements.  The list of courses eligible for articulation will be updated based on the phases of the curriculum revision process, beginning with Phase I statewide articulation agreements being updated by August 2007.  Subsequent course lists will be updated in sequential years based on the implementation of Phase II (August 2008) and Phase III (August 2009).  The statewide articulation agreements will reflect the newly developed secondary curriculum.  The local education agencies can use these to develop local articulation agreements with postsecondary institutions in their region.  
Related activities will include:

· Statewide and regional conferences and teacher academies will be conducted for secondary and postsecondary teachers, guidance counselors, and administrators to strengthen articulation initiatives between instructional levels;

· Secondary and postsecondary teachers will work together in their respective program areas to develop and/or revise career pathways that incorporate state-established industry standards;

· Efforts will be made to encourage increased student participation in the state-funded Dual Enrollment, Accel, Joint Enrollment, and other postsecondary credit opportunities (based on board rule) and Advanced Placement courses, which provide opportunities for students in Georgia’s public high schools to enroll jointly in a high school program and a college or postsecondary career/technical preparation program; and,

· Efforts will be made to encourage increased student participation in the state-funded Youth Apprenticeship Program, which provides opportunities for students to participate in an integrated school-based program of study that the student enters during his/her senior year and completes at the postsecondary level.

2.2.4.  Availability of information at the secondary level about career and technical programs of study offered by eligible recipients. [Sec. 122(c)(1)(D)]


For each of the Peach State Pathways, an Education and Career Plan will be created and distributed.  These one-page plans include the following information: program concentration, career pathway, student profile, recommended pathway-related core academic courses, sample postsecondary programs at technical colleges and Board of Regents institutions, other postsecondary opportunities, work-based learning opportunities, possible articulated credits aligned with local technical college courses and secondary courses, graduation rules, career-related information related to the pathway and information regarding high-wage and high-demand concentration specific occupations.  

These valuable tools will be available to local systems for educational and career advisement beginning in the 6th grade (only those with postsecondary connections will be regarded as “programs of study”).  

As previously noted, in spring 2007, the Partner Agencies will make available initial information about the Peach State Pathways to their various stakeholder groups.  In addition, the Partner Agencies will make information about the pathways available on their respective websites, and will explore other opportunities to make the Pathways as visible as possible to students and families within Georgia.  The Partner Agencies will make additional information about the Peach State Pathways available through state developed professional learning opportunities, conferences, workshops, newsletters, websites, and CTAE Resource Network communications.
2.2.5
The secondary and postsecondary career and technical education programs to be carried out, including programs that will be carried out by you, to develop, improve, and expand access to appropriate technology in career and technical education programs.  [Sec. 122(c)(1)(E)] 


Georgia provides a comprehensive array of career and technical education programs, services, and activities, made possible through a combination of local, state, and federal funds.  The primary purpose for the expenditure of federal career/technical funds is to support the improvement of quality, state-of-the-art career and technical education programs and services that meet the needs of youth and adults in preparing them for further education and for employment in careers that are personally satisfying and economically rewarding.

2.2.5.1  Secondary Education Program Areas
Secondary career and technical education in Georgia includes eight program curriculum concentrations that prepare students for given fields of study requiring the mastery of both academic and technical skills, as well as a wide array of strategies, activities, and services designed to support the career development process and ease the transition of students to postsecondary education and/or employment.  These programs are specifically designed to meet the needs of students and to enable local recipients to meet or exceed the state-adjusted levels of performance.

Work Based Learning Opportunities

Each CTE program area provides the following opportunities to students in Career Related Education:  Career Awareness, which includes guest speakers, career days, field trips, career fairs, presentations, videos, and transition visitation to feeder schools; Career Exploration, which includes career guidance and advisement, career interviews, job shadowing, student portfolios, internet searches/reports, research projects, use of internet based career planning tools, and CTSO projects/competitions; Instructional Related Activities, which include entrepreneurship projects, competitions, school-based enterprises, and assisting students with after school jobs; Connecting Activities, which include arranging student placements, participating in mentor training, advisory committee participation, assisting students with Tech Prep articulations, assisting students in dual enrollment classes, and creating business partnerships; and Work-Based Learning Placements, which include supervised learning at an approved work-site in the categories of Employability Skill Development, Internship/Practicum/Clinical, Cooperative Education, and Youth Apprenticeship.
Students placed on Work-Based Learning sites have a training agreement and training plan prepared collaboratively by the Teacher/WBL coordinator, employer, and student/parent.  

CTSO Opportunities

Georgia Career Technical Student Organizations are an integral part of a successful CTE program.  Each CTSO is the link between the curriculum standards taught in the classroom and real world application.  CTSO students have the opportunity to apply skills in a competitive environment.  The focus of the CTSO activities is to develop leadership skills and enhance skill development.  Activities support problem solving skills.

Agricultural Education

Description:  Agricultural Education programs are designed to prepare and support students for careers in the agriculture industry, build industry partnerships, and develop awareness and leadership for the food, fiber, and natural resource system.

Pathways:  The primary career pathways offered in Agricultural Education are 
Agriscience; Forestry/Natural Resource; Plant Science/Horticulture; Animal Science; Agricultural Mechanics; and Agribusiness Management.

CTSO:  FFA provides an opportunity for students to participate in a student organization that makes a positive difference in the lives of students by providing opportunities for personal growth in leadership and career exploration in Agricultural Education.

Architecture, Construction and Transportation

Description:  Architecture, Construction and Transportation programs work with related business and industry partners to provide students with the knowledge, skills, and attitudes necessary for successful employment and for further education.

Pathways:  The primary career pathways offered in Architecture Construction and Transportation are Transportation Logistical Operations & Support; Flight Operations & Aircraft Support; Engineering Drawing and Design; Construction; HVACR; and Sheet Metal & Welding.

CTSO:  SkillsUSA Georgia provides quality educational experiences for students in leadership, teamwork, citizenship and character development while building and reinforcing self-confidence, work attitudes and communication skills.  The program emphasizes total quality at work: high ethical standards, superior work skills, life long education, and pride in the dignity of work.  SkillsUSA Georgia also promotes understanding of the free-enterprise system and involvement in community services.

Business and Computer Science

Description:  Business programs prepare students to become productive members of the business community upon graduation, or to enter a post-high school institution.  Students learn business and personal finance, legal operations of business, technology usage in business, business management, programming, entrepreneurial skills, and international business concepts.

Pathways:  The primary career pathways offered in Business and Computer Science are Small Business Development; Computing; Financial Accounting; Financial Services; Interactive Media/Web Design; Business Management; Information Management; Computer Network Systems; and Middle School Business. 

CTSO:  In addition to classroom/laboratory instruction, which develops the academic and technical knowledge and skills requisite for Business and Computer Science, the CTSO that is co-curricular for Business and Computer Science is Future Business Leaders of America (FBLA).  The mission of FBLA is to bring business and education together in a positive working relationship through innovative leadership and career development programs.

Engineering and Technology

Description:  The purpose of the Engineering and Technology Education program is to develop engineering and technological literacy as part of all students’ fundamental education. This is accomplished through an activity-based study of past, present, and future engineering and technological systems and the related resources, processes, and impacts on society.  Engineering and technology education utilize computer technology and educational technology in the delivery of content related to engineering systems, communication systems, energy systems, manufacturing systems, bio-related systems, as well as engineering and technological related careers.

Pathways:  The primary career pathways offered in Engineering and Technology Education are Engineering; Energy Systems; Manufacturing; Computer Network Systems; Graphic Communications; Visual Communications; and Broadcasting & Digital Media. 

CTSO:  In addition to classroom/laboratory experiences, students are encouraged to participate in a local chapter of the Georgia Technology Student Association (GA TSA). Activities of the GA TSA are an integral and co-curricular part of the instructional program because they promote leadership qualities, high standards of craft quality, scholarship, and safety.  Opportunities are provided for involvement with the community’s industrial, engineering, and technological resources, parliamentary procedures, democratic decision making, and for recognition of exemplary performance in not only civic but also competitive events.

Family and Consumer Sciences

Description:  Family and Consumer Sciences Education engages students in technical and professional level careers related to families, education and human needs.  Students are provided with the knowledge and hands-on experiences that extend learning beyond the classroom through internships, field experiences and service learning experiences.  It provides career pathways that allow students to shape the world around them through a range of diverse career opportunities including: fashion designer, financial planner, teacher, chef, interior designer, social worker, and nutritionist.   
Pathways:  The primary career pathways are Culinary Arts; Nutrition & Food Science; Early Childhood Education; Teaching as a Profession; Family & Community Services; Fashion & Interior Design; and Consumer Services.
CTSO:  In addition to classroom/laboratory instruction, which develops the academic and technical knowledge and skills requisite for home and family life, further education, and employment, the FACS program also includes participation in the Family Career and Community Leaders of America (FCCLA) student organization.  FCCLA provides an array of activities to enhance student academic and technical competencies and develop leadership and communication skills.

Government and Public Safety

Description:  The Government and Public Safety program provides students with the basic technical skills and solid academic foundation to pursue a career in Government and Public Safety.  Students are prepared for immediate employment upon graduation, entry into postsecondary education, or the military.  Students analyze major criminal and traffic laws of Georgia, classification and elements of crimes, and crime prevention and detection strategies.  Students develop critical skill areas such as communicating with diverse groups, conflict resolution, the use of force continuum, report writing, operation of communications, police, emergency equipment, and courtroom testimony.
Pathways:  The primary career pathways offered in Government and Public Safety are JROTC and Public Safety.  

CTSO:  The integration of leadership development activities, competitive events, and service projects, through the career and technical student organization SkillsUSA, provides the student with advanced leadership skills, portfolio expansion, and networking opportunities. 

Health Science and Medical Careers

Description:  Health Science and Medical Careers programs are designed to provide students with competencies to facilitate a smooth transition from secondary education to entry-level careers and/or postsecondary education within the health and medical industry.  Students are required to meet both national and intrastate professional guidelines and are afforded the opportunity to earn industry recognized credentials.  Problem solving and decision making are vital components of the Health Science and Medical Careers’ curriculum, as well as integrated academics which emphasize the application of math, science, reading, writing, and communications.  Classroom and laboratory instruction are enriched by clinical experience and internship opportunities which permit the student to apply concepts and theories learned in the class/lab settings.
Pathways:  The primary career pathways are offered in: Therapeutic Services; Nursing Essentials; Emergency Medicine, Pre-Pharmacy and Medical Services; Health Informatics; Medical Information; Diagnostic Services; Medical Laboratory Technologies; Support Services; and Biotechnology Research and Development which align with National Healthcare Skills Standards.

CTSO:   The integration of leadership development activities, competitive events, and service projects, through the career and technical student organization Health Occupations Students of America (HOSA), provides the student with advanced leadership skills, portfolio expansion, and networking opportunities. 

Marketing, Sales and Service

Description:  The Marketing, Sales and Service Programs prepare students to become productive members of the business community upon graduation and/or to enter postsecondary education.  Students learn marketing, management and entrepreneurial skills applicable to our domestic marketplace, and they acquire global skills through participation in our international business and marketing course.

Pathways:  The primary career pathways in the Marketing, Sales and Service Programs are Marketing & Management; Fashion Marketing; Marketing, Communications and Promotion; Sports & Event Marketing; and Travel Marketing & Lodging Management.  
CTSO:  “DECA:  An Association of Marketing Students” is the Career and Technical student organization for the Marketing, Sales and Service Programs.  DECA provides comprehensive, co-curricular written and oral competitions and leadership development opportunities to students on the local, state and international levels.  In addition to building professional and personal skills, DECA affords students recognition for demonstrating their ability to solve problems and meet the challenges of an ever-changing market place.   

2.2.5.2  Programs for Special Populations

Two career/technical education programs are specifically designed to support special population students.

Related Vocational Instruction Program (RVI)

The Related Vocational Instruction program is designed to support students with disabilities enrolled in Career, Technical, and Agricultural education programs.  The RVI program uses a special education educator to collaborate with the CTE instructor on the curriculum demands of the program.  It gives students with disabilities equal access to CTE programs using the least restrictive environment and varied instructional strategies.  Given the opportunities to participate in early guidance, career opportunities, career assessment, and appropriate transitional services with the support of the special education division, learners are provided with continuous support as they transition to the world of work.

Students are provided with leadership opportunities through participation in career and technical student organizations.  They are encouraged to participate in those most closely aligned with their program of study.  In addition, leadership development is provided for each program as an extra opportunity, or as an added encouragement for students to become more involved in their local chapters.

Project Success and Coordinated Vocational Academic Education (CVAE)

These intervention programs are designed to meet the needs of the economically disadvantaged, limited English proficient and students preparing for non-traditional fields.  Students receive support in career and technical courses, communications, computational skills, employment, and future trends in the world of work.  To assist in meeting their needs, they are also provided assessment of their interests and abilities; and special services including adaptation of curriculum and instruction.

In some settings, local systems may use a team approach to the educational process providing educational instruction to students by using an interlocking component that consists of a team of academic and career educators.  Educators may review curriculum demands, testing materials, and observe students participation in CTE programs.  Students are encouraged to participate in the career and technical student organization that closely aligns with their program of study or in the VOCA program, which provides activities to reinforce the development of academic and career and technical skills as well as activities that promote leadership opportunities.

2.2.5.3 Career Development Initiatives

The GaDOE is exploring the opportunity of providing local education agencies with a comprehensive, developmental and systematic career planning program.  GaDOE is collaborating with other key stakeholders to begin developing and implementing joint career development initiatives.  When these initiatives are coupled with improved and revised secondary CTE curriculum and the Peach State Pathways, collaboration with key stakeholders and adequate professional learning will result in better and more informed decision making for all students.

GaDOE will: 
· Expand the scope and depth of the current internet-based program, GACollege411;
· Create and implement an initiative called “Georgia Virtual Career Counselor,”  carried out in collaboration with the existing Georgia Virtual School (an on-line, web-based high school experience) to include a career counselor available to on-line students who could answer questions via email or telephone; and,
· Continue and enhance the collaborative effort between Student Support Services, Professional School Counselors and CTE to provide increasingly more professional learning for Georgia middle and high school counselors in the area of career, technical and agriculture education.


2.2.5.4 High Schools That Work

High Schools That Work is a school improvement initiative sponsored by the Southern Regional Educational Board that provides leadership for school improvement through career and technical education programs.  HSTW provides leadership through implementation of its ten Key Practices.  CTAE, in collaboration with the School Improvement Division of the Georgia Department of Education, has contracted with HSTW to provide two, two-day workshops in January and June of FY07 for teams from local schools made up of administrators, CTE instructors, counselors, middle school administrators and CTE teachers, and CTE directors/supervisors.  The workshops are designed to change the culture of CTE to a leadership role in school improvement and to use data to enhance change.  During the transition year attendees of the workshops will learn the importance of using data to enhance CTE and change the culture of CTE to a leadership role for inclusion in the school improvement process.  The guiding Key Practices of middle school transition, advisement, and providing a rigorous CTE curriculum taught to college prep standards will enhance the CTE programs in the state and place a greater emphasis in becoming a major entity in the school improvement process.  

Through these workshops, instructors, administrators, and counselors will develop the skills necessary for implementation of a comprehensive career advisement system that lends itself to students making informed decisions about careers, learn about the importance of the integration of academic content from language arts, mathematics, and science with technical skills to enhance a rigorous CTE curriculum, and develop skills in using data to enhance the school improvement process through CTE.  In keeping with rigorous curriculum, the new Peach State Pathways will become an integral entity providing students with a guide for secondary and postsecondary potential success.  The workshops in June should yield the results of each school’s action plans for implementation of these areas at the local school level.  Staff development will be provided in all of the aforementioned areas in successive years.
2.2.5.5  Work-Based Learning Programs

Work-Based Learning is a vital part of Career Related Instruction, a school-to-career initiative in Career, Technical, and Agricultural Education (CTAE).  Each CTE teacher integrates the following Career Related Education strategies into their program:

· Career Awareness - Includes guest speakers, career days, field trips, career fairs, presentations, videos, and transition visitation to feeder schools. 

· Career Exploration - Includes career guidance and advisement, career interviews, job shadowing, student portfolios, internet searches/reports, research projects, use of internet based career planning tools, and CTSO projects/competitions.

· Instructional Related Activities - Include entrepreneurship projects, competitions, school based enterprises, and assisting students with after school jobs.

· Connecting Activities - Include arranging student placements, participating in mentor training, advisory committee participation, assisting students with Tech Prep articulations, assisting students in dual enrollment classes, and creating business partnerships.

The capstone experience in Career Related Education is a work-based learning placement.  Recognizing that the community can be a classroom, educational institutions have extended their curricula beyond the four walls of the school.  Work-based learning promotes the idea that not all learning happens within the walls of a classroom.  Work-based learning placements not only provide new information and experiences, but also allow students to make a connection between concepts and skills learned in school with applications to real life experiences in the workplace.  Preparing students for work integrates academic and occupational curriculum for a strong connection between school and work. Thus, work-based learning provides students with opportunities to receive the academic and occupational preparation that equips them with the necessary skills for obtaining employment and/or entering postsecondary education.
Work-based learning placements fall into the four categories of Employability Skill Development, Cooperative Education, Internship/Clinical, and Youth apprenticeship.  The WBL coordinator who supervises student work-site placements may assign students to placements that are established in accordance with Standards and Guidelines for Work-Based Learning Programs in Georgia. 

2.2.5.6 Industry Certification

Industry Certification is a formal process that strengthens all major Career, Technical and Agricultural Education (CTE) program components, including: 

· Classrooms and labs which are equipped with state-of-the-art equipment and technology; 

· Career, technical and academic performance standards that are aligned to national standards; 

· In-depth, project-based instruction in all curriculum areas; 

· Appropriate and varied work-based learning opportunities, including school-based enterprises and entrepreneurial ventures;

· Career and Technical Student Organizations (CTSO’s) which offer co-curricular competitive events on the local, state and national level and provide leadership development skills for personal and professional growth; and
· Business, industry and community involvement in all aspects of the program.

The industry certification process is voluntary on behalf of the local education agency (LEA) or school, but programs that are industry certified do receive a special grant, provided there is support from the Georgia legislature.  In most recent years, the Georgia legislature has funded each program at $15,000 for the initial certification process and $15,000 per program when the program is re-certified.  Programs must re-certify every five years.  The program must submit an Annual Review at the end of each school year during the five years detailing major changes, problems, innovations, etc.  This information is used by the committee during the re-certification process.

Since its inception in the early 1990’s, Industry Certification has been so successful in improving all aspects of CTE programs, it has been an initiative that the legislature has continued to support.

Industry Certification standards are developed collaboratively by the Georgia Department of Education Program Specialists and the state-level business associations noted below.  Input is also sought from CTE teachers throughout the state.  Industry certification is available in the following CTE program areas:

· Agriculture Education


Automotive Education


Business and Computer Science


Construction, Metals and HVACR


Culinary Arts


Early Childhood Education


Engineering, Drawing and Design


Engineering and Technology


Family and Consumer Sciences


Graphic Communications


Healthcare Science


Marketing, Sales and Services

The state-level business/industry associations which serve as co-sponsors (along with the Georgia Department of Education) of the Industry Certification process are as follows:

American Design and Drafting Association

Construction Education Foundation of Georgia 

Georgia Association of Family and Consumer Sciences

Georgia Association of Young Children

National Association of Early & Young Children

International Technology Education Association

National Automotive Technicians Education Foundation, Inc.

National Institute for Metalworking Skills, Inc.

Graphic Arts Education Research Foundation (PrintEd)

Sales and Marketing Executives International
Society of Human Resource Management

Statewide Area Health Education Center Network

2.2.5.7  Postsecondary Credit Opportunities for Secondary Students 

Currently the Georgia Department of Education (under the direction of Board Rule 160-4-2-.34 Dual and Joint Enrollment Programs, May 10, 2005) and in collaboration with other education agencies, offers multiple opportunities for students to earn postsecondary credit while still in high school.

In FY 2006, there were 6,239 students who participated in dual enrollment and 953 students participating in joint enrollment.  

Articulated Credit is a program for students who take high school courses aligned with postsecondary courses that have been locally approved as having an acceptable level of matching course competencies.  The student receives the postsecondary credit upon completion of high school, enrollment into a postsecondary college, and validation of the student’s attainment of the course competencies through one of three methods (GaDTAE Board Policy).
Advanced Placement (AP) - The Advanced Placement Program® is a cooperative educational endeavor between secondary schools and colleges and universities.  Since its inception in 1955, the AP Program has provided motivated high school students with the opportunity to take college-level courses in a high school setting.  Students who participate in the Program not only gain college-level skills, but in many cases they may also earn college credit while they are still in high school by taking an AP test.  The college in which the student enrolls makes the final decision about what score on the AP test will be required to award a college credit and what course requirements (required or elective) for which the AP course will count.   

Dual Enrollment - A process through which high school students take courses from a state public or private postsecondary institution while still enrolled as a high school student.  The dual enrolled students receive credit both at the high school and at the postsecondary institution. 

Joint Enrollment – A process through which high school students take courses

at a state public or private postsecondary institution while still enrolled as a high

school student and receive credit only at the postsecondary institution. 

In FY 2006, there were 6,239 students who participated in dual enrollment and 953 students participating in joint enrollment.  

Presently, Georgia offers the following early postsecondary credit opportunities based on Georgia Student Finance Commission (GSFC) funding guidelines:  

Presently, Georgia offers the following early postsecondary credit opportunities:

	JOINT ENROLLMENT
	DUAL ENROLLMENT



	(  Allows high school student to earn postsecondary credits ONLY.
(  Course is taught by postsecondary instructor.

(  High schools do not receive FTE funding.

(  Methods of payment include HOPE grant for “certificates of credit and diploma level” courses taken by students.

Note:  Tuition can be paid by sources other than HOPE, i.e., scholarships, individuals.


	(  Allows high school students to earn BOTH high school credits and postsecondary credits at the same time.

(  Course is taught by postsecondary instructor.

(  High schools do not receive funding for ACCEL Program (core academic courses).  High schools do receive FTE funding for technical courses (vocational lab weight).  

(  Methods of payment vary based on types of courses taken by students:

      (  HOPE grant for  “certificate of 

          credit and diploma level” courses.

      (  GA Lottery for Education funds 

          ACCEL Program for “degree level” 

          academic courses taken by students.


	DUAL ENROLLMENT OPPORTUNITES

	ACCEL Program – A lottery-funded dual enrollment program administered by the Georgia Student Finance Commission (GSFC) that under rules promulgated by the GSFC provides for eligible juniors and seniors to take certain courses (academic only-degree level courses) from postsecondary institutions that count for high school graduation credit and postsecondary credit.

	DUAL Enrollment/ HOPE Grant Programs – Provides for eligible juniors and seniors to take certain technical courses (certificate or diploma – level courses) from a list chosen and approved by the Georgia Department of Education from courses proposed by the Georgia Department of Technical and Adult Education.

	Early College – A program jointly operated by the State Board of Education and the Board of Regents that allows identified students to participate in a dual enrollment program prior to the 11th grade.  Early College represents a “new kind” of institution for students aged 14 to 20 that are not well-served through traditional high schools.

	Gateway to College – A program jointly operated by the State Board of Education and the Board of Regents that allows identified students to participate in a dual enrollment program prior to the 11th grade.  Gateway to College, located exclusively on a college campus, is a form of early college for students aged 16 to 20 who have already dropped out of high school.


	
	OTHER POSTSECONDARY CREDIT OPPORTUNITIES
	

	ADVANCED PLACEMENT
	INTERNATIONAL BACCALAUREATE
	ARTICULATED COURSEWORK


The previous chart provides an explanation of the GaDOE funding for dual enrollment.  In addition, there is a GaDOE Manual regarding dual enrollment on the GaDOE webpage.   This information is listed under the heading “Seamless Education Implementation Guidelines.” 
2.2.5.8  Postsecondary Program Areas
Georgia’s Technical Colleges

Georgia’s Technical College System is composed of 33 technical colleges and 4 technical divisions at university system institutions, providing a broad range of career opportunities.  These colleges offer a variety of associate degree, diploma, and certificate programs.

· Associate of Applied Science and Diploma Programs

Standardized curriculum programs leading to diplomas and associate degrees in more than 80 career areas are developed and continuously refined with input from Georgia’s employers and professionals in the field.  Information about these programs is available from https://kms.dtae.org/teched/diploma.asp.

· Technical Certificates of Credit

Technical certificates of credit (TCCs) are short-term, targeted programs that prepare students for specific jobs.  Normally, courses taken in TCCs provide credit towards diploma and associate degree programs.  Information about these programs is available from https://kms.dtae.org/teched/certificate.asp.

Program Areas
Programs are offered in the following six occupational areas:

· Agriculture/Natural Resource Technologies

· Business Technologies

· Computer Information Systems Technologies

· Health Technologies

· Industrial Technologies

· Person/Public Services Technologies
2.2.5.9  Technology Improvement

Secondary

Keeping abreast of the latest technology is vital in order to deliver services to the local school systems and to prepare Georgia’s students to be competitive in the global market.

· Industry standards are in place for the majority of program areas.  These standards are rigorous requirements that a program must meet in order to be granted the status of Industry Certified Program.  They are tied directly to an industry that is related to the program area and that industry develops the standards, requiring the latest equipment and technology.  Grant monies are provided to the systems that seek and qualify by application process.

· Capital Equipment Outlay monies are provided to systems that are building new schools or renovating existing facilities.  The state provides up-to-date equipment lists for systems to use in making their decisions.  

· A personnel slot has been approved for CTAE to have an individual whose primary responsibility is to work directly with systems in the area of facilities, equipment and the funding process.

Postsecondary

The primary objective is to develop, improve, and expand access to quality, state-of-the-art technology in CTE programs.  

· Statewide industry committees will identify state-of-the-art technology in career fields related to technical college programs.

· Obsolete equipment will be identified and replaced as appropriate.

· Faculty development and training opportunities will be provided for the use of new and emerging technologies.

· Short-term training opportunities will be provided for program graduates who need upgraded technology training. 

2.2.6
Criteria used to approve eligible recipients for funds under the Act, including criteria to assess the extent to which the local plan will (i) Promote continuous improvement in academic achievement; (ii) Promote continuous improvement of technical skill attainment; and (iii) Identify and address current or emerging occupational opportunities.   [Sec. 122(c)(1)(F)] 


Secondary

Eligible recipients will be required to submit a completed Perkins IV Transition plan meeting the requirements and intent of Section 134.  A planned sequence of technical assistance workshops will be provided to help LEAs develop their plan. 
All transition plans will be reviewed by a team from the Accountability Unit, together with staff from the Program Development and Improvement Unit of the CTE Division.   A checklist will be utilized to verify that all requirements included in Section 134(b)(1-10) have been addressed.  In addition to this criterion, the checklist will include verification that all assurances required in Perkins IV have been addressed, and that all proposed expenditures are consistent with the provisions of the Act. 

The following criteria will also be used in approving applications from eligible recipients for funds under Perkins IV during the transition year.

· Each eligible recipient must use federal funds to improve career and technical education programs (including services to special populations).  LEAs must provide services and activities that are of sufficient size, scope, and quality to be effective.   

· Perkins funds should be spent to improve performance on core indicators, including improving academic skills and beginning in the second program year, technical skill attainment.  LEAs meeting all core indicators performance for the previous year may be granted more flexibility as to how funds are spent.  However, all expenditures must still meet Perkins IV requirements.  

· In the local application, a new item has been created asking each eligible recipient to explain how each of its sequence of courses relates to current or emerging occupational opportunities and occupations that are high wage, high skill or in high demand and lead to economic self-sufficiency.  

Postsecondary

The following criteria will be used in approving applications by eligible recipients for funds under Perkins IV during the transition year.

· Each eligible recipient must submit a complete Perkins Transition Plan meeting the requirements and intent of Section 134.

· All appropriate assurances and forms as prescribed by EDGAR must be signed by the President of each institution.

· Each eligible recipient must use federal funds to improve CTE programs (including services to special populations).  Local colleges must provide services and activities that are of sufficient size, scope, and quality to be effective.   

· All proposed expenditures must be consistent with the needs identified through local strategic planning/needs assessments and Performance Accountability System evaluations, and promote continuous improvement in academic achievement and technical skill attainment.  Through the GaDTAE strategic planning process, current or emerging occupational opportunities are addressed.

· In the budget component of the grant, each eligible recipient must first address all mandated requirements before spending Perkins funds on permissive activities.  Mandated requirements can be addressed by Perkins funds or through state and/or local funds.  However, all mandated requirements must be budgeted before an application can be approved.

· Perkins funds should be spent to improve performance on core indicators.  Colleges meeting all core sub-indicators for the previous year may be granted more flexibility as to how funds are spent.  However, all expenditures must still meet all Perkins and OMB requirements.  

· An eligible recipient may budget for no more than 5 percent for administrative costs (excluding indirect cost which is not allowed to be charged to the grant).

· The local application must be formally adopted by the eligible recipient’s local board before submission to the state office.

The GaDTAE review team is composed of accountability, curriculum, student services, and student transition experts.  Each grant is reviewed by multiple reviewers and those determined to be insufficient are returned for changes and modifications. 

The Department uses an electronic Access database program to review One-Year Funding Applications.  Approximately 20 reviewers participate in GaDTAE’s rigorous review process.  Each reviewer’s assignments are based upon their subject area expertise.
The Institutional Effectiveness Specialist responsible for the Perkins review process consolidates the comments and responds back to each college regarding needed revisions to the plan.  Each college amends and improves its plan as needed and re-submits.  

​2.2.7
How programs at the secondary level will prepare career and technical education students, including special populations, to graduate from secondary school with a diploma.  [Sec. 122(c)(1)(G)] 


The Perkins Act identifies the following students as belonging to “special populations”:  individuals with disabilities; individuals from economically disadvantage families, including foster children; individuals preparing for non-traditional fields, single parents, including single pregnant women; displaced homemakers and individuals with limited English proficiency.   

Georgia’s secondary CTE depends on the continued support of staff and educators to provide quality instruction to students from special populations as they prepare to graduate and enter the world of work or continue their education. The local educational agency must clearly articulate the requirements in developing, directing and evaluating their local programs to assure state standards are being met.  Their responsibilities could include:

· Continue to provide additional mentoring through the support programs.
· Support Career and Technical Organizations – specifically designed for special populations.
· Encourage instructors to participate in teachers-as-advisors program to assist all students including special populations.
· Continue to provide in-service training regarding both state and national labor market trends.
· Encourage professional development regarding the creation and implementation of Peach State Pathways.
· Encourage professional development regarding career development.
· Assist in providing activities that prepare special population students for high-skill, high-wage and high-demand occupations. 

· Review and approve the annual support grants for the program coordinators.
· Serving as a consultant to the local education agencies as to the effectiveness of strategies in place for CTE programs.

Secondary schools prepare students to graduate with a diploma by using several methods or activities.  They will be able to use programs that are in place at the secondary level (RVI & Project Success/CVAE) to assist in mentoring/advising students throughout their high school careers.  This mentoring/advising will provide students with the encouragement and assistance needed to seek other services, such as counseling and information, that will enable them to make better and more informed decision regarding their educational and career pathway plan.  Special population students will be able to utilize any and all resources made available to students as they prepare to graduate from high schools.

The new curriculum under development in Georgia for CTE programs sets high standards and maintains clear expectations for all students, including those defined as special populations in the Perkins Act.  The new CTE curriculum will strengthen and enhance GaDOE’s goal of preparing students to complete high school exit exams successfully.  The goal is to provide a more rigorous and effective curriculum to meet the needs and demands of the job market.  Also, the Secondary Pathway Assessments and aligned formative assessments embedded throughout each Peach State Pathway will be utilized to assist special populations in maintaining their progress and competency in their CTE courses as they prepare to graduate from high school.  This will allow educators to identify areas of student weakness and improve instruction as they continue through selected career pathways. 

A renewed emphasis on transitional activities to move middle school students to the secondary level will assist parents and students with a wealth of information regarding high school curriculum and secondary opportunities.  As students transition from high school to postsecondary outcomes they need to continue focusing on work-based learning experiences that develop into training grounds for new and upcoming high-skill, high-demand and high-wage positions.  
Career and Technical Student Organizations are an integral part of all program areas.  These organizations provide students with the opportunity to reinforce the skills, knowledge and attitudes taught in the classroom as well as providing leadership skills and opportunities.  This can be an effective way to integrate academic and technology programs that enhance there ability to focus on tools needed to graduate from high school.  
2.2.8
How such programs will prepare career and technical education students, including special populations, academically and technically for opportunities in postsecondary education or entry into high-skill, high-wage, or high-demand occupations in current or emerging occupations, and how participating students will be made aware of such opportunities.  [Sec. 122(c)(1)(H)] 


Secondary

It is essential that each student, particularly special population students, have a well defined personal plan for reaching their goals as they graduate from high school.  The new Peach State Pathways (programs of study) available to secondary students identify several options in postsecondary education and high-skill, high-wage, and high-demand employment for students to utilize as they prepare for high school graduation and beyond.  

Each Peach State Pathway will allow students to closely examine their role in planning their educational outcome as well as future goal setting.  This plan of study should serve as a guide, along with other career planning materials, as they prepare to take academic and technical classes that are required for completion of their chosen pathway.  Courses taken within this plan are suggested and should be individualized to meet each student’s career path.  Advisors will be available to discuss options with all students (including special population students).  Each Peach State Pathway will also identify high-skill, high-wage and high-demand employment opportunities.  

There are other activities that can also help students, particularly students from special populations, take advantage of postsecondary education and training and high-skill, high-wage employment opportunities.

The GaDOE will gather examples of promising practices and share these practices through a variety of professional development and technical assistance activities.  Eligible recipients will be encouraged to:  
· Focus on career preparation and involvement with work-based learning experiences;
· Align courses with post-secondary institutions; 
· Hold advisement sessions that focus on post-secondary options and employment opportunities;

· Expose students to information on high-skill and high-wage occupations that are in high demand;  
· Provide professional development for staff on programs available for students of special populations;

· Include community involvement with special projects that need professional expertise (include non-traditional programs); and

· Encourage and train students to be self-advocates.

GaDOE will closely monitor activities to serve special population students.  All local plans for use of Perkins funds will address how the LEA has served and will serve students in specific special populations.  
Postsecondary

GaDTAE is also strongly committed to helping students, including students from special populations, participate successfully in postsecondary education and training, and make a successful transition to high-skill, high-wage or high-demand employment.

GaDTAE will take the following actions to fulfill this commitment:

· Increase focus on career counseling for all special population students.  This may include academic assessments, career interest inventories, local and regional employment outlook information, and a systematic delivery system in each local college so all students desiring services will have access to these services.  An intense “marketing” of these services will be encouraged.  These services will be focused on opportunities for high-wage, high-demand or high-skill careers.


· At local college new student orientations, all students are asked to confidentially “self disclose” if they are part of one or more of the special population groups.  Definitions are provided on a self disclosure form which is part of the orientation packet.  A more uniform method of self disclosure will be implemented.  


· Once a student has self-identified as a special population student, the appropriate college coordinator will meet with the student to assess student needs and to determine goals.  All colleges currently have coordinator(s) to work with economically disadvantaged, single parents, displaced homemakers, students with disabilities, students preparing for nontraditional careers and students with limited English proficiency.


· The appropriate coordinator will be charged with consistent follow-up and will work with faculty as needed.  This follow-up may include remediation/learning support, technical training, and job search/employment assistance.


· In State Fiscal Year FY 2008, GaDTAE will continue to provide leadership to the colleges through the Coordinator of Equity/Special Populations and regular sharing of best practices via scheduled peer group meetings.  


GaDTAE will encourage local colleges to do the following:

· Market opportunities to special populations in advertisements, catalogs, and course listings. Colleges will also be encouraged to utilize special population students in advertisements, recruitment activities, and other publications;

· Identify community organizations and other groups working with special populations and develop collaborative services;

· Offer training to faculty in how to effectively work with and teach special populations students. This may include barriers that students face as well as innovative methods in teaching and learning styles;

· Offer regular support group meetings for special population students to assist with retention.  These groups may focus on a wide variety of subjects, including: study skills, time management, money management, self advocacy, work ethics, and job search skills; and
· Investigate fund development designated for special populations to assist with tools, books, childcare, and transportation. 

· All local plans for use of Perkins funds will address how the college serves students in specific special populations groups.  

Postsecondary programs for special populations, as listed in Section 3(29)

A. Individuals with disabilities

· GaDTAE will develop a standardized system for disability documentation for all colleges to utilize.

· GaDTAE will develop standardized documents to assist in information flow between coordinator, administration, faculty, and student.

· Colleges will develop an educational plan for those students who self disclose a disability and ask for assistance/accommodations.  This plan will address each student’s physical and/or learning limitations and will enhance the student’s opportunity for success without compromising the integrity of the program. 
· GaDTAE and local coordinators will develop strategies in order to provide learning and physically disabled students with appropriate technology and accommodations.

· College coordinators will provide self-advocacy training, via workshops or individual counseling, to assist learning or physically disabled students in being full partners in their education.

· GaDTAE or college will provide continued instruction to faculty on universal design or other teaching/learning techniques that address multiple learning styles.

· GaDTAE will continue to offer a discussion listserv for all local college coordinators who work with disabled students.

B. Individuals from economically disadvantaged families, including foster children

· Local colleges will develop and improve strategies to ensure that all students are provided with financial aid information (federal, state, and local scholarships). 

· GaDTAE will encourage local colleges to:

· Develop collaborative relationships with their local Department of Family and Children Services to identify foster children who could benefit from technical college enrollment and steps to assist in this enrollment;

· Offer money management training to all students, especially those receiving financial aid; and, 

· Investigate additional sources of scholarship funds for economically disadvantaged students. 

C. Individuals preparing for nontraditional fields
· GaDTAE will encourage local colleges to organize support group meetings that address the distinct barriers for students in nontraditional programs.  Topics at these meetings may include harassment, employment expectations, and balancing work/home.

· GaDTAE will prepare generic marketing materials and/or a template to be used by each college to emphasize the opportunities available in nontraditional fields and to show how these fields assist in students’ achieving self sufficiency.

· GaDTAE will provide technical assistance to local colleges in how they can investigate reasons for the gendered enrollment in nontraditional programs. 
· GaDTAE will utilize information from national organizations to enhance local programs and encourage local colleges to participate on the national level. These organizations will include the National Alliance for Partnerships in Equity, Inc. (NAPE) and Women Work! The National Network for Women’s Employment. 

· Colleges will be encouraged to utilize relationships with service area high schools to identify high school students enrolled in nontraditional programs and to develop methods to follow-up on these students and encourage their continuation in the nontraditional field. 

· GaDTAE will continue to offer a discussion listserv for all local college coordinators who work with students in nontraditional programs.  This enables coordinators and GaDTAE staff to share questions/concerns and enhances overall services to students.   

D/E. 
Single parents, including single pregnant women and displaced homemakers

· Colleges will continue to offer the New Connections to Work (NCTW) program for all single parents, displaced homemakers and single pregnant women.

· New Connections to Work (NCTW) will continue to provide a delivery system of comprehensive training opportunities, with a focus on high-skill, high-wage and high-demand occupations and economic self sufficiency.

· Services for single parents and displaced homemakers may include career planning, orientation, assessment, life skills/job readiness workshops, support group meetings, counseling, and tutoring.

· All self-identified single parents and displaced homemakers will be encouraged to be a part of the NCTW program and to meet with the coordinator.  The coordinator will initiate a training/education plan with specific goals and objectives.

· The local college NCTW coordinator will be the liaison for the student and faculty, where appropriate. 

· New Connections to Work will continue to identify single parents and displaced homemakers in the college service area and encourage agency collaboration in order to best serve the needs of this population.

F. 
Individuals with limited English proficiency

· All students will have access to the admissions process, including placement testing and other services.  Students with limited English proficiency student will be accommodated, as appropriate. 

· Colleges will be encouraged to have recruitment and financial aid materials in the language of any national origin minority community in the service area (usually based on census data with the community being 5 percent of the population or higher).

· Colleges will be encouraged to have at least one staff person fluent in the language of any national origin minority community in the service area that is at least 5 percent of the area population or higher.

2.2.9
Use of funds to improve or develop new career and technical education courses that -- 

1) At the secondary level that are aligned with rigorous and challenging academic content standards and student academic achievement standards adopted by the State under section 1111(b)(1) of the Elementary and Secondary Education Act of 1965, as amended;  and 

2) At the postsecondary level that are relevant and challenging; and  

3) Leads to employment in high-skill, high-wage, or high-demand occupations.  [Sec. 122(c)(1)(I)] 

Secondary

The following list indicates how GaDOE will use funds to develop career, technical and agricultural education pathways:

· The CTE program areas are revising curricula from the previous Quality Core Curriculum (QCC) objectives to the Georgia Performance Standards (GPS) format to include integration of academic standards with established industry standards and identified occupational competencies, which will ensure successful student preparedness for employment and postsecondary education upon completion of any given pathway.
· Include secondary, postsecondary (GaDTAE and BOR), and business/industry partners in the course development.

· Meet with program specialists to anticipate changes needed in existing programs.

· Continue research on employment and economic trends to determine the pathways that will be needed to meet high-skill, high-wage, or high-demand occupations.

Postsecondary

The following list indicates how GaDTAE will use funds to improve or develop new career technical education courses:

· Develop a long-range plan for revising current standardized programs to respond to industry trends.

· Conduct research on employment and economic trends to determine the programs that will be needed to make improvements.

· Meet with program faculty to anticipate changes needed in existing programs.

· Make changes as needed to program documents on a regular basis.

· Continuously revise and upgrade statewide program standards.

In addition, GaDTAE will use funds to improve of development career and technical education programs that lead to employment in high-skill, high-wage, or high-demand occupations:

· Continue to align curriculum in all career and technical programs with established industry standards and identified occupational competencies, which will ensure successful student preparedness for employment and postsecondary education upon completion of any given program; and,

· Continue to develop curriculum for the preparation of students in new and emerging high-wage career areas as identified through an analysis of Georgia’s employment trends and projections.

2.2.10
Facilitate and coordinate communications on best practices among successful recipients of Tech Prep program grants under Title II and other eligible recipients to improve program quality and student achievement;  [Sec. 122(c)(1)(J)] 


Since Georgia is merging funds from Title II into Title I of the state grant, this provision is no longer applicable and therefore, has not been addressed. 

2.2.11
Effective use of funds to link academic and career and technical education at the secondary level and at the postsecondary level in a manner that increases student academic and career and technical achievement.  [Sec. 122(c)(1)(K)] 

Secondary 

Georgia is placing increased emphasis on the development and continuous improvement of a seamless system of education that ensures ease in student transition from one educational level to another and from one level of instruction to another and that provides a continuum of educational opportunities to maximize the development of each student’s individual potential.  Funds will be used to strengthen the link between secondary and postsecondary education in the following ways:

· Statewide articulation agreements will continue to be developed between secondary schools and postsecondary institutions to provide students with a non-duplicative sequence of instruction leading to diplomas, certificates, and/or degrees in designated career/technical education programs.

· Georgia Education and Career Partnerships, which include membership from secondary and postsecondary education as well as from the business/industry community, will provide leadership for enhancing the coordination of effective curriculum and instructional linkages between secondary and postsecondary education.

· Statewide and regional conferences and teacher academies will be conducted for secondary and postsecondary teachers, guidance counselors, and administrators to strengthen articulation initiatives between instructional levels.

· Secondary and postsecondary teachers will work together in their respective program areas to develop and/or revise curriculum frameworks that incorporate state-established industry standards.

· Efforts will be made to encourage increased student participation in the state-funded Dual Enrollment HOPE and ACCEL courses, which provide opportunities for students in Georgia’s public high schools to enroll in a course for high school and college credit.  Recently released research demonstrates that students that participate in Georgia’s dual enrollment program graduate at a higher rate, matriculate to postsecondary at a higher rate and remediate at a lower rate than typical Georgia high school graduates.

· Efforts will be made to encourage increased student participation in the state-funded Youth Apprenticeship Program, which provides opportunities for students to participate in an integrated school-based and work-based program of study that the student enters during his/her senior year and completes at the postsecondary level.

Postsecondary

Among the activities planned to link academic and career learning of students at the postsecondary level are the following:

· Continue to work with GaDOE and the Georgia Board of Regents to support the further development of statewide curriculum articulation agreements between Georgia’s public school systems and Board of Regents colleges throughout all career and technical education program areas.  These articulation agreements facilitate the seamless transition of students from secondary to postsecondary colleges and eliminate undue entrance delays, duplication of course content, and/or loss of credit. These agreements will be reflected in current and future programs of study developed in accordance with this plan.

· Continue to increase student participation in work-based learning experiences.

· Continue to integrate the goals, objectives, and activities of career and technical student organizations as an integral component throughout all program areas.

· Provide faculty training and development activities to promote contextual and applied activities in academic and career courses. 

· Enhance and upgrade technology in programs related to high-skill, high-wage jobs to assure that it meets state-of-the-art standards.

2.2.12
How the State will report on the integration of coherent and rigorous content aligned with challenging academic standards in career and technical education programs in order to adequately evaluate the extent of such integration. [Sec. 122(c)(1)(L)] 


Secondary

CTAE will carefully review each application submitted by eligible recipients for evidence that they are offering coherent and rigorous content that is aligned with challenging academic standards.  Special attention will be paid to the local plan element relating to “professional development that includes rigorous content aligned with challenging academic standards.”

In addition to reviewing the local plan elements relating to coherent and rigorous content, CTAE is conducting a number of activities to strengthen the alignment of CTE content with challenging academic standards.  These activities include:

· As part of the CTE Curriculum Revision Project, clarifying academic content and state academic standards that reside within each of the career pathways;

· During the dissemination phase of the CTE Curriculum Revisions Project, providing professional development workshops to teachers to ensure instructional emphasis on the integration and reinforcement of these basic academic competencies; 

· Providing professional development programs that bring together academic and career and technical education teachers to more effectively integrate academic and career technical education objectives in instructional designs and in the modification of instructional strategies to address different learning styles; and

· Working with academic teachers to design relevant contextual instruction throughout all academic areas. 

Postsecondary

The following list indicates how GaDTAE will promote and evaluate the integration of coherent and rigorous academic content in career technical education programs: 

· Provide for program review by industry advisory committees to ensure that state program standards reflect needed academic competencies;

· Provide, at a minimum, academic components in all diploma and degree programs in the areas of communications, computation, work ethics, program solving, complex thinking skills, and teamwork;
· Provide regular review of academic courses to continuously improve instruction and instructional methodologies;
· Provide faculty development to encourage consistency in instructional and assessment standards; and,

· Provide faculty training in the use of the latest technology in instruction including use of online technology in hybrid courses.
2.3-2.7

NOT INCLUDED IN TRANSITION PLAN

2.8
State provision of technical assistance to local educational agencies, area career and technical education schools, and eligible institutions in the State.  [Sec. 122(c)(8)] 

CTAE and GaDTAE will analyze annual data on the Perkins performance indicators to identify eligible recipients that fail to meet 90 percent of their local adjusted levels of performance.  Eligible recipients will be notified of the actual performance for each of the indicators in relationship to the agreed upon levels of performance.  When a program falls below 90 percent of the level of performance, CTAE and GaDTAE will each take action to provide an appropriate level of technical assistance to help the eligible recipient improve its performance.
Secondary 

GaDOE staff will provide technical assistance to local teachers, counselors, administrators, and other personnel associated with the implementation of career and technical education programs primarily in the areas of administration, accountability, and program improvement. 

Technical Assistance for Administration

CTAE will provide technical assistance for administration primarily in the following ways: 

        Providing regional planning and technical assistance meetings periodically throughout each fiscal year to provide CTE administrators from the 180 secondary Local Education Agencies, State Schools for the Deaf and Blind, Departments of Corrections and Juvenile Justice, and Education and Career Partnership consortia with training, direction, and support needed to develop and effectively implement the transition plan and multi-year plans for career/technical education;
        Providing statewide workshops semi-annually in the areas of planning, implementation, and evaluation;
        Providing LEAs with onsite assistance from CTAE Regional Coordinators upon request;
        Continuing to provide technical assistance via telephone, e-mail, specially designed workshops and scheduled site visits;
        Continuing to develop and disseminate CTAE technical assistance documents/guidelines as are deemed appropriate to enhance the effective administration of career/technical programs;
        Conducting local program and facility reviews with a minimum of 20 percent of the local education systems each year to determine compliance with state board rules, state standards, and accountability indicators;
       Establishing CTAE web pages contained within the GaDOE web site to disseminate information related to program area initiatives and activities, upcoming staff development meetings, SBOE rulings, accountability indicators, innovative practices, sample lesson plans, identification of resources, and such other information as may be appropriate for the improvement of career/technical programs.  These web sites will be maintained on a current basis throughout the six-year period; and
        Continuing collaborative efforts of CTAE, GaDTAE, and the Education and Career  Partnership Managers coordinators to develop and maintain statewide articulation agreements between secondary and postsecondary education. 

Technical Assistance for Accountability 

CTAE will provide technical assistance in the area of accountability to local administrators, teachers, guidance counselors, and others in the following ways: 

       Setting and refining local levels of performance to align with state levels of performance;
       Developing and implementing strategies to ensure that LEAs that are deficient in meeting state-established levels of performance modify their current practices and intervention methods so as to reflect improvement in meeting state standards in subsequent years;
       Developing and refining systematic and consistent methods for collecting and reporting valid and reliable data;
       Developing and implementing strategies to ensure that all LEAs can provide evidence of continuous program improvement and continuous improvement in student performance; and,
       Developing and implementing strategies to ensure that special populations meet the same academic and career/technical standards as other students. 

Technical Assistance for Program Improvement 

CTAE will provide technical assistance to local teachers, administrators, guidance counselors, and others to improve programs on a continuous basis by: 

       Providing orienting and training through statewide or regional workshops, teleconferencing, electronic methods, mentoring initiatives, and local site visitations;
       Providing professional development for new CTE administrators and teachers;
       Providing annual in-service conferences and regional or statewide workshops on career pathways, instructional strategies, work-based learning, accountability, the integration of technology, the integration of career/technical student organization activities, and such other training as may be appropriate; 

       Providing information on relevant curriculum and instruction resources, sample lesson plans, related web site connections, sample student performance assessment measures, and tentative sites for teacher internships via departmental web sites, listservs, individual assistance/site visits, and upon requests via telephone, fax, and/or e-mail;
       Developing and disseminating new and revised career pathways including program and industry standards;
       Providing an array of professional development workshops on career development strategies, the integration of career guidance activities throughout all instructional programs, and strategies for assisting students in career guidance and counseling and in developing individual programs of study, including strategies for enhancing secondary and postsecondary curriculum articulation;
       Providing workshops on ensuring a more balanced reflection of gender in program enrollment and program completion, especially in those programs which prepare students for high-wage, high-skill, and/or high-demand career fields; and,
       Providing on-site technical assistance upon request.
Postsecondary

GaDTAE provides direct assistance to the colleges to assist individual institutions with meeting and exceeding performance indicators.  State staff members work with local faculty and staff to assess current performance, assess strengths, evaluate areas of improvement, program implementation and staff development.  Service to local institutions is provided collectively (i.e. faculty development workshops) as well as individually (i.e. individual strategic planning exercises).  The State works with each institution to create mechanisms that move the institution closer to (and beyond) established benchmarks and measures, such as the adjusted levels of performance. 

Technical assistance is provided to all Performance Accountability System (PAS) coordinators.  Each technical college and college technical division designates a staff member to serve as PAS coordinator.  One of their tasks is to coordinate the Perkins grant process.  PAS coordinators have an active peer group.  The Accountability and Institutional Effectiveness Unit is responsible for organizing the PAS peer group meetings and providing training to all attendees.  The peer group meets at least twice per year.  PAS coordinators are responsible for submitting the Perkins Transition Plan, budget, and improvement plans.  With the transition from the Perkins Act of 1998 to the Perkins Act of 2006, technical assistance will be provided to each technical college or college technical division on the new regulations.  PAS coordinators are responsible for communicating information on the new regulations to their technical college or college technical division.

Technical assistance is also provided to each technical college or college technical division before their Performance Accountability Review (PAR).  At least a month before the team’s onsite review, a GaDTAE staff member conducts an on-site technical assistance visit.  During this visit, all requirements of the PAR are discussed, and any needed technical assistance is provided.

For technical assistance related to student services, quarterly staff development sessions are conducted for the vice-presidents of student services of the technical colleges.  The executive committee for this peer group is involved in the planning and conducting of these meetings.  In addition, two statewide staff development sessions are conducted for admissions directors and registrars.  These peer groups’ executive committees are also key players in the planning and implementation of the meetings.  Regional consortia meetings will be conducted on an as-needed basis for all student services staff.  Results from these meetings will be distributed statewide by GaDTAE staff.  Relevant federal and state legal requirements, as well as required state policy development by GaDTAE, will be forwarded to local student services staff.

Technical assistance for career placement and financial aid directors is provided via peer group meetings and through use of peer group listservs.  Technical assistance is also provided by GaDTAE staff and through peer-to-peer training.

For compliance with Civil Rights regulations, technical assistance is provided to technical college and college technical division staff.  The assistance is provided annually through a one-day training session for representatives from the technical colleges or college technical divisions who will serve as team members conducting the on-site visits for Civil Rights compliance.  In addition, technical assistance is provided on an on-going basis through responses to questions and information via telephone, mail, and e-mail.

Technical assistance is provided by the GaDTAE data center via presentations, e-mail, telephone, and a management information systems listserv to assist the technical colleges and college technical divisions in entering student information into the data system.  In addition, the data center provides a wide range of data reports to the central office, the technical colleges, and college technical divisions.

In the area of instruction, technical assistance is provided to all technical colleges by the staff of the GaDTAE.  Staff is available to assist in a variety of activities, including the following:

· Program development and revision;

· Faculty and staff development;

· Institutional and program planning;

· Collaborative programs with secondary and postsecondary partners;

· Collaborative programs with industry; and,

· Collaborative interagency programs.

GaDTAE staff will provide technical assistance to each eligible recipient to promote the academic and technical preparation of special populations for career opportunities in high-skill, high-wage or high-demand occupations and for lifelong learning. Technical assistance will be provided to local coordinators who work with individual special populations groups through regular peer group meetings, list servs, and regular GaDTAE staff contact. 

2.9-2.11  
ITEMS NOT INCLUDED IN THE TRANSITION PLAN

2.12 
Copy of local applications or plans for secondary and postsecondary eligible recipients, which will meet the requirements in section 134(b) of the Act.


The applications for secondary and postsecondary eligible recipients are included in Appendix 4 and 5, respectively.
2.13
Description of the State’s governance structure for vocational and technical education.

The SBOE is designated as the sole state board responsible for the administration of career and technical education in the state.  Under Georgia law, the responsibilities for the operation and management of postsecondary career and technical education are delegated to the Georgia Board of Technical and Adult Education (GBTAE) and the GaDTAE.  The SBOE and the GBTAE have entered into an agreement that outlines the responsibilities of each agency and provides for the distribution of funds between secondary and postsecondary entities.  

The GaDOE, on behalf of SBOE, is responsible for coordinating the development and submission of the state plan; for adopting procedures as necessary to carry out the responsibilities of the Act; and for consulting with the Governor’s Office and appropriate agencies, groups, and individuals involved in the planning, administration, evaluation, and coordination of programs funded under the Act.  Responsibility for the implementation of the state plan and for the evaluation of the programs, services, and activities assisted under the Act is a shared responsibility between the GaDOE, which is responsible for all secondary programs, and GaDTAE, which is responsible for all postsecondary career/technical education programs.  The GaDTAE is also responsible for consulting with other agencies and institutions providing postsecondary career education, including colleges and universities represented by the Board of Regents and the GDOL for coordination of programs and services provided for out-of-school youth and adults under the Workforce Investment Act.

The administration of secondary career and technical education is the responsibility of the Office of Curriculum and Instruction under the direction of CTAE.  Administrative staff are responsible for coordinating state-level administrative responsibilities with other state agencies and other divisions of the GaDOE; administering federal and state career and technical education funds to 180 eligible local school systems, which include 341 middle schools and 331 high schools and alternative school facilities; administering funds to the Georgia Department of Corrections, the Georgia Department of Juvenile Justice, and State Schools for the Deaf and Blind, and for the joint administration with GaDTAE of funds to the 37 Education and Career Partnerships.

The CTAE Unit is responsible for overall program administration and supervision.  Staff members are responsible for developing and revising curriculum; developing industry certification standards and coordinating program certification; developing state guidelines and standards for work-based learning; developing and coordinating of statewide program articulation agreements, needs assessments, program evaluation and accountability to enhance student achievement; coordinating strategies for meeting the needs of special populations; providing technical assistance to improve and expand the use of technology as an instructional tool; coordinating and/or conducting comprehensive professional development; coordinating the administration of career student organizations and the integration of career student organization activities as a co-curricular component in program design and operation; and providing technical assistance to teachers and administrators in local school systems.

Program staff also provide technical assistance to local administrators in the development of new career and technical education programs and courses; support partnerships with local education agencies, institutions of higher education, technical institutes, adult education providers, community organizations, and the employment sector to ensure student achievement; and assist with the development and/or improvement of programs to support the successful transition of students to education beyond high school and career entry.

The GaDTAE oversees the state’s system of technical colleges, the adult literacy program, and a host of economic and workforce development programs.  The commissioner of GaDTAE is the chief executive officer.  Four division heads report to the commissioner:  Administrative Services, Technical Education, Economic Development Programs, and Adult Literacy Programs.  GaDTAE provides a unified system of technical education, customized business and industry training, and adult education, with programs that use the best available technology and offer easy access to lifelong education and training for all adult Georgians and corporate citizens.  

The Office of Technical Education is responsible for the administration of programs at 33 technical colleges and 4 technical divisions at university system institutions.  These schools provide a broad range of career opportunities through a variety of associate degree, diploma, and continuing education programs.  This office has primary administrative responsibility for state and local planning; program and services development and delivery, including student services; monitoring and evaluation; and leadership activities, including curriculum development, staff development, and student organizations.

Working through the postsecondary institutions, Economic Development Programs manages the Quick Start program, Georgia’s program for providing new, expanding, and existing industry with industry-specific training.  This division is not involved with federally funded programs.

The Office of Adult Literacy’s primary responsibilities include providing technical assistance to Georgia’s adult literacy providers, granting state and federal funds, and monitoring and evaluating a variety of Adult Literacy and General Education Development (GED) programs throughout the state.

If a state agency finds a portion of the final state plan objectionable, the agency may file its objections in writing with the SBOE.  Complaints are mailed to the director, Career, Technical and Agricultural Education Division, Georgia Department of Education, 1752 Twin Towers East, Atlanta, Georgia 30334.  The complaint must include a statement of the disagreement, proposed solution, and rationale for change.  The SBOE must respond to any written objections within 90 days.  [Section 122(e)(3)]

