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PART A:  STATE PLAN NARRATIVE

I. PLANNING, COORDINATION, AND COLLABORATION PRIOR TO PLAN SUBMISSION

Connecticut is submitting a transition plan for 2007-2008.  States that submit a transition plan do not need to address the items in this section until they prepare their five-year plan prior to the second program year (July 1, 2008 – June 30, 2009). 

II. PROGRAM ADMINISTRATION

A. Statutory Requirements

1. Connecticut is submitting a Transition Plan for Career and Technical Education (CTE) for 2007-2008 to the Secretary for the first year of operation of programs under the Act.  [Sec. 122(a)(1)]

2. Connecticut’s Transition Year Grant for 2007-2008 will support the following career and technical education activities that are designed to meet or exceed the State adjusted levels of performance:

(a) Align and expand Connecticut’s seven traditional CTE program content areas to the federal sixteen Career Clusters and the identification of related career pathways in order to develop and implement programs of study. 

In Connecticut, Career and Technical Education (CTE) is offered as electives to all public secondary school students, including those enrolled in comprehensive high schools, technical high schools and within the Department of Corrections, and to post-secondary students at the community college level in career-focused certificate and two-year degree programs. CTE Education Consultants from the State Department of Education, Bureau of Early Childhood, Career and Adult Education, who are also certified program-area specialists in their respective disciplines, provide on-going content-area leadership and technical assistance in the following seven CTE program areas: Agriculture Education, Business and Finance Technology, Cooperative Work Education, Family and Consumer Sciences, Marketing Education, Medical Careers Education and Technology Education.

Key to Connecticut’s 2007-2008 CTE Transition Plan is the development and implementation of the Career Pathways Initiative (CPI) and the adoption of the program of study model.  In preparation to implement the model at the local level, CTE state, regional and local leaders are implementing changes to align CTE with career pathways. These changes are focusing on aligning the seven existing CTE program content areas to the federally recognized sixteen (16) career clusters and the identification of the related career pathways.  This shift from CTE program areas to cluster pathways will guide the development of the programs of study, resulting in increased opportunities for students to explore potential careers while establishing strong academic and technical foundation skills.  
Connecticut will implement the program of study model as the foundation of the Career Pathways Initiative because it:

i. incorporates secondary education and postsecondary education elements;
ii. includes coherent and rigorous content, aligned with challenging academic standards and relevant career and technical content in a coordinated, non-duplicative progression of courses that align secondary education with post-secondary education to adequately prepare students to succeed in postsecondary education;

iii. includes the opportunity for secondary education students to participate in dual or concurrent enrollment programs or other ways to acquire postsecondary education credits; and
iv. leads to industry-recognized credential or certificate at the post-secondary level.
However, in order for CTE in Connecticut to fully evolve into the Connecticut Career Pathways Initiative and adopt and implement the program of study model, Connecticut is focusing first on redefining CTE at the state, regional and local leadership level.  The following three-stage Professional Leadership In-service plan  is currently being implemented by the State Department of Education Career and Technical Education Unit to address these fundamental leadership transition issues and to establish a foundation for the Career Pathways Initiative activities planned for the 2007-2008 transition year:
· Professional Leadership In-service Activity I - February 5 - 6, 2007:
Overview of Career Pathways/Program of Study

(Bureau Chief; State Director Career and Technical Education (CTE)  Consultants; State Leaders; District Leaders)

This first Professional Leadership In-service activity was held successfully and resulted in the re-alignment of Connecticut’s traditional seven CTE program areas to the federal sixteen clusters and the introduction of the program of study model.
· Figure 1 on page 7 reflects Connecticut’s realignment of the original seven CTE program areas to the federal sixteen clusters

· Professional Leadership In-service Activity II: February 26 – 27, 2007
Cluster Alignment and Identification of Initial Programs of Study

(Bureau Chief; State Director Career and Technical Education, CTE Consultants)

This second Professional Leadership In-service activity was held successfully, resulting in the broadening of the role of the consultants by cluster focus and career pathways rather than the traditional seven CTE program areas.  Of the possible eighty –one career pathway identified by OVAE, Connecticut has aligned thirty-one pathways to the clusters.
· Figure 2 on page 8 presents Connecticut’s Career Cluster Wheel that identifies the thirty-three career pathways aligned with the sixteen federal career clusters for which CTE career cluster consultants have taken responsibility.
· Professional Leadership In-service Activity III - April 25 – 26, 2007

Technical Assistance to Secondary and Post-secondary Educators in the Development of Programs of Study; also:
State Career Pathways Leadership Advisory Group Meets to Design Promotional Campaign
(State Director Career and Technical Education, CTE Cluster Consultants; District CTE Representatives; State Career Cluster Leaders)

This third and final Professional Leadership In-service activity is scheduled for late April 2007 to assist secondary and postsecondary CTE educator leaders in the design, development and implementation of the program of study model, and to identify a statewide collaborative marketing campaign.
Figure 1: Re-alignment of Connecticut’s Original Seven Career and Technical Education Program Areas to Sixteen Federal Career Clusters (February, 2007)
	CT Career and Technical Education Original Seven Program Areas
	Sixteen Career Clusters

	Agriculture Education
	· Agriculture, Food, & Natural Resources



	Business Finance and Technology Education
	· Business Management & Administration

· Finance

· Information and Technology

· Law, Public Safety & Security

· Government and Public Administration



	Family and Consumer Sciences
	· Education & Training

· Human Services



	Cooperative Work Education
	· Related to all 16 clusters



	Marketing Education
	· Marketing, Sales & Services

· Hospitality and Tourism



	Medical Careers 
	· Health Science



	Technology Education

(Adopted February 27, 2007)
	· Architecture & Construction

· Arts, A/V, Technology & Communications

· Manufacturing

· Science, Technology, Engineering & Mathematics

· Transportation, Distribution & Logistics
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Figure 2: The Connecticut Career Cluster Wheel, February 2007
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Section II Program Administration Section A cont’d.
Connecticut will build upon a current strong CTE foundation in its implementation of the program of study model.  All CTE programs have been aligned to national standards for career and technical education and have been matched with state and national math and language arts standards.  The annual CTE skill assessment system measures math and language arts performance aligned to the Connecticut Academic Performance Test (CAPT) standardized test administered to 10th graders.  This process allows the State to determine the proficiency level and academic performance of CTE students.

Project Lead the Way (PLTW) is a “promising practice” in the Science, Technology, Engineering and Mathematics (STEM) cluster and is currently being implemented as a career pathway under the Connecticut Career Pathways Initiative.  Project Lead the Way is a nationally-identified pre-engineering career pathway that incorporates rigorous academic and career and technical education curricula in the STEM content areas of science, technology, engineering and math that lead to postsecondary education and prepares students for high-skill high wage careers (see Figure 3 on page 10).  In Connecticut, there are currently fifty-three schools participating in the PLTW program of study with three more schools electing to start in September 2007.

The Project Lead the Way curriculum is aligned with both the two-year community colleges as well as the four-year university system in Connecticut.  In addition, the University of New Haven is the sole authorized higher education PLTW affiliate in Connecticut responsible for providing training required of teachers and counselors from all PLTW schools.

PLTW is currently expanding into the Health/Science cluster in Connecticut, where the focus on coherent and rigorous content, aligned with challenging academic standards and relevant career and technical content will be replicated in the medical careers pathways.  Both PLTW programs of study exemplify pathways that offer the opportunity for secondary students to participate in dual or concurrent enrollment programs or other ways for students to acquire postsecondary education credits.  In addition, both lead to an industry-recognized credential or certificate at the postsecondary level, or an associate or baccalaureate degree.  
(b)
Develop and implement career and technical programs of study described in (a) above, in consultation with eligible recipients.

The Requests for Proposal (RFP) for the secondary and post-secondary Perkins Grant Awards for the 2007-2008 transition year will require that applicants address the development of the Connecticut Career Pathways Initiative as the platform for CTE within their institution and adopt the program of study format for planning and implementation.  The initial Professional Leadership In-service Plan, described in (a) above, was designed specifically to introduce the emerging Connecticut Career Pathways Initiative to the leadership of all present or potential Perkins Grant award recipients as well as relevant state and regional leaders.  Examples of secondary/post-secondary pathways and programs of study from within and outside the state were shared. 


Cluster:  Science, Technology, Engineering and Mathematics                    Pathway: Engineering and Technology
Career Pathway Plan of Study for ►Learners ►Parents ►Counselors ►Teachers/Faculty
This Career Pathway Plan of Study (based on the Science, Technology, Engineering and Mathematics Career Cluster) can serve as a guide, along with other career planning materials, as learners continue on a career path. Courses listed within this plan are only recommended coursework and should be individualized to meet each learner’s educational and career goals. *This Plan of Study, used for learners at an educational institution, should be customized with course titles and appropriate high school graduation requirements as well as college entrance requirements.

	Education Levels
	Grade
	English/

Language Arts
	Math
	Science
	Social Studies/

Sciences
	Other Required Courses Other Electives Recommended Electives Learner
	*Career and Technical Courses and/ or Degree Major Courses for Engineering and Technology Pathway
	SAMPLE Occupations Relating to This Pathway

	Interest Inventory Administered and Plan of Study Initiated for all Learners
	
	
	

	SECONDARY
	9
	English Language Arts I
	Algebra I or Geometry
	Biology
	State History Civics
	All plans of study should meet local and state high school graduation requirements and college entrance requirements.

Certain local student organization activities are also important including public speaking record keeping and work-based experiences.
	· Introduction to Engineering Design
	►Aeronautical Engineer

►Aerospace Engineer

►Agricultural Engineer

►Agricultural Technician

►Application Engineer

►Architectural Engineer

►Automotive Engineer

►Biomedical Engineer

►Biotechnology Engineer

►CAD Technician

►Chemical Engineer

►Civil Engineer

►Communications Engineer

►Computer Engineer

►Computer Programmer

►Construction Engineer

►Electrical Engineer

►Electronics Technician

(Continued on next page)

	
	10
	English/Language Arts II
	Geometry or Algebra II 
	Chemistry
	U.S. History
	
	· Principals of Engineering

· Information Technology Applications
	

	
	11
	English/Language Arts III
	Algebra II or Trigonometry Pre-Calculus or Statistics
	Physics
	World History World Geography
	
	· Product Engineering and Development

· Digital Electronics
	

	
	College Placement Assessments-Academic/Career Advisement Provided
	
	
	

	
	12
	English/Language Arts IV
	Trigonometry or Pre-Calculus/Calculus or AP Calculus or Math Analysis 
	AP Science or Structured Computer Program Language
	Economics Entrepreneurship
	
	· Civil Engineering and Architecture

· Engineering Innovation
	


Figure 3 (cont’d.)
	Education Levels
	Grade
	English/

Language Arts
	Math
	Science
	Social Studies/

Sciences
	Other Required Courses Other Electives Recommended Electives Learner
	*Career and Technical Courses and/ or Degree Major Courses for Engineering and Technology Pathway
	SAMPLE Occupations Relating to This Pathway

	
	Articulation/Dual Credit Transcripted-Postsecondary Courses may be taken/moved to the secondary level for articulation/dual credit purposes.
	(Continued from previous page)

►Geothermal Engineer

►Industrial Engineer

►Manufacturing Engineer

►Manufacturing Technician

►Marine Engineer

►Mechanical Engineer

►Metallurgist

►Mining Engineer

►Nuclear Engineer

►Petroleum Engineer

►Product/Process Engineer

►Survey Technician

►Systems Engineer

►Transportation Engineer

	POSTSECONDARY
	Year 13
	English Composition English Literature
	Algebra or Trigonometry Calculus I Calculus II
	Chemistry

Physics I
	Psychology

Global Issues
	All plans of study need to meet learners’ career goals with regard to required degrees, licenses, certifications or journey worker status.  Certain local student organization activities may also be important to include.
	· Engineering Analysis

· Engineering Design
	

	
	Year 14
	Speech/Oral Communication Professional and Technical Writing
	Introduction to Differential Equations Calculus III Statistics
	Physics II

Biology
	American History Sociology Ethics and Legal Issues
	
	· Engineering Processes
	

	
	Year 15
	Continue courses in the area of specialization
	
	
	· Continue Courses in the Area of Specialization
	

	
	Year 16
	
	
	
	
	
	· Complete Engineering and Technology Major (4-year Degree Program)
	


Connecticut State Department of Education

Division of Teaching and Learning Programs and Services

Career and Technical Education – Carl D. Perkins Transition Plan 2007-2008

Connecticut’s Career Pathways Initiative
The third Professional Leadership activity, scheduled for two days at the end of April 2007 will offer hands-on technical assistance in the design of actual programs of study customized to the specific career cluster focus identified within each participant’s school or college, expanding upon existing and viable building blocks already in place at the local level.  In addition, at the April event, which is the final event of the initial professional development series designed to engage leadership in the rollout of Connecticut’s new Career Pathways Initiative, state leaders who have volunteered to collaborate with CTE in the promotion of the Initiative will meet to design a collaborative marketing campaign.

(c)
Support eligible recipients in development and implementing articulation agreements between secondary and post-secondary institutions.

In Connecticut’s Career Pathways Initiative, Connecticut will no longer offer a separate Tech Prep Grant opportunity.  Instead, funds once awarded separately to implement secondary/post-secondary transition strategies and articulation processes will become part of the basic secondary and post secondary grants, and will be referred to as College Career Pathways.  The secondary and postsecondary Request For Proposals (RFP) for 2007-2008 will require that applicants include in their grant proposals a clearly defined plan to provide College Career Pathways as seamless, coordinated transition from secondary to post-secondary educational opportunities utilizing the program of study format.  The grant may be utilized to support professional development activities designed to strengthen secondary/post-secondary partnerships and develop and implement articulation agreements that support seamless career pathways between high school and post-secondary educational opportunities.  See Section (j), below, for a description of “promising practices” in the implementation of secondary/post-secondary programs of study that have emerged out of Connecticut’s recent Tech Prep program.

(d) 
Provide information to students, parents and faculty at the secondary level about CTE programs offered by eligible recipients.

As outlined in 2(a), Connecticut plans to provide information about the Career Pathways Initiative initially to lead faculty at the secondary level by offering professional development on the career pathway system and the programs of study model prior to the release of the RFP for the 2007-2008 program year.  In addition, CTE will focus much of its 2007-2008 transition year professional development on technical assistance for teachers in the implementation of programs of study in establishing core academic courses aligned to elective CTE courses in students’ areas of interest.
School counselors are essential partners in providing information on the implementation of Connecticut’s Career Pathway Initiative to students and parents. Concomitantly, the career pathways model offers CTE career cluster consultants the opportunity to partner with school counselors in the implementation of Connecticut’s Comprehensive School Counseling Program (CCSCP), the state recommended model guidance curriculum for all public school counselors in Connecticut, K-12 (see Figure 4 on page 13).  The CCSCP is aligned to the National Standards for School Counseling Programs developed by the American School Counselors Association (ASCA), the competencies identified by the goals of the Connecticut School Counseling Association (CSCA), and Connecticut’s Common Core of Learning.


resource to districts in their mission to prepare students to meet high academic standards and to

This comprehensive school counseling program identifies grade-appropriate lesson plans, activities and interventions in three broad “domains” in student development:  Academic Development; Career Development; and Personal/Social Development.  

There was agreement that the Career Pathways Initiative should connect with, and not be developed parallel to, the Comprehensive School Counseling Program.  Follow-up meetings are planned to identify existing opportunities for collaboration, and to discuss strategies to inform school counselors of the common objectives of Connecticut’s Comprehensive School Counseling Program and the Career Pathways Initiative.

(e)
Identify secondary and post-secondary programs of study to be carried out, including those that develop, improve and expand the use of technology.

Thirty-three of the eighty-one secondary/post-secondary programs of study have been identified by Connecticut’s Career Cluster Consultants for initial consideration and roll-out during Connecticut’s Career Pathways Initiative Transition phase (see Figure 2 on page 8). 

(f) 
Determine criteria used to approve eligible recipients for funds under the Act, including criteria to assess the extent to which the local plan will:

  i.  Promote continuous improvement of academic achievement;

 ii.  Promote continuous improvement of technical skill attainment; and

iii.  Identify and address current or emerging opportunities.

In the annual Perkins Request For Proposals (RFP), CTE applicants have been required to report on their district’s progress on Connecticut’s core indicators, and to develop and include the district’s plan and timeline to improve those areas that are weak.  However, district follow-up on identified and reported areas of weakness has not been high.

In response to the need for continuous improvement, CTE consultants have begun training districts to become more aware of progress on attaining their respective core indicators and on documenting their own challenges and successes utilizing the existing and evolving CTE Program Review Process (PCR) and the RFP preparation process.  To transform this continuous improvement process from the traditional “State review/district respond” process to a “district-directed/self-review and assessment process” is challenging.  However, by teaching district CTE educators to use the information and resources that they generally put together for an outside reviewer to their own advantage can actually help them to construct a grant proposal that reflects continuous improvement and to begin to “own” their outcomes and be able to control them.

During the transition year, 2007-2008, the State will align CTE performance levels with those of No Child Left Behind (NCLB).  Taking ownership of those results and designing improvement strategies at the state, regional and local levels will be required.

Secondary and post-secondary grantees will be expected to identify and implement career pathways in areas identified by labor market information for their region of the State as high-growth high skill areas.  Connecticut is rich in information sources for this purpose, including a variety of resources developed through a partnership between the State Departments of Education and Labor, including: the annual CT Learns and Works Conference; the publication, “Career Paths” published by Connecticut’s Career Resource Network (CCRN) the State affiliate of America’s Career Resource Network (ACRN) and the State Department of Education; the Career Bus - a free resource that will visit schools by appointment; and the availability of a labor market economist for our conferences.  In addition, five regional workforce development boards prepare annual labor market reports for their respective workforce development regions.  Collaborating with these workforce boards results in accessibility of labor market information as well as contacts with local, regional and State business and industry. 

(g)
Design and develop programs at the secondary level that will prepare CTE students, including special populations, to graduate from secondary school with a diploma.
See Section III Provision of Services for Special Populations
(h) 
Design and develop programs that will prepare CTE students, including special populations, academically and technically for opportunities in post-secondary education or entry into high-skill, high-wage or high-demand occupations in current or emerging occupations, and how students will be made aware of such opportunities.

With the guided assistance of school counselors and based upon interests, abilities and talents, every CTE student, including special populations, will select career pathways that are available in Connecticut and that have been identified by the CTE career cluster consultant as a career path within their respective clusters that leads to a high growth, high skill business or industry as indicated by labor market projections.  The program of study will identify and record those courses, academic, career-oriented and elective, in which the student will matriculate and master to be successful in the career area selected for exploration.  In addition, career exploration activities and structured work-based learning opportunities will further assist students in making on-going informed decisions about courses and careers. 
(i)
Under Connecticut’s Career Pathways Initiative, funds will be used to improve or develop new CTE courses.

CTE Curriculum Committees, convened and facilitated by their respective CTE Cluster Consultant, currently address continuous improvement of CTE from the state level, adjusting and revising curriculum and assessment, and advise on labor market trends within the State.  Examples of their advisement, recently adopted and implemented, include the addition of career pathways in broadcast media/AV Technology and Film under the Arts Cluster and pre-engineering under the STEM cluster.  The pre-engineering pathway is exemplified by Project Lead the Way (PLTW).  Focusing on the STEM cluster, the PLTW program of study is aligned with the rigorous and challenging academic content standards and student academic achievement standards in the content areas of science, technology, engineering and math adopted by the State under section 1111(b)(1) of the Elementary and Secondary Education Act of 1965, as amended (see Figure 3 on page 10).  These examples will serve as models for the creation of programs of study under Connecticut’s Career Pathways Initiative that: 

· are aligned at the secondary level with rigorous and challenging academic content standards and student academic achievement standards adopted by the State under section 1111(b)(1) of the Elementary and Secondary Education Act of 1965, as amended;

· are relevant and challenging at the postsecondary level; and

· lead to employment in high-skill, high-wage, or high-demand occupations.
(j)
Facilitate and coordinate communications on promising practices among successful recipients of tech prep program grants under Title II and other eligible recipients to improve program quality and student achievement.

Three Connecticut Tech Prep programs were recognized by the National Association for Tech Prep Leadership in the publication, “Best Practices: Tech Prep Across the United States” distributed in 2006.  Areas of leadership recognized as outstanding in Connecticut include: Accountability and Data Collection; Innovative Program Delivery; and Outreach Activities.  Connecticut has historically recognized promising practices and utilized peer leaders in a professional development strategy to assist in the replication or customization of such promising practices in its CTE professional development plan.  For example, during one of the initial Professional Leadership In-service activities cited in A2(a)above, an early program of study example, implemented by a community college and a surrounding district, was highlighted as a “promising practice” in the emerging Connecticut Career Pathway Initiative (see Figure 5 on page 18). The example highlighted provides a plan of study for students starting grade 9 and continuing through grade 16.  A team of secondary and post-secondary educators presented the strategies utilized to implement an initial career pathway in the Business, Management & Administration Cluster.  The program incorporates non-duplicative sequential academic work in language arts, math, science, social studies and a career and technical education course in a career pathway of interest.

Under this model, CTE high school students are eligible simultaneously to receive high school, community college and four-year college credit.  The current program articulated with the University of Connecticut (UCONN) allows high school business students who have received concurrent college credit immediate acceptance into their highly competitive Business program.  Connecticut will continue to highlight such emerging promising practices during professional development sessions offered throughout the 2007-2008 transition year, focused on implementing the Connecticut Career Pathways Initiative.

(k)
Effectively link academic and CTE at the secondary level and at the post secondary level in a manner that increases student academic and CTE achievement.
See 3(a)
(l)
Evaluate and report on the integration of coherent and rigorous content aligned with challenging academic standards in career and technical education programs.

In 1999, the Department worked with teams of educators throughout all career and technical education disciplines to examine national standards in order to establish state standards and competencies.  Each year, Connecticut’s CTE students who are designated as concentrators participate in the State career and technical education assessment.  The assessment is based upon a framework of standards and competencies that is continuously re-evaluated and validated by business and industry.  Data are collected annually of student performance by district and utilized to identify professional development needs, best practices and districts in need of program review and technical assistance.  Presently, the assessment system is under revision to include assessment items aligned to State standards in math and language arts in an effort to measure the effect of academic integration in career and technical education.

For additional information, refer to Section IV Accountability and Evaluation, sub-section 8:  Reporting Student Data.

3.
During Connecticut’s CTE Transition Plan for 2007-2008, comprehensive professional development will be implemented for CTE teachers, faculty, administrators and career guidance and academic counselors at the secondary and post-secondary level.  These professional development activities will promote the integration of coherent and rigorous academic content standards and career and technical education curricula, including structured opportunities for academic and career and technical education teachers to jointly develop and implement curricula and pedagogical strategies.

As addressed in sub-section A2 (a) of Section II Program Administration, Connecticut is currently implementing an initial three-part Professional Leadership In-service plan focused on building the capacity of state, regional and local leadership to assist in the rollout of the new Connecticut Career Pathway Initiative.  Two of the three activities of this Professional Leadership plan have been successfully implemented and the third activity is anticipated to be successful as well. 

In addition, CTE is focusing on the implementation of its Transition Year Professional Development Plan that will focus more specifically on providing guidance and technical assistance on required transition activities to Perkins secondary and post-secondary implementers at the local level.  Foremost in this plan is a focus on the academic integration critical to the implementation of programs of study.

Connecticut is currently piloting a professional development process for all educators.  CTE educators are included in this effort and are utilizing the State’s results-based accountability system, “Connecticut Accountability for Learning Initiative” (CALI).  The objective of these professional development sessions is to align CTE standards and competencies, developed by the State CTE career cluster consultants, with the academic “power standards” found in the State’s CAPT assessment (Connecticut Academic Performance Test) to ensure academic integration.  CTE teachers from thirteen districts located in a region of the state served by Area Cooperative Education Services (ACES), one of five Regional Education Service Centers (RESCs), are participating in three, two-day “CALI” sessions this winter and spring.

Business: Business, Management, and Administration 

Career Pathway Plan of Study for ►Learners ►Parents ►Counselors ►Teachers/Faculty

This Career Pathway Plan of Study (based on the Business, Management, and Administration Development Pathway of the Business Career Cluster) can serve as a guide, along with other career planning materials, as learners continue on a career path.  Courses listed within this plan are only recommended coursework and should be individualized to meet each learner’s educational and career goals. *This Plan of Study, used for learners at an educational institution, should be customized with course titles and appropriate high school graduation requirements as well as college entrance requirements.

	Education

Levels
	Grade


	English/

Language Arts
	Math
	Science
	Social Studies/

Sciences
	Other Required Courses Other Electives/

Recommended Electives Learner Activities
	*Career & Technical Courses and/or Degree Major Courses For Business, Management, and Administration Pathway


	SAMPLE

Occupations

Relating to this Pathway

	          ►Interest Inventory Administered and Plan of Study Initiated for all Learners
	· Administrative and Information Support

· Business Analysis

· Business Financial Management and Accounting

· Marketing

· Human Resources

· Management



	Secondary
	9


	English 

Composition
	Algebra I
	Earth Science
	Social Studies 9
	All plans of study should meet local

and State high school graduation requirements and college entrance requirements. Certain local student organization activities are also important including public speaking, record keeping and work-based experiences.
	· Introduction to Software Applications I
	

	
	10


	English

Literature
	Geometry
	Biology
	Modern Europe
	
	· Principles of Macroeconomics


	

	
	11


	Literature &

Composition
	Pre-calculus
	Chemistry
	U.S. History
	
	· Introduction to Marketing
	

	
	►College Placement Assessments-Academic/Career Advisement Provided
	
	
	
	
	

	
	12


	English

Composition

ACC/UCONN
	Intermediate Algebra

ACC
	Advanced Chemistry

ACC/UCONN
	World Issues
	
	
	

	          ►Articulation/Dual Credit Transcripted – Postsecondary courses may be taken/moved to the secondary level for articulation/dual credit purposes.
	

	

	Education

Levels
	Grade


	English/

Language Arts
	Math
	Science
	Social Studies/

Sciences
	Other Required Courses Other Electives/

Recommended Electives Learner Activities
	*Career & Technical Courses and/or Degree Major Courses For Business, Management, and Administration Pathway


	SAMPLE

Occupations

Relating to this Pathway

	Postsecondary
	Year 13


	English Composition

ACC/UCONN
	Intermediate

Algebra

ACCI
	
	
	All plans of study need to meet learners’ career goals with regard to required degrees, licenses, certifications or journey worker status. Certain local student organization activities may also be important to include.
	These college courses complete the blanks to the left. 

· Principles of Microeconomics

· Problem Solving & Decision Making
· Self & Others:  The Dynamics of Diversity
	

	
	Year 14


	Public Speaking
	
	
	Modern Western Traditions
	
	· Financial Accounting

· Managerial Accounting

· Introduction to Management

· Business Law I
	

	
	Year 15


	
	Mathematics for Business & Economics


	
	
	
	· Process of Communication

· Managerial & Interpersonal Behavior

· Strategic Analysis

· Business Application Programming
	

	
	Year 16


	
	Calculus for Business & Economics
	
	
	
	· Business Application Programming

· Effective Business Writing

· Financial Management

· Business Information Systems

· Operations Management

· Introduction to Database Management

· Business Application Programming

· Internet Technologies & Electronic Commerce
	




The purpose of the pilot is four-fold:  level the teaching and learning playing field by utilizing the same curriculum standards for training CTE teachers as utilized for teachers from the academic content areas; leverage the resources of the RESCs whose role is to provide professional development to all content area-teachers in their respective RESC regions; improve CTE curriculum thereby improving student outcomes; and expand knowledge of CTE.  If the pilot is successful, it may become the curriculum-training model for academic integration adopted by CTE during the transition year.  

Additional professional development activities are designed to support the implementation and continuous improvement of Connecticut’s Career Cluster Initiative.  These activities include State level conferences on structured work-based learning, all aspects of the industry, youth workplace-safety training, comprehensive career development, integration of post-secondary transition strategies emerging from the State’s tech prep experience, the implementation of seamless secondary/post-secondary programs of study, technical assistance on continuous program improvement, and training on administering the CTE assessment.  

4. During the transition year, 2007-2008, Connecticut CTE will revise its current strategy for the recruitment of CTE teachers.  The former strategy utilized a Tech Prep Demonstration Grant, awarded to the University of Connecticut for the purpose of recruiting and training CTE teachers.  Since Connecticut will no longer fund stand-alone Tech Prep programs, this CTE recruitment strategy will be revised to become a competitive grant made available through Connecticut’s CTE Innovation Grant Program.  The Request For Proposals will require that applicants target those CTE positions that appear on the State list of teaching shortage areas and include strategies for recruiting potential teachers from business and industry.  In addition, Connecticut has endorsed the Career Development Facilitator (CDF) Training Program, aligned to the national career development standards developed by the National Career Development Association.  There are currently two nationally certified CDF trainers who reside in the State and offer several training sessions per year.  Connecticut CTE has allowed the use of Perkins funds to support the training of local CTE staff that work with CTE students in the attainment of this standardized career development counseling certification.

5. Connecticut’s CTE career cluster consultants will continue to utilize contextual teaching strategies, guided career exploration, the development of a post secondary education and career plan, and structured work-based learning in conjunction with the program of study to improve the transition of sub-baccalaureate career and technical education students into baccalaureate degree programs at institutions of higher education.

6. In addition to the professional development activities focused on developing leadership and building the capacity of State CTE consultants, and secondary and post-secondary educators, the professional development plan during the transition year, 2007-2008, will support leadership activities to engage district partners in the transition of career and technical education into the Career Pathways Initiative.  These activities include quarterly statewide practitioners meetings as well as the formation of a State-level Career Pathways Leadership Board that will include representatives from business and industry, economic and community development, higher education, corrections, regional education service centers, guidance, special education, parents and representatives from Connecticut’s New High School Initiative. 

7. The professional development plan described in sub-section 3 above outlines the efforts that the Connecticut State Department of Education, CTE consultants, and eligible recipients will make to improve the academic and technical skills of students participating in CTE.  These efforts include the strengthening of the academic and career and technical components of the CTE programs through the integration of academics with career and technical education to ensure learning in the core academic subjects (as defined in section 9101 of the Elementary and Secondary Education Act of 1965, as amended); and Career and technical education subjects.

8. Connecticut’s seven CTE consultants (five Career Cluster Consultants, one Consultant for Career Development/Work-based Learning, and the State Perkins Director) are each assigned as regional technical assistant to one of seven regions of the state.  As regional technical assistants, CTE consultants disseminate information, review and recommend grants for funding, facilitate information and training meetings, identify promising practices and assist CTE partners in addressing challenges in the implementation of Connecticut’s Career Pathways Initiative.

9. Connecticut CTE collaborates with Connecticut’s Career Resource Network (CCRN), housed at the Connecticut Department of Labor, on joint initiatives targeted at increasing awareness of labor market trends and the growth patterns of statewide business and industry.  The most prominent of these collaborations include the annual planning and implementation of the Connecticut Learns and Works conference, which has attracted over 300 educators and workforce development professionals annually since 1995 to engage in workshops and information that highlight promising practices in education and workforce development; the biennial publication of Career Paths and subsequent distribution of 10,000 copies to schools libraries, community centers and one-stop career centers; the popular Career Bus Express which visits schools and campuses on pre-scheduled basis.  During 2007-2008, CCRN and CTE will revise Career Paths to incorporate and promote the Connecticut Career Pathway Initiative.

10. CTE is represented on the State’s Youth Vision Team, which is a sub-committee of the Connecticut Employment and Training Committee.  The purpose of the Youth Vision Team is to develop collaborative youth initiatives that utilize braided funding sources to deliver seamless, non-duplicative youth services, promote promising practices and engage youth leadership for in-school and out-of-school youth.

11. In addition, CTE regional consultants facilitate system-building activities within their regions to connect youth development initiatives with information and resources. During the Transition year, CTE regional consultants will become more familiar with youth opportunities funded under the Workforce Investment Act system, primarily focused on addressing and facilitating programs that empower at-risk and out of school youth.

B. Other Departmental Requirements

1. Connecticut’s secondary and post-secondary grant applications for 2007-2008 that meet the requirements in section 134(b) of the Act will be forwarded to OVAE.

2. The governance structure for CTE in Connecticut is illustrated in Appendix A. In 2005-2006, the approximate number of eligible recipients at the secondary level was 140, while the number of eligible recipients at the post-secondary level was 13.

III. PROVISION OF SERVICES FOR SPECIAL POPULATIONS 

A.
Statutory Requirements

1. Connecticut’s CTE program strategies for ensuring that special populations will be served (as listed in Section 3(29) of the Act), are outlined below.

a) Students identified as belonging to Special Populations are provided equal opportunities to participate in and complete career and technical education (CTE) courses leading to postsecondary education and/or work as described under Section 3 (29) of the Act.  Under Connecticut’s Comprehensive School Counseling Program, school counselors are responsible for assisting every student in their personal, social, academic and career development.  Counselors assist each student in identifying an individualized education and career plan and in selecting courses that compliment the plan.  In addition, for students with disabilities, education goals, courses, activities and accommodations that remove barriers to their goals are outlined in an Individualized Education Program (IEP).  It is the intention of the Department to incorporate Career Pathways Initiative into the transition plan component of the IEP.  Historically, the customization of education to meet the specific needs of the learner has been led by special education, and there are excellent teaching and learning “best practices” within the state that engages students with differentiated learning styles in a challenging education process. Collaboration with leaders who work specifically with students identified as special populations is a priority at the state, regional and local level, and Connecticut will continue to include these practitioners as well as their best practices as we implement the Career Pathways Initiative. 

CTE gathers information annually to evaluate the participation and progress of special populations.  Schools undergoing a program compliance review are evaluated on the effectiveness of their CTE programs in making accommodations when necessary for special populations.  Faculty and staff are required to provide information on instructional strategies for all levels of students.  The administration is required to provide documentation on accommodations provided.  Where improvements are needed, recommendations are made in writing to the administration and districts must address these recommendations in their written continuous improvement plans.  The SDE encourages professional development opportunities be made available to staff that address teaching strategies for differentiated learning and strategies for attracting students to non-traditional programs. 

b)
To address gender equity within the State, the CTE provides an annual competitive non-traditional grant.  There are several objectives of the grant:

· Provide CTE with an analysis-based gender perspective;

· Monitor performance on State CTE core indicators relating to gender equity;

· Identify research-based strategies for continuous improvement in the recruitment and retention of students to classes and careers non-traditional to their gender; and

· Provide technical assistance relating to gender equity to districts and to CTE.

In providing services directly to school districts, priority is given to districts whose performance on the core indicators in non-traditional areas is weak.  The gender equity grantee identifies districts In most in need by reviewing performance data reported by districts to SDE.  Targeted technical assistance is provided in several ways:

· Participation by the gender equity grantee staff in annual district-level CTE Program Reviews;

· Administering a survey to evaluate the effectiveness of attracting students into nontraditional programs; and

· Development of continuous improvement strategies with local educators to identify, address and improve gender equity.

In addition to the focus of the gender equity grantee on assisting districts to recognize and address issues of inequity, the grantee also addresses larger issues of public policy relating to equal access.  For example, under the current grant, three focused objectives are listed:

1. Provide statewide in-service activities to alternate route to certification candidates and traditional route students enrolled in CTE teacher preparation programs.  Additionally, provide in-service activities focused on State and national models for attracting and retaining secondary students into nontraditional CTE programs and careers as well as improving academic achievement;

2. Provide a trend analysis of the non-traditional enrollment of all Carl Perkins local grantees over the last five years, ending with 2006-2007 numbers.  Based upon this research, the practices of those programs which are in the top 15% of schools with the lowest non-traditional enrollment numbers will be explored.  Assistance will be given in developing and implementing a formal written plan with professional development targeted at overcoming gender-related obstacles (such as gender-based guidance counseling and teaching practices, facility design and resource material selection); and

3. Research and report on the effectiveness of model science, technology, engineering and math (STEM) programs in attracting and retaining non-traditional students and promoting academic and skill level achievement based on statewide testing.

c)
Under Perkins IV, each district will continue to monitor the performance of all special population sub-groups in meeting State adjusted performance levels.  Districts are accustomed to evaluating and reporting special population data annually in the district plan included in the Request for Proposal and in the end-of-the year report.  In the spring of 2006, districts participated in technical assistance in preparation for the new law.

 IV.  ACCOUNTABILITY AND EVALUATION

A.  Statutory Requirements

1. Procedures to Obtain Input from Eligible Recipients in Establishing Measurement Definitions 

The department has an established Career and Technical Education (CTE) advisory committee that meets three to four times each year with an agenda prepared to structured responses to current State needs and policy revision.  The committee is comprised of secondary teachers, administrators, and community college administrators as well as representation from the State regional education service centers located through out the state. Discussions include legislative updates, information pertaining to administration, advocacy, and information on the core indicators.  The department will continue to obtain input from eligible recipients through this process as well as through regional career and technical meetings.  A CTE Leadership committee has been established to support the State implementation of the career pathway/programs of study plan; this committee will also serve as a sounding board for input to the 5-year State Plan, core indicator performance and data accountability.

2. Procedures to Obtain Input from Eligible Recipients in Establishing State Adjusted Levels of Performance

Since 2003, the department has required local grantee performance comparison to the State agreed upon performance levels for all core indicators.  The information is required when eligible grants complete the Request for Proposals for secondary and post secondary education.  On the grid provided by the State, applicants must insert their actual performance levels and compare their performance to State negotiated levels for each core indicator districts/colleges and respond to each core indicator with planned improvement strategies.  Additionally, the State department offers technical assistance workshops to discuss the core indicators and performance levels.  The CTE Advisory committee and the CTE Leadership committee as described above will provide input to strategies utilized in raising core indicator performance levels.

3. Measurement and Definition Approaches

During the transition year, the State will establish performance levels aligned to the State Annual Measurable Objectives (AMOs) or targets for graduation rate and academic performance (math and read/language arts) under the Elementary and Secondary Education Act (ESEA).  The department will pre-populate performance levels for 1S1 Academic Attainment – Reading/Language Arts, 1S2 Academic Attainment – Mathematics, and 4S1 Student Graduation Rates to mirror the State ESEA/NCLB academic and graduation proficient levels.  In addition, under Part III of this plan, valid and reliable measurements definitions and approaches are provided.  The definitions for 1S1, 1S2 and 4S1 have been aligned to the NCLB Accountability Workbook that has been accepted and approved by the U.S. Department of Education.  See competed forms in Part III of this plan.

4. Core Indicator of Performance Alignment to ESEA

As described earlier, Connecticut will pre-populate the Final Agreed Upon Performance Levels (FAUPL) form for 1S1 and 1S2 Academic Attainment and 4S1 graduation rates with State established ESEA targets/performance levels.

5. See Part C for Performance Levels.

Connecticut career and technical education will adopt the “challenging academic content standards” and “student academic achievement standards” that the State adopted pursuant to section 1111 (b)(1) of the ESEA for career and technical education students concentrators statewide.

	State Response and State Activities for Meeting  Standards

	
	CAPT

	
	Reading
	Mathematics

	
	AYP Level
	Suggested Annual Targets
	AYP Level
	Suggested Annual

Targets

	2002-03
	62%
	62%
	59%
	59%

	2003-04
	
	65%
	
	62%

	2004-05
	
	72%
	
	69%

	2005-06
	72%
	75%
	69%
	73%

	2006-07
	
	78%
	
	76%

	2007-08
	
	81%
	
	80%

	2008-09
	81%
	84%
	80%
	83%

	2009-10
	
	88%
	
	87%

	2010-11
	
	91%
	
	90%

	2011-12
	91%
	96%
	90%
	95%

	2012-13
	
	99%
	
	98%

	2013-14
	100%
	100%
	100%
	100%


a. The State will adopt the secondary “student graduation rates as described in section 1111(b)(2)(C)(vi) of the ESEA” for career and technical education student concentrators statewide.  However, it should be noted that the graduation rates by subgroup will not be available until 2010.  

STATE RESPONSE AND STATE ACTIVITIES FOR MEETING REQUIREMENTS

Connecticut has implemented a public school information system that allows for the collection of individual student information at three points during the school year.  Using this system, the CSDE will be able to calculate a graduation rate using the following definition for the class of 2010 and each class following.  The rate will be calculated as follows:

Number of June 2010 four-year graduates, with regular diploma (may include special education students who have until age 21 to earn a regular diploma).

Number of June 2010 graduates plus number of 2009-10 12th grade dropouts; plus number of 2008-09 11th grade dropouts; plus number of 2007-08 10th grade dropouts; plus number of 2006-07 9th grade dropouts.

Connecticut has implemented a public school information system that allows for the collection of individual student information; however, the system does not yet track students who graduate.  Because of this, Connecticut currently will not have the ability to report on the subgroups of race, gender and special education.  The SDE has requested an extension of the date for which the SDE originally anticipated reporting a graduation rate for each subgroup, from the graduating class of 2006 to the graduating class of 2010.  

In the interim, Connecticut plans on using an alternative measure based on schools’ reported aggregate graduation data that is currently collected and has been collected and reported for over a decade.  The graduation rate will be calculated as described above, but will be based on aggregate data reported by districts and used in the determination of AYP for high schools.

6. Process for Reaching Agreement on Local Adjusted Levels of Performance

The State Department of Education will adopt the ESEA performance targets for academic proficiency and graduation for students who are considered CTE concentrators.  In alignment to ESEA, all grantees will be held to the State performance levels as negotiated with the Office of Vocational and Adult Education represented in the Final Agreed Upon Performance Levels (FAUPL).  The expectation is that all students, including career and technical education student concentrators, should be held to the same rigorous and challenging performance levels.  Therefore, during the transition year, if an eligible recipient does not accept the State levels of performance under section 113 (b)(3) of the Act, the State will work with the eligible recipient(s) to establish a continuous improvement plan with technical assistance targeted to specific areas of need.  The objective is to assist the districts in achieving the State ESEA targets/levels. The district improvement process will be reevaluated at the end of the transition year.  If there is a need for a different negotiation process it will be addressed in the new 5-Year State Plan 

7. Eligible Recipient Requests for Revision to Levels of Performance

If unanticipated circumstances arise with respect to an eligible recipient in requesting revision to its local adjusted level of performance, the district/college will make a request for revision in writing to the Associate Commissioner of Education explaining the specific reason(s) and details for such request.
8. Reporting Student Data

During the transition period, the State will report data relating to students participating in career and technical education programs in order to adequately measure the progress of the students, including special populations by utilizing several agency data collection processes:
	Connecticut CTE Reporting Mechanisms
	Core Indicators
	CTE Students

	Career and Technical Education State Skill Assessment (NOCTI)
	Career and Technical Skill Attainment
	Concentrators

	Connecticut Academic Performance Test (CAPT)
	Academic Attainment (Mathematics and Reading/Language Arts
	Concentrators

	ED400 Locally reported student data by the 16 career clusters
	Basic Enrollment

Graduation

Nontraditional

Retention and Placement
	Participants

Concentrators

Participants and concentrators

Concentrators



The Connecticut State Department of Education Bureau of Research, Evaluation and Student Assessment will continue to collect data directly from local recipients via a data collection system (the ED400 described above) that gathers participating and concentrator CTE student performance under the 16 federally recognized career cluster areas.  Eligible recipients are required to report data on participating CTE students enrolled in grades by concentration and completion, disaggregated by special populations, ethnicity, and gender.  District superintendents are required to certify the validity of all data submitted.

Since 2001, the Connecticut State Department of Education, Career Unit conducts a career and technical education annual assessment system administered to career and technical education student concentrators.  Since its implementation, the CTE assessment has grown in excess of 9,000 students each year.  The student demographic data from the CTE assessment provides disaggregate data which will be matched to the State academic system, the Connecticut Academic Performance Test (CAPT).

9. Consortium Agreements


For the past four years, a procedure has been in place whereby all grantees are required to record their performance levels on the Perkins requests for proposals before it is approved by the State.  Secondary and postsecondary grant applicants are required to insert their performance levels as compared to the State agreed upon performance levels.  In addition, the applicant(s) must provide strategies to improve performance on all core indicators.  State approval of the district/college application which has been signed by the grantee’s superintendent/college president serves as an agreement that the grantee will fulfill of all elements of the grant proposal including State levels of performance. During the transition year, the State will provide feedback to grantees for all the core indicators.

10. Evaluating Effective of Career and Technical Education Programs


The State annually evaluates the effectiveness of career and technical education programs in a number of ways, through;

a) data derived from the Connecticut Academic Performance Test (CAPT) administered to all 10th graders and utilized for CTE academic performance.

b) results of the annual Career and Technical Education assessment administered to CTE student concentrators which represent CTE skill proficiency.

c) CTE data matched with agency ESEA data for NCLB requirements to provide data on graduation rates for CTE student concentrators.

d) data collected by an agency administrative instrument, the ED400, from local recipients provides data to support program effectiveness for the remaining core indicators.


The Connecticut SDE High School Reform committee is designing a plan whereby all departments will identify federal grant sources to avoid duplication of funding, data collection, curriculum support, improvement plans and compliance reviews.  The anticipated results will be more efficient use of federal funding, non-duplicative requests for local information and collaborative State efforts for technical assistance to districts and colleges.

V.  TECH PREP
Connecticut will Merge Title I and Title II
VI.  FINANCIAL REQUIREMENTS


Statutory Requirements

2. Allocation and Consolidation of Funds


During the transition year, the State department will consolidate the Perkins Title I funds with the Tech Prep II funds.  Funding will be provided by formula to secondary and colleges.  In addition, competitive grants will be provided, by utilizing the Reserve section of the law, to both secondary and postsecondary eligible institutions.  Justification for the merge of Title I and Title II funds is the:
· alignment of programmatic objectives with related Tech Prep elements, now known as College Career Pathways, in each community college;
· increased core indicator student performance;
· more efficient and collaborative use of funds among college partners; and
· establishment of a systemic career pathway system.

See Appendix A Secondary and Postsecondary Allocations

a. Allocation of Funds to Consortia

As authorized under Sec. 122(c)(6)(B); Sec. 202(c), secondary recipients with an allocation less than $15,000 and postsecondary recipients with an allocation less than $50,000 must become part of a consortium that shall operate joint projects that provide services to all partners in the consortium and are of sufficient size, scope, and quality to be effective.  All consortium goals must be mutually beneficial to all members of the consortium.  The State department assists in establishing consortiums that will fulfill legislative requirements and work together on projects in achieving State goals.

4.
Allocations for Changes in School Boundaries


The State adjusts the data used to make the allocation to reflect any change in school district boundaries by utilizing the prior year enrollment and other statistics used to determine a per pupil grant.  This grant is then assigned to the district/school where the pupils are located in the current year.  For example, if a charter school was located in Hamden in the data year, an allocation would be derived based on that data but if the school moved to New Haven, New Haven would receive the entitlement for the current year.   

5.  Alternative Allocation Formula(s)


At this time the State has no plans to utilize an alternative allocation formula.

C. Other Department Requirements

1. See Part B for State detailed budget.

2. See Appendix B Secondary and Postsecondary Preliminary Allocations 2007-2008
3. The following are the secondary and postsecondary formulas:

Postsecondary Allocation Formula:

Each eligible postsecondary institution or consortium of eligible postsecondary institutions shall be allocated an amount that is the ratio of its Pell Grant recipients enrolled in programs meeting Section 135 in the preceding fiscal year to the total State Pell Grant recipients enrolled in such programs in that year. 

Postsecondary and Adult funds shall be allocated to the State's community-technical colleges and to adult vocational and technical programs conducted by the CT Technical High School System qualifying for the $50,000 minimum grant.  Postsecondary and adult institutions may form consortia in order to qualify for the $50,000 minimum grant.

Pell Grant recipients enrolled in programs meeting the requirements of Section 135 in the preceding fiscal year to the total State Pell Grant recipients enrolled in such programs in that year.
Secondary Allocation Formula:

Eligible recipients include agencies administering local and regional secondary schools, Unified School District #1 of the Department of Corrections, Unified School District #2 of the Department of Children and Families, the Endowed Academies serving public school children, Charter schools, and the Regional Educational Service Centers.

Secondary-level funds shall be allocated to local education agencies and to consortia qualifying for the $15,000 minimum grant award by the formula criteria established by the Carl D. Perkins Act.

Thirty percent (30%) shall be allotted to each eligible local education agency or consortium of eligible local education agencies based on enrollment as defined by the National Center for Education Statistics for all grade levels and un-graded levels and all students both present and absent on October 1 of the previous year.  Seventy (70%) shall be allotted to each eligible local education agency or consortium of eligible local education agencies as a ratio of the number of the individuals aged 5-17 from families with incomes below the poverty line who resided in the school district(s) served by that local education agency or consortium to the total number of such individuals who resided in the State in that year.

4. Reserve Competitive Awards

The Connecticut State Department of Education will utilize Sec. 112 (c) Reserve to award competitive grants to eligible recipients as described in section 135 for secondary districts, community colleges, and State four-year colleges.  The applicants will respond to State projects established to fulfill Connecticut occupational areas of high-need, high-demand or high-skill such as education, engineering, finance and health careers.

5. Procedures to Rank Eligible Recipients

Eligible recipients for the reserve competitive grants are qualified by meeting high numbers or high percentage of career and technical education students as determined by the State.  State data derived from the Bureau of Research, Evaluation and Student Assessment provides career and technical education student enrollment in verifying eligibility for the reserve funding.  Once the district/college is pre-qualified to apply, proposals are submitted to an outside evaluation team to be ranked by a rubric scoring system.

6. Awards to Rural Populations

During transition year, the State does not intend to award funding to rural and sparsely populated areas.

VII.  EDGAR CERTIFICATIONS AND OTHER ASSURANCES


A.  EDGAR Certifications



On behalf of the State Board of Education, I hereby certify:

a. that the plan is submitted by the State Board of Education that is eligible to submit the plan; 

b. that the State Board of Education has authority under State law to perform the functions of the State under the program;

c. that the State legally may carry out each provision of the plan;

d. that all provisions of the plan are consistent with State law;

e. that the Commissioner of Education, specified by total in the certification, has authority under State law to receive, hold and disburse Federal funds made available under the plan;

f. that the Commissioner of Education, specified by title in the certification, has authority to submit the plan;

g. that the State Board of Education has adopted or otherwise formally approved the plan, and

h. that the plan is the basis for State operation and administration of the program.

_______________________________________    

 __________________________

George A. Coleman, Interim Commissioner 
Date

Connecticut State Department of Education

B. Other Assurances


On behalf of the Connecticut State Board of Education, I hereby assure:

1. that the State will comply with the requirements of the Act and the provisions of the State plan, including the provision of the financial audit of funds received under the Act which may be included as part of an audit of other Federal or State  programs.

2. that none of the funds expended under the Act will be used to acquire equipment (including computer software) in any instance in which such acquisition results in a direct financial benefit to any organization representing the interests of the acquiring entity or the employees of the acquiring entity, or any affiliate of such an organization.

3. that the State will waive the minimum allocation as required in section 131 (c)(1) in any case in which the local educational agency is located in a rural, sparsely populated area or is a public charter school operating secondary school career and technical education programs and demonstrates that it is unable to enter into a consortium for purposes of providing services under the Act.

4. that the State will provide, form non-Federal sources for the costs the eligible agency incurs for the administration of programs under this Act, an amount that is not less than the amount provided by the eligible agency from non-Federal sources for such costs for the preceding fiscal year.

5. that the State and eligible recipients that use funds under this Act for in-service and pre-service career and technical education professional development programs for career and technical education teachers, administrators, and other personnel shall, to the extent practicable, upon written request, permit the participation in such programs of career and technical education secondary school teachers, administrators, and other personnel in nonprofit private schools offering career and technical secondary education programs located in the geographical area surveyed by such eligible agency or eligible recipient.

6. that, except as prohibited by the State or local law, that an eligible recipient may, upon written request, use funds made available under this Act to provide for the meaningful participation, in career and technical education programs and activities receiving funds under this Act, of secondary school students attending nonprofit private schools who reside in the geographical area served by the eligible recipient.

7. that eligible recipients that receive an allotment under this Act will consult, upon written request, in a timely and meaningful manner with representatives of nonprofit private schools in a geographical area served by the eligible recipient regarding the meaningful participation, in career and technical education programs and activities receiving funding under the Act, of secondary school students attending nonprofit private schools.

_______________________________________     __________________________

George A. Coleman, Interim Commissioner 
Date

Connecticut State Department of Education


OMB Approval No. 0348-0040


ASSURANCES - NON-CONSTRUCTION PROGRAMS
Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of information.  Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET.  SEND IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

Note:
Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances. If such is the case, you will be notified.

	1. Has the legal authority to apply for Federal assistance, and the institutional, managerial and financial capability (including funds sufficient to pay the non-Federal share of project cost) to ensure proper planning, management, and completion of the project described in this application.

2. Will give the awarding agency, the Comptroller General of the United States, and if appropriate, the State, through any authorized representative, access to and the right to examine all records, books, papers, or documents related to the award; and will establish a proper accounting system in accordance with generally accepted accounting standards or agency directives.

3. Will establish safeguards to prohibit employees from using their positions for a purpose that constitutes or presents the appearance of personal or organizational conflict of interest, or personal gain.

4. Will initiate and complete the work within the applicable time frame after receipt of approval of the awarding agency.

5. Will comply with the Intergovernmental Personnel Act of 1970 (42 U.S.C. 4728-4763) relating to prescribed standards for merit systems for programs funded under one of the 19 statutes or regulations specified in Appendix A of OPM's Standards for a Merit System of Personnel Administration (5 C.F.R. 900, Subpart F).

6. 6.
Will comply with all Federal statutes relating to nondiscrimination. These include but are not limited to: (a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352) which prohibits discrimination on the basis of race, color or national origin; (b) Title IX of the Education Amendments of 1972, as amended (20 U.S.C. 1681-1683, and 1685-1686), which prohibits discrimination on the basis of sex; (c) Section 504 of the Rehabilitation Act of 1973, as amended (29 U.S.C. 794), which prohibits discrimination on the basis of handicaps; (d)
	the Age Discrimination Act of 1975, as amended (42 U.S.C.  6101-6107), which prohibits discrimination on the basis of age; (e) the Drug Abuse Office and Treatment Act of 1972 (P.L. 92-255), as amended, relating to nondiscrimination on the basis of drug abuse; (f) the Comprehensive Alcohol Abuse and Alcoholism Prevention, Treatment and Rehabilitation Act of 1970 (P.L. 91-616), as amended, relating to nondiscrimination on the basis of alcohol abuse or alcoholism; (g)  523 and 527 of the Public Health Service Act of 1912 (42 U.S.C.  290 dd-3 and 290 ee 3), as amended, relating to confidentiality of alcohol and drug abuse patient records; (h) Title VIII of the Civil Rights Act of 1968 (42 U.S.C.  3601 et seq.), as amended, relating to nondiscrimination in the sale, rental or financing of housing; (i) any other nondiscrimination provisions in the specific statute(s) under which application for Federal assistance is being made; and (j) the requirements of any other nondiscrimination statute(s) which may apply to the application.

7.
Will comply, or has already complied, with the requirements of Titles II and III of the uniform Relocation Assistance and Real Property Acquisition Policies Act of 1970 (P.L. 91-646) which provide for fair and equitable treatment of persons displaced or whose property is acquired as a result of Federal or federally assisted programs. These requirements apply to all interests in real property acquired for project purposes regardless of Federal participation in purchases.

8.
Will comply, as applicable, with the provisions of the Hatch Act (5 U.S.C. 1501-1508 and 7324-7328) which limit the political activities of employees whose principal employment activities are funded in whole or in part with Federal funds.
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	9. Will comply, as applicable, with the provisions of the Davis-Bacon Act (40 U.S.C. 276a to 276a-7), the Copeland Act (40 U.S.C. 276c and 18 U.S.C. 874) and the Contract Work Hours and Safety Standards Act (40 U.S.C.  327-333), regarding labor standards for federally assisted construction subagreements.

10. Will comply, if applicable, with flood insurance purchase requirements of Section 102(a) of the Flood Disaster Protection Act of 1973 (P.L. 93-234) which requires recipients in a special flood hazard area to participate in the program and to purchase flood insurance if the total cost of insurable construction and acquisition is  $10,000 or more.

11. Will comply with environmental standards which may be prescribed pursuant to the following: (a) institution of environmental quality control measures under the National Environmental Policy Act of 1969 (P.L. 91-190) and Executive Order (EO) 11514; (b) notification of violating facilities pursuant to EO 11738; (c) protection of wetlands pursuant to EO 11990; (d) evaluation of flood hazards in floodplains in accordance with EO 11988; (e) assurance of project consistency with the approved State management program developed under the Coastal Zone Management Act of 1972 (16 U.S.C. 1451 et seq.); (f) conformity of  Federal actions to State (Clear Air) Implementation Plans  under Section 176(c) of the Clear Air Act of 1955, as  amended (42 U.S.C. 7401 et seq.); (g) protection of  underground sources of drinking water under the Safe  Drinking Water Act of 1974, as amended, (P.L. 93-523); and  (h) protection of endangered species under the Endangered  Species Act of 1973, as amended, (P.L. 93-205).
	12. Will comply with the Wild and Scenic Rivers Act of 1968 (16 U.S.C. 1721 et seq.) related to protecting components or potential components of the national wild and scenic rivers system.

13. Will assist the awarding agency in assuring compliance with Section 106 of the National Historic Preservation Act of 1966, as amended (16 U.S.C. 470), EO 11593 (identification and protection of historic properties), and the Archaeological and Historic Preservation Act of 1974 (16 U.S.C. 469a-1 et seq.).

14. Will comply with P.L. 93-348 regarding the protection of human subjects involved in research, development, and related activities supported by this award of assistance. 

15. Will comply with the Laboratory Animal Welfare Act of 1966 (P.L. 89-544, as amended, 7 U.S.C. 2131 et seq.) pertaining to the care, handling, and treatment of warm blooded animals held for research, teaching, or other activities supported by this award of assistance.

16. Will comply with the Lead-Based Paint Poisoning Prevention Act (42 U.S.C. 4801 et seq.) which prohibits the use of lead- based paint in construction or rehabilitation of residence structures.

17. Will cause to be performed the required financial and compliance audits in accordance with the Single Audit Act Amendments of 1996 and OMB Circular No. A-133, Audits of States, Local Governments, and Non-Profit Organizations.

18. Will comply with all applicable requirements of all other Federal laws, executive orders, regulations and policies governing this program.


	SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

 
	TITLE

	APPLICANT ORGANIZATION


	DATE SUBMITTED



Standard Form 424B (Rev. 7-97) Back
Certification Regarding Debarment, Suspension, Ineligibility and

Voluntary Exclusion – Lower Tier Covered Transactions

This certification is required by the Department of Education regulations implementing Executive Order 12549, Debarment and Suspension, 34 CFR Part 85, for all lower tier transactions meeting the threshold and tier requirements stated at Section 85.110.

Instructions for Certification

	1. 
By signing and submitting this proposal, the prospective lower tier participant is providing the certification set out below.

2. 
The certification in this clause is a material representation of fact upon which reliance was placed when this transaction was entered into.  If it is later determined that the prospective lower tier participant knowingly rendered an erroneous certification, in addition to other remedies available to the Federal Government, the department or agency with which this transaction originated may pursue available remedies, including suspension and/or debarment.

3. 
The prospective lower tier participant shall provide immediate written notice to the person to which this proposal is submitted if at any time the prospective lower tier participant learns that its certification was erroneous when submitted or has become erroneous by reason of changed circumstances.

4. 
The terms "covered transaction,' 'debarred,' 'suspended,' 'ineligible,' 'lower tier covered transaction,' 'participant,' 'person,' 'primary takeover~ transaction,' 'principal,' 'proposal,' and 'voluntarily excluded,' as used in this clause, have the meanings set out in the Definitions and Coverage sections of roles implementing Executive Order 12549.  You may contact the person to which this proposal is submitted for assistance in obtaining a copy of those regulations.

5. 
The prospective lower tier participant agrees by submitting this proposal that, should the proposed covered transaction be entered into, it shall not knowingly enter into any lower tier covered transaction with a person who is debarred, suspended, declared ineligible, or voluntarily excluded from participation in this covered transaction, unless authorized by the department or agency with which this transaction originated.


	
	6. 
The prospective lower tier participant further agrees by submitting this proposal that it will include the clause titled "Certification Regarding Debarment, Suspension, Ineligibility, and Voluntary Exclusion-Lower Tier Covered Transactions,' without modification, in all lower tier covered transactions and in all solicitations for lower tier covered transactions.

7. 
A participant in a covered transaction may rely upon a certification of a prospective participant in a lower tier covered transaction that it is not debarred, suspended, ineligible, or voluntarily excluded from the covered transaction, unless it knows that the certification is erroneous.  A participant may decide the method and frequency by which it determines the eligibility of its principals.  Each participant may, but is not required to, check the Non-procurement List.

8. 
Nothing contained in the foregoing shall be construed to require establishment of a system of records in order to render in good faith the certification required by this clause. The knowledge and information of a participant is not required to exceed that which is normally possessed by a prudent person in the ordinary course of business dealings.

9. 
Except for transactions authorized under paragraph 5 of these instructions, if a participant in a covered transaction knowingly enters into a lower tier covered transaction with a person who is suspended, debarred, ineligible, or voluntarily excluded from participation in this transaction in addition to other remedies available to the Federal Government, the department or agency with which this transaction originated may pursue available remedies, including suspension and/or debarment.




Certification

(1) 
The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals arc presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participation in this transaction by any Federal department or agency.

(2) 
Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

	
	
	

	Name of Applicant
	
	PR/AWARD Number and/or Project Name

	
	
	

	Printed Name and Title of Authorized Representative
	
	

	
	
	

	Signature
	
	Date


PART B:  BUDGET FORMS

PRELIMINARY PERKINS IV BUDGET TABLE - PROGRAM YEAR 1

(For Federal Funds to Become Available Beginning on July 1, 2007)

I.  
TITLE I:  CAREER AND TECHNICAL EDUCATION ASSISTANCE TO STATES

	A.
Total Title I Allocation to the State
	
	$10,285,606



	B.
Amount of Title II Tech Prep Funds to Be Consolidated with Title I Funds
	
	$ 869,581

	C.  Total Amount of Combined Title I and Title II Funds to be distributed under section 112 (Line A + Line B)
	$11,155,187


	

	D.
Local Formula Distribution (not less than 85%) (Line C x 85%)
	$  9,481,909

	

	
1.  Reserve (not more than 10% of Line D) 
	
	$ 948,191



	a.  Secondary Programs (60% of Line D)
	$ 568,915


	

	b.  Postsecondary Programs (40% of Line D)
	$379,276


	

	2.  Available for formula allocations (Line D minus Line D.1)
	$8,533,718


	

	a.  Secondary Programs (81% of Line D.2)
	$6,912,312


	

	b.  Postsecondary Programs (19% of Line D.2)  
	$1,621,406


	

	E.  Leadership (not more than 10%) (Line C x 10%)
	
	$1,115,519


	a.  Nontraditional Training and Employment ($60,000)
b.  Corrections or Institutions ($111,552)
	
	

	F.  State Administration (not more than 5%) (Line C x 5%)

	
	$ 557,759

	G.  State Match (from non-federal funds)
  
	
	$23,854,805



PART C:  ACCOUNTABILITY FORMS
I.
Student Definitions


A.
Secondary Level

	Participant – A student who takes at least one career and technical education course.


	Concentrators –A concentrator is a Career and Technical Education (CTE) student who is enrolled in a final course of a two-credit sequence of courses that specifically addresses the State performance standards and competencies in one of Connecticut’s 18 CTE areas of concentration.  To address the acquisition of competencies, courses included in a sequence may be academic and/or from different CTE programs.  A student may be a concentrator for more than one year if that student continues to take courses that address the performance standards and competencies in one of the areas of concentration.




B.
Postsecondary/Adult Level

	Participant – A student who is enrolled in a program of study leading to an occupational degree or certificate (excludes all liberal arts and general studies students).



	Concentrators – A concentrator is defined as any student in a given year who is enrolled in a program of study leading to an occupational degree or certificate (excludes all liberal arts and general studies students) and has completed at least 15 semester hours worth of course work.



IIa.  FINAL AGREED UPON PERFORMANCE LEVELS FORM (FAUPL) Perkins IV

A.  SECONDARY LEVEL

	Column 1
	Column 2
	Column 3
	Column 4
	Column 5
	Column 6

	Indicator & Citation
	Measurement

Definition
	Measurement

Approach
	Baseline

(Indicate Year)
	Year One

7/1/07-6/30/08
	Year Two

7/1/08-6/30/09

	1S1

Academic Attainment – Reading/Language Arts

113(b)(2)(A)(i)
	Numerator: Number of concentrators who have met the proficient or advanced level on the Statewide high school reading/language arts assessment administered by the State under Section 1111(b)(3) of the ESEA.

Denominator: Number of concentrators who took the ESEA assessments in reading/language arts and who have left secondary education in the reporting year.
	State and Local Administrative Records
	B:
	L:  Will request OVAE to pre-populate with State ESEA/-NCLB Targets
A:
	L:  Will request OVAE to pre-populate with State ESEA/NCLB Targets
A:

	1S2

Academic Attainment - Mathematics

113(b)(2)(A)(i)
	Numerator: Number of concentrators who have met the proficient or advanced level on the Statewide high school mathematics assessment administered by the State under Section 1111(b)(3) of the ESEA.

Denominator: Number of concentrators who took the ESEA assessments in mathematics and who have left secondary education in the reporting year.
	State and Local Administrative Records
	B:
	L:  Will request OVAE to pre-populate with State ESEA/-NCLB Targets
A:
	L:  Will request OVAE to pre-populate with State ESEA/NCLB Targets
A:


	Column 1
	Column 2
	Column 3
	Column 4
	Column 5
	Column 6

	Indicator & 

Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

(Indicate Year)
	Year One

7/1/07-6/30/08
	Year Two

7/1/08-6/30/09

	2S1 

Technical Skill Attainment 

113(b)(2)(A)(ii)
	Numerator: Number of career and technical education student concentrators meeting assessment goal on the CTE assessment tests.

Denominator: Number of career and technical education student concentrators taking the CTE assessment tests.


	State Career and Technical Education Assessment System
	B:
	L:

A:
	L:

A:

	3S1

Secondary School 

Completion

113(b)(2)(A)(iii)(I-III)
	Numerator: N/A

Denominator: N/A


	Connecticut does not offer a career and technical education diploma 
	B:
	L:

A:
	L:

A:

	4S1

Student Graduation Rates

113(b)(2)(A)(iv)


	Numerator: Number of concentrators reported as graduated using your State’s approved calculation for graduation rate as defined in your State’s ESEA accountability workbook.  

Denominator: Number of concentrators who have left secondary education in the reporting year.
	State Administration Data
	B:
	L:  Will request OVAE to pre-populate with State ESEA/-NCLB Targets 
A:
	L:  Will request OVAE to pre-populate with State ESEA/-NCLB Targets 
A:

	5S1

Secondary

Placement

113(b)(2)(A)(v)


	Numerator: Number of completer respondents.

Denominator:  Total number of completers.


	State/Local Administration Data
	B:
	L:

A:
	L:

A:

	6S1

Nontraditional 

Participation 

113(b)(2)(A)(vi)
	Numerator:  Number of non-traditional CTE concentrators in all programs that have been defined as occupations where one gender comprises less than 25% of employment.

Denominator: Total number of CTE concentrators in all programs that have been defined as occupations where one gender comprises less than 24% of employment.


	State and Local Administrative Records
	B:
	L:

A:
	L:

A:

	6S2

Nontraditional Completion

113(b)(2)(A)(vi)
	Numerator:  Number of non-traditional completers in all programs that have been defined as occupations where one gender comprises less than 25% of employment.
Denominator:  Total number completers in all programs that have been defined as occupations where one gender comprises less than 25% of employment.
	State and Local Administrative Records
	
	
	


IIa.  FINAL AGREED UPON PERFORMANCE LEVELS FORM (FAUPL) 

B.  POSTSECONDARY/ADULT LEVEL

	Column 1
	Column 2
	Column 3
	Column 4
	Column 5
	Column 6

	Indicator & 

Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

(Indicate Year)
	Year One

7/1/07-6/30/08
	Year Two

7/1/08-6/30/09

	1P1

Technical Skill Attainment

113(b)(2)(B)(i)
	Numerator:  Number of CTE concentrators who graduate with a degree or certificate in a given year with a GPA of 2.5 or higher.

Denominator:  Number of CTE concentrators who graduate with a degree or certificate in a given year.


	Connecticut Community Colleges Banner Information System
	B:
	L:

A:
	L:

A:

	2P1

Credential, Certificate, or Degree

113(b)(2)(B)(ii)
	Numerator:  Number of CTE concentrators who graduate with a degree or certificate in a given year.

Denominator:  Number of CTE concentrators who are enrolled in a given year.


	Connecticut Community Colleges Banner Information System
	B:
	L:

A:
	L:

A:

	3P1

Student Retention or Transfer

113(b)(2)(B)(iii)
	Numerator:  Number of CTE concentrators who were employed within 6 months of graduation and still employed 12 months later.

Denominator:  Number of CTE concentrators who were employed within 6 months of graduation.

	Connecticut Community Colleges Banner Information System and Labor Wage Record System
	B:
	L:

A:
	L:

A:

	4P1

Student Placement

113(b)(2)(B)(iv)
	Numerator:  Number of CTE concentrators who graduate with a degree or certificate in a given year and are employed within 6 months of graduation.

Denominator:  Number of CTE concentrators who graduate with a degree or certificate in a given year.


	Connecticut Community Colleges Banner Information System and Labor Wage Record System
	B:
	L:

A:
	L:

A:

	5P1

Nontraditional 

 Completion

113(b)(2)(B)(v)
	Numerator: Number of CTE non-traditional participants in all programs that have been defined as occupations where one gender comprises less than 25% of employment.

Denominator:  Total number of CTE participants in all programs that have been defined as occupations where one gender comprises less than 25% of employment.


	Connecticut Community Colleges Banner Information System and State Department of Education Classification System and Calculation
	B:
	L:

A:
	L:

A:

	5P2

Nontraditional Completion

113(b)(2)(B)(v)
	Numerator:  Number of non-traditional CTE graduates in all programs that have been defined as occupations where one gender comprises less than 25% of employment.

Denominator:  Total number of CTE graduates in all programs that have been defined as occupations where one gender comprises less than 25% of employment.
	Connecticut Community Colleges Banner Information System and State Department of Education Classification System and Calculation
	
	
	


IIb:  Final Agreed Upon Performance Levels (End of Perkins III)

Proposed levels of performance for program year 8 (FY 2006-2007) that requires the State to continually make progress toward improving the performance of vocational and technical education students as required by section 113(b)(3)(A)(i)(II) of Perkins III.  Please complete column 11 only.  (*see note below). 
Secondary Core Indicators
	Column 1
	Column 2
	Column 3
	Column 4
	Column 5
	Column 6
	Column 7
	Column 8
	Column 9
	Column 10
	Column 11

	Core Sub-

Indicator
	Measurement

Definition
	Measurement

Approach
	Final Agreed Upon Baseline
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6
	Year 7
	Year 8

	
	
	
	
	7/01/00-

6/30/01
	7/01/01-

6/30/02
	7/01/02-

6/30/03
	7/01/03-

6/30/04
	7/01/04-

6/30/05
	7/01/05-

6/30/06
	7/01/06- 06/30/07

	1S1

Secondary

Academic

Attainment
	Numerator:  Number of vocational and technical education participants who reach goal on all four sections of CT academic proficiency test.

Denominator: Number of vocational and technical education participants taking the CT academic proficiency test.
	State Academic Assessment System
	B: 10.40%
	L: 11.40%

A: 18.76%
	L: 11.90%

A: 19.53%
	L: 12.40%

A: 21.01%
	L: 12.90%

A: 23.01%
	L: 19.74%

A:  28.93%
	D. L: 21.18%

A:  70.30%


	L: 24.32%

AGREED

	1S2 

Secondary

Technical Attainment
	Numerator:  Number of vocational and technical education student concentrators meeting assessment goal on CTE assessment tests.

Denominator:  Number of vocational and technical education student concentrators taking the CTE assessment tests.
	State Academic Assessment System
	B: 46.58%
	L:  47.08%

A: 49.89%
	L:  47.58%

A: 52.93%
	L: 48.08%

A: 52.41%
	L: 48.58%

A: 48.96%
	L:  51.74%

A:  49.90%
	L:  51.43%

A: 44.48%
	L: 40.00%

(OVAE accepts State suggestive target.)

Requesting 

40.00%

Look for e-mail  from Stephen Hoag

with rationale AGREED

	2S2 (optional)

Secondary

Completion & Certification
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	

	2S1

Secondary

High School Completion
	Numerator:  

Number of 12th grade CTE concentrators/

completers.

Denominator:

Number of all 12th  Grade CTE  concentrators. (revision requested) 
	Sate/Local

Administrative

Data
	B: 53.85%
	L: 54.35%

A: 56.42%
	L: 54.35%

A: 45.46%
	L: 55.85%

A: 48.51%


	L: 55.85%

A: 44.06%
	L: 50.13%

A: 86.55%
	L: 46.01%

A: 94.21%

(justification has been provided by the State.)
	L: 59.71%

AGREED

	3S1

Secondary

Placement
	Numerator:  Number of completers respondents.

Denominator:  Total number of completers.
	State/Local

Administrative

Data
	B:  93.36%
	L: 93.36%

A:  88.71%


	L:  93.36%

A: 96.38%
	L:  93.36%

A: 93.81%
	L: 93.36%

A: 98.46%
	L: 93.36%

A: 94.43%
	L:  95.00%

A: 96.10%
	L:  95.00%

AGREED

	4S1

Secondary

Non-traditional

Participation
	Numerator:  

Number of non-traditional CTE concentrators in all programs that have been defined as occupations where one gender comprises less than 25% of employment.

Denominator:

Total number of CTE concentrators in all programs that have been defined as occupations where one gender comprises less than 25% of employment.
	State/Local

Administrative

Data
	B: 31.23%
	L: 31.48%

A: 37.36%
	L: 31.98%

A: 38.65%
	L: 32.48%

A: 44.20%
	L: 32.98%

A: 37.02%
	L: 33.48%

A: 37.43%
	L: 39.96%

A: 38.12%


	L: 39.96%

AGREED

	4S2

Secondary

Nontraditional

Completion
	Numerator:  Number of non-traditional completers in all programs that have been defined as occupations where one gender comprises less than 25% of employment.

Denominator: Total number of completers in all programs that have been defined as occupations where one gender comprises less than 25% of employment.
	State/Local

Administrative

Data
	B: 31.23%
	L: 31.48%

A: 34.06%
	L: 31.98%

A: 34.43%
	L: 32.48%

A: 39.80%
	L: 32.98%

A: 35.42%
	L: 33.48%

A:  34.61%
	L: 36.55%

A:  34.09%


	L: 36.61%

AGREED


Postsecondary Core Indicators

	Column 1
	Column 2
	Column 3
	Column 4
	Column 5
	Column 6
	Column 7
	Column 8
	Column 9
	Column 10
	Column 11

	Core Sub-

Indicator
	Measurement

Definition
	Measurement

Approach
	Final Agreed Upon Baseline
	Year 2
	Year 3
	Year 4
	Year 5
	Baseline
	Year 7
	Year 8

	
	
	
	
	7/01/00-

6/30/01
	7/01/01-

6/30/02
	7/01/02-

6/30/03
	7/01/03-

6/30/04
	7/01/04-06/30/05
	7/01/05-

6/30/06
	7/01/06-

6/30/07

	1P1

Academic

Attainment
	Numerator:  Number of CTE Concentrators Who Graduate with a Degree in a Given Year

Denominator:  Number of CTE Concentrators Who Are Enrolled in a Degree Program in a Given Year
	Connecticut Community Colleges Banner Information System
	B: 11.42%
	L: 11.92%

A: 23.40%
	L:  12.42%

A: 15.81%
	L: 12.92%

A: 15.28%

*See Attachment
	L: 13.42%

A: 13.96%
	B: 20.02%

(State realized their calculations were incorrect and requested approval to re-calculate data.) (Email dated 12/22/06)
	L: 20.52%

A: 18.25%
	L: 21.02%



	1P2 

Skill Proficiency
	Numerator:  Number of CTE Concentrators Who Graduate with a Degree or Certificate in a Given Year with a GPA of 2.5 or higher

Denominator:   Number of CTE Concentrators Who Graduate with a Degree or Certificate in a Given Year
	Connecticut Community Colleges Banner Information System

(Baseline:

Class of 05/ Enrollment 04-05)
	B: 11.42%
	L:  11.92%

A: 23.40%
	L: 12.42%

A: 15.81%
	L: 12.92%

A: 15.28%
	L: 13.42%

A: 13.96%
	B: 89.98%

(State realized their calculations were incorrect and requested approval to re-calculate data.) (Email dated 12/22/06)
	L:  90.23%

A: 91.35%
	L:  90.48%



	2P1

High School Completion
	Numerator:  Number of CTE Concentrators Who Graduate with a Degree or Certificate in a Given Year

Denominator:  Number of CTE Concentrators Who Are Enrolled in a Given Year
	Connecticut Community Colleges Banner Information System

(Baseline:

Class of 05/ Enrollment 04-05)
	B: 11.42%
	L: 11.92%

A: 23.40%
	L: 12.42%

A: 15.81%
	L: 12.92%

A: 15.28%
	L: 13.42%

A: 13.96%
	B: 23.04%

(State realized their calculations were incorrect and requested approval to re-calculate data.) (Email dated 12/22/06)

	L: 23.54%

A: 22.14%
	L:  24.04%



	2P2

Diploma

Credential
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A


	N/A
	N/A
	N/A
	N/A

	3P1

Placement
	Numerator: Number of CTE Concentrators Who Graduate with a Degree or Certificate in a Given Year and are Employed Within 6 Months of Graduation

Denominator::  Number of CTE Concentrators Who Graduate with a Degree or Certificate in a Given Year
	State-Developed,

School-

Administered

Surveys/

Placement

Records
	B:  92.25%
	L: 92.25%

A:  82.15%


	L:  92.25%

A: 97.06%
	L:  92.25%

A: 97.44%
	L: 92.25%

A: 91.30%
	B:  79.14%

(State realized their calculations were incorrect and requested approval to re-calculate data.) (Email dated 12/22/06)
	L: 79.19%

A: 79.14%
	L: 79.24%

 

	3P2

Retention
	Numerator:  Number of CTE Concentrators Who Were Employed Within 6 Months of Graduation and still employed 12 Months Later

Denominator:  Number of CTE Concentrators Who Were Employed Within 6 Months of Graduation
	Connecticut Community Colleges Banner Information System and State Department of Labor Wage Record System

(Baseline: Class of 04)
	B: 55.03%
	L: 55.53%

A: 93.15%
	L: 56.03%

A: 87.50%
	L: 56.53%

A: 76.19%
	L: 57.03%

A: 74.07%
	B: 87.60%

(State realized their calculations were incorrect and requested approval to re-calculate data.) (Email dated 12/22/06)
	L: 87.65%

A: 87.60%
	L: 87.70%

 

	4P1

Non-trad.

Participation
	Numerator:  Number of CTE non-traditional participants in all programs that have been defined as occupations where one gender comprises less than 25% of employment.

Denominator:  Number of CTE participants in all programs that have been defined as occupations where one gender comprises less than 25% of employment.
	Connecticut Community Colleges Banner Information System and State Department of Education Classification System and Calculation

(Baseline: 04-05 Enrollment)
	B: 15.44%
	L: 15.94%

A: 33.06%
	L: 16.44%

A: 31.07%
	L: 16.94%

A: 27.57%
	L: 17.44%

A: 29.76%
	B:  28.39%
(State realized their calculations were incorrect and requested approval to re-calculate data.) (Email dated 12/22/06)

	L: 28.44%

A: 31.44%
	L: 28.49%

 

	4P2

Non-trad.

Completion
	Numerator:  Number of non-traditional CTE graduates in all programs that have been defined as occupations where one gender comprises less than 25% of employment.

Denominator: Total number of CTE graduates in all programs that have been defined as occupations where one gender comprises less than 25% of employment.
	Connecticut Community Colleges Banner Information System and State Department of Education Classification System and Calculation

(Baseline: Class of 05)
	B: 15.00%
	L: 15.50%

A: 33.16%
	L: 16.00%

A: 32.79%
	L: 16.50%

A: 30.69%
	L: 17.00%

A: 33.61%
	B: 33.49%

(State realized their calculations were incorrect and requested approval to re-calculate data.) (Email dated 12/22/06)

	L: 33.99%

A:  28.68%
	L: 34.496%

 


*
Note:  The information in columns 2-9 is based on the most recent negotiations between your State and the department.  If there is an error in any of these columns, please notify your Regional Accountability Specialist to resolve the inaccuracy.    

B = Initial baseline, L = Negotiated performance level, and A = Actual performance

APPENDIX B

SECONDARY AND POSTSECONDARY 2007-2008 PRELIMINARY GRANT ALLOCATIONS

SAMPLE PROGRAM OF STUDY


Connecticut’s Career Pathways Initiative





Name:  __________________________________________________________


Learner ID:  _____________________________________________________


School/College/University:  _________________________________________





Figure 3:  Connecticut Career Pathways Initiative Transition Plan


Cluster:  Science, Technology, Engineering and Math (STEM)


Pathway:  Engineering and Technology











�





Figure 4:  Excerpt from Connecticut’s Comprehensive School Counseling Program





Figure 5:  Connecticut Career Pathways Initiative Transition Plan


Cluster:  Business, Management & Administration


Implemented by Asnuntuck Community College in collaboration with two high schools in Enfield, CT





►SAMPLE PROGRAM OF STUDY◄


Connecticut’s Career Pathways Initiative





Dept. of Public Health





Figure 2:  The Connecticut Career Cluster Wheel, February 2007
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Figure 3 cont’d








�   	The eligible agency must provide non-Federal funds for State administration of its Title I grant in an amount not less than the amount it provided in the preceding year.  
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