
Workforce Training and Education Coordinating Board

Executive Summary
The Workforce Training and Education Coordinating Board  (WTECB) is the Eligible Agency for the receipt of Perkins funds for Washington State.  One of the statutorily defined responsibilities of the WTECB is to function as the State Board for Vocational Education.  Board membership includes representatives from business, labor, targeted populations, Superintendent of Public Instruction, Executive Director of the State Board for Community and Technical Colleges, Commissioner of Employment Security, plus participating officials from local government, and the Secretary of the State Department of Social and Health Services.  The Chair of the Board represents the Governor of Washington State.

I.
Program Administration

A. State Administration

The Workforce Training and Education Coordinating Board delegates, through Interagency Agreements and contracts, the day to day management of the Perkins funds primarily to two major delivery systems in the state, the Office of Superintendent of Public Instruction (OSPI) for secondary career-technical education and the State Board for Community and Technical Colleges (SBCTC) for postsecondary workforce education.  WTECB maintains oversight responsibility of the state’s grant, including: compliance with certification, assurances, statutory and regulatory requirements; program and fiscal reporting and accountability; planning and plan development and submittal; monitoring and activity evaluation; coordination and consultation activities; data collection; policy development; methods of administration for the Office of Civil Rights; and distribution and approval of funds.

B. State Leadership

1. The WTECB maintains a portion of the State Leadership funds to:

· Conduct assessment activities and performance management for continuous improvement.

· Coordinate technology improvement efforts.

· Provide professional development and technical assistance to state and local partners.

· Coordinate with Tech Prep, the Workforce Investment Act, Education Reform efforts, and other state and federal initiatives including America’s Career Resource Network and the Career Cluster Initiative.

· Build partnerships with business and labor, education (including higher education), parents, other government, private and public groups.

· Facilitate coordination, among career-technical education providers and workforce development councils.  

Contracted services and interagency agreements support the availability of labor market information, analysis, occupational information, data collection, and additional coordination activities.

2. Corrections Clearinghouse's (CCH) approach in administering this grant is to focus on system change activities targeting institutionalized services that blend correctional and disability issues; projects that support high skills, high wage careers; academic and professional development.  In program year 2003-04 CCH funded six projects, along with technical assistance grants (mini grants) used to support creative innovations and staff training.

Contracts were awarded based on two criteria:

· Current performance in existing Carl Perkins state institution contracts, and,

· Quality of ideas in proposals submitted in response to a Request For Proposal (RFP).

· One on-going contract was granted to Twin Rivers Correctional Center for 2003-04 to provide employment opportunities for inmate students who completed the college program while incarcerated and to provide intern positions upon release. Edmonds Community College at Twin Rivers provided offenders training and workforce transition by delivering "real world" production skills for student offenders in fulfilling the Business Internship required for certification.

RFP's were awarded during FY 2004 for four projects designed to improve career education services for offenders or "at risk" students with learning challenges and learning barriers.

· Tacoma-Pierce County Employment & Training Consortium - delivered employment and training services to inmates in the Pierce County Jail and into the community with GED completion, career and financial guidance, and linkages to community-based organizations.  Served 50 participants, 5 obtained GED completion, 5 completed career exploration component, 5 were assessed and referred to vocational/technical training institutions, and 5 became employed upon completion.

· Tacoma Goodwill Industries - organized the "Women in Transition Mentoring" program at Washington Corrections Center for Women serving 18 females.  The grant provided subsidized work training experiences.  The program trained 16 mentors, and paired 14 mentor/mentorees, 7 participants completed their work experience opportunities, 8 participants obtained permanent employment, and 3 mentorees enrolled in community college programs.

· Diversified Behavior Management Services in Wenatchee launched the "Life Options" program locally serving 46 young adults on probation. The program provided Moral Recognition Therapy, computer lab self-paced learning, GED program, career assessments, career guidance, job search techniques, resume development, anger management, addiction and relapse prevention services.

· Partners in Careers in Vancouver provided support services, job search assistance, on-the-job training development, and Job Hunter workshops serving 24 participants on work release, parole, or probation.

CCH eliminated the technical assistance mini-grant opportunities in favor of outcomes-based projects to better address Washington core performance measures.  RFPs for next program year grants will describe how many clients will be served, expected outcomes, and describe how outcomes are tracked and documented for reports.

C.
Implication for next fiscal year/State Plan

The Washington State Strategic Plan for Workforce Development was updated in 2004.  Neither the Perkins State Plan nor the fiscal year allocations were significantly altered and further significant changes are not anticipated under the current Act.  

II. Program Performance

Detailed analysis of program performance, is supplied in the narrative reports provided by OSPI and SBCTC, and summarized below, along with state indicators.

Historically, Washington State has proposed numeric postsecondary performance targets for Academic Attainment, Technical Attainment, and Degree Credential, as authorized in the Act.  Subsequently, Washington’s year-end reports have included numeric outcomes for these same Core Indicators.  Despite the reporting option clearly defined in the Act, the Department of Education (DOE) insists on converting numeric targets to percentages.  

Following September 11, 2001, Washington State followed the economic regression of so many other states.  The state’s increased unemployment resulted in over-enrollment in the community and technical colleges’ training programs.  The increase in base enrollments has resulted in missed targets when the DOE converts the numbers to percentages.  Last year this conversion eliminated Washington’s eligibility for incentive funding, and required submission of an improvement plan.

The Workforce Training and Education Coordinating Board developed the state’s plan for improvement in partnership with state and local stakeholders.  The plan utilized Washington’s strategic plan, High Skills, High Wages, which provides a clearly defined set of goals, objectives, and strategies to guide delivery of the state’s workforce development programs, including secondary and postsecondary education systems.  It is a working document for program development, instructional delivery, and program effectiveness, and its objectives and strategies reflect the intent of the Perkins Core Indicators.  Further, the Act’s requirement to assess the effectiveness of the improvement plan complements the assessment component of High Skills, High Wages
. 
State Core Indicators - Data Summary

The state legislation that established WTECB called for implementation of a comprehensive accountability program.  Under this program, WTECB conducts comprehensive evaluations applying state core indicators to program performance.  These evaluations include:

· Workforce Training Results:  An Evaluation of Washington State’s Workforce Development System, a biennial study of the outcomes of workforce development programs.

· A net impact study, conducted every four years, with results folded into Workforce Training Results reports.

Workforce Training Results studies the performance of 11 workforce development programs in Washington State.  Two of these are OSPI’s Secondary Career and Technical Education program and SBCTC’s Community and Technical College Job Preparatory Training program.  

Washington State Additional Indicators

At the time that core indicators were developed and targets negotiated in alignment with the 1998 Perkins Act, the Workforce Board adopted three additional indicators to submit to the U.S. Department of Education:  Earnings, Employer and Participant Satisfaction. 

In setting targets, the Board focused on improving performance in three areas:  employer satisfaction, student earnings, and the number of completers of postsecondary vocational-technical education (in order to close the skills gap).  The Board set ambitious performance targets for each of these three indicators.

A.  Secondary Results for 2003-2004

1.
Earnings:  The median annualized earnings of completers during the third quarter after leaving high school, excluding individuals who are enrolled in further education (expressed in 2003 dollars).

The performance target for 2003-2004 was $10,529.  The results attained were $10,233.  The results are based on 2,641 students in the class of 2001-02 with valid social security numbers who were employed and not enrolled in further education.  The 2001-02 school year is the most recent cohort with employment and earnings data available.

2.
Employer Satisfaction:  The percentage of employers who report satisfaction with new employees who recently completed secondary vocational education as evidenced by survey responses to a biennial survey.

This result is measured every other year in odd-numbered years.  The most recent results, from the 2003 employer survey, are 81.6 percent satisfaction, compared with a target of 69.0 percent.  Results are based on the responses of 337 employers.

The original target for this measure was to attain 75.0 percent satisfaction by 2007.  We have increased the target for this measure to 80.0 percent in 2005.  Results of the 2005 survey should be available in 2006.

3.
Participant Satisfaction:  The percentage of participants who report satisfaction with secondary vocational-technical education as evidenced by survey responses.

This result is measured every other year in even-numbered years.  The most recent results, from the 2002 participant survey, are 95.7 percent satisfaction, compared with a target of 95.0 percent.

Results are based on the responses of 1,654 secondary students.  The next observation to be made in this series will be for the class of 2003-04, with results available in 2006.

B. Postsecondary Results for 2003-2004

1.
Earnings:  The median annualized earnings of completers during the third quarter after leaving college, excluding individuals who are enrolled in further education (expressed in 2003 dollars).

The performance target for 2003-2004 was $21,740.  The results attained were $22,440.  The results are based on 25,391 students in the class of 2002-03 with valid social security numbers who were employed and not enrolled in further education.  The 2002-03 school year is the most recent cohort with employment and earnings data available.

2.
Employer Satisfaction:  The percentage of employers who report satisfaction with new employees who recently completed postsecondary vocational education as evidenced by survey responses to a biennial survey.

This result is measured every other year in odd-numbered years.  The most recent results, from the 2003 employer survey, are 91.1 percent satisfaction, compared with a target of 75.0 percent.  Results are based on the responses of 506 employers.

The original target for this measure was to attain 80.0 percent satisfaction by 2007.  We have increased the target for this measure to 90.0 percent in 2005.  Results of the 2005 survey should be available in 2006.

3. 
Participant Satisfaction:  The percentage of participants who report satisfaction with postsecondary vocational-technical education as evidenced by survey responses.

This result is measured every other year in even-numbered years.  The most recent results, from the 2002 participant survey, are 87.2 percent satisfaction, compared with a target of 91.0 percent.

Results are based on the responses of 1,650 postsecondary students.  The next observation to be made in this series will be for the class of 2003-04, with results available in 2006.
Office of the Superintendent of Public Instruction

Executive Summary
The Office of the Superintendent of Public Instruction (OSPI) administered secondary career and technical education (CTE) programs in Washington State.  CTE programs were offered in 238 school districts and 10 vocational skills centers.  All secondary CTE programs/courses (220+) were organized into four Pathway areas:  Business and Marketing, Technology and Industry, Agriculture/Science, and Health and Human Services.  All CTE programs were approved by OSPI staff and taught by a certificated CTE instructor.

School districts offering CTE programs received Perkins entitlements by making application through WebApps, an electronic application system.  The electronic application requires the district to describe what it is doing in required as well as permissive use areas.  School districts describe how Perkins basic grant funds will be used according to state determined local plan requirements as described in Section 135, including a signed assurance statement covering state and federal program activity, and a completed budget form.  

OSPI received its allocation for secondary CTE programs/activities based on a formula determined by the Workforce Training and Education Coordinating Board of which OSPI is a member.  Basic Grant allocations distributed to local school districts were determined using the “census-based” formula.  A variety of fiscal controls were in place to assure effective and appropriate management of Perkins funds – within OSPI and within local schools.  OSPI also worked regularly with WTECB staff to maintain accounting and reporting requirements.

Supervision of State Leadership, Administration, and Basic Grant funds was transferred to Rod Duckworth, Director, Career and Technical Education from Rob Fieldman effective June 1, 2004.

I.
Program Administration 

A. State Administration 

1.
Collection, compilation and reporting of data to meet state and federal reporting requirements
OSPI continued to develop and refine its data collection and reporting system in concert with federal and state reporting requirements.  Requirements associated with the No Child Left Behind Act demanded comprehensive changes to OSPI’s entire K-12 data collection and reporting system. CTE data collection and reporting capacity were included in these system-wide changes.  OSPI and CTE will continue to evolve and improve collection and reporting elements and capacity, including data fields to collect information on students who earn industry certification as a result of taking a CTE course.  

During the reporting year, data collection forms were updated, technical assistance was provided to local school districts on the use of the data collection system and associated forms, computer programs for compiling and reporting data were enhanced, technical assistance and coordination was provided to proprietary data management companies with whom districts contract for data management services.

OSPI continued to use its electronic, internet-based application system (WebApps) for most of the year to distribute the Perkins funds to eligible districts.  The WebApps system allowed districts to prepare, transmit, edit, and receive approval of their Perkins basic grant application via the Internet.  A new, upgraded system called iGrants has now replaced WebApps.

2.
Accounting

OSPI and the Washington State Auditor’s Office are jointly responsible for prescribing financial accounting and reporting policy for all public school districts in the state.  Districts report to OSPI in accordance with these policies.  As a state agency, OSPI is subject to statewide financial and accounting policy established by the Washington State Office of Financial Management.   All state, federal and other funds, including Carl Perkins funds, are processed through the same centralized systems and processes.  The Washington State Auditor performed an audit of Perkins activities during the reporting year.  There were no findings or recommendations regarding the management of Perkins funds

3.
Administrative and onsite monitoring and evaluation

CTE programs in more than 100 school districts were monitored as part of OSPI’s Consolidated Program Review process to determine compliance with state and federal vocational education rules and regulations.  With approximately 100 districts monitored annually, all districts in Washington will be reviewed every three years.

Forty-seven school districts responded to a civil rights desk audit in accordance with the federally-approved Washington State Method of Administration (MOA) for secondary CTE.  Of these districts, six participated in onsite review to determine compliance with federal civil rights law and regulations, including Title IX of the Education Amendments of 1972, Title VI of the Civil Rights Act of 1964, Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990. These activities were described in OSPI’s biennial report to U.S. Department of Education Office for Civil Rights. The report was forwarded to WTECB. A revised targeting plan was submitted to the federal Office for Civil Rights in order to streamline OSPI’s process for on-site review and to improve student performance through civil rights technical assistance delivery.

4.
Certification

All secondary CTE courses/programs must be approved by OSPI and must be taught by a vocationally certificated instructor in order for the school district to receive state and/or federal vocational funds.  Vocational instructor certification is available to individuals who complete a baccalaureate degree program in vocational education, and for those whose certification is based on industry experience.
B. State Leadership

1. Required Activities  

a.
Professional development for voc/academic instructors 

Professional development for CTE/academic instructors and career counselors was delivered chiefly via:  

· workshops and conferences; and 

· local and regional technical assistance provided by pathway supervisors and administrators, and other OSPI CTE staff.  

In delivering the workshops, OSPI partnered with the state’s CTE organizations to host and staff annual and biannual conferences. OSPI staff, together with selected educators and partners, presented information on emerging, promising, and proven practices that improve the quality of technical education.  Much of the focus of this information continued to be on integrating CTE with Washington’s education reform initiative to ensure that technical courses provided viable options for all students, delivered in a fair and equitable manner, and that they added value to the student’s academic performance.  

Workshop activities increasingly focused on the development, integration, and implementation of new program standards based on industry-defined skill standards.  Completion of standards anticipated by fall 2004 was delayed due to staff transitions and an updating of Washington Education Reform legislation. Work continues on the development of the standards with the expectation that they will be completed by spring 2005, with implementation projected by the fall of that year.  The CTE standards are based on industry-wide standards. Task forces continue to develop state-defined industry standards in selected disciplines where national standards do not exist.  These state-level industry task forces developed state industry certification that will be awarded to students upon attainment of the appropriate skills and knowledge. Districts are held accountable for work-based learning rules which were adopted by the State Board of Education in 2003. The CTE pathway supervisors worked directly with CTE instructors to ensure the quality of local programs.  They continued to lead the development of new curricula and assessments, curriculum frameworks in support of the CTE program standards, and new program designs to imbed industry-defined skill standards with the state’s Essential Academic Learning Requirements.  Pathway Supervisors supported the Career and Technical Student Organizations (CTSOs) associated with the pathways including FFA, VICA, TSA, DECA, FBLA, FCCLA. This ensured that the activities of the CTSO also connected with the attainment of industry skills and the education requirements of the state. 

b.
Accountability

Local school districts utilized the OSPI WebApps internet-based application system to prepare, transmit, and monitor their applications for Perkins funds, and to document compliance with Local Plan requirements.  All data collection and reporting by school districts to OSPI were performed using electronic transmittal.  These data were used to complete the state and federal reporting requirements and to assess performance against state and federal performance indicators. 

Unfortunately, individual school districts do not utilize a common data collection and/or reporting system. This results in considerable delays for OSPI in receiving, validating, and applying data transmitted from the districts. Additional federal reporting requirements associated with NCLB added continuing challenges for OSPI and districts, particularly in getting report formats and data defined and utilized within prescribed timelines.  OSPI continues to work to create a unique student identifier that will allow us to collect improved data regarding post-high school follow-up. At this time we still experience difficulty in determining secondary student participation in postsecondary employment or further education and training. 
c.
Partnership development among business, labor, and CBOs. 

OSPI actively supported close connections between career and technical education programs and the state’s local and regional industry representatives. OSPI continued to emphasize a different role for local advisory committees.  Their primary function is to assist schools in the development of work-based learning opportunities, career awareness and exploration activities, and other local implementation issues, and assist/advise the district in how to provide programs that meet the industry standards.

OSPI continued to work with the Association of Washington Business and with representatives from the Washington State Labor Council.  OSPI’s Special Assistant for Industry Partnerships to the State Superintendent of Public Instruction continued to develop, strengthen, and expand partnerships at the state, regional, and local levels between schools/education agencies, business, and labor organizations. 
2. Permissive Activities  

a.
Curriculum development (integration of academic and CTE) and (integration of complementing academic and CTE instructional methodologies)

Washington secondary educators remained broadly engaged in the development of curricula and assessments for secondary technical education. Curriculum frameworks reflect the skills required by industry, and included the Essential Academic Learning Requirements, which Washington State students are required to master. Work is ongoing to include curriculum frameworks in Washington State’s Grade Level Expectations, in order to define specific academic content at a particular grade level in each CTE course. The curriculum frameworks also include technical content for each course, along with industry-defined content for student leadership and employability skills.  

b.
Support of CTSOs

OSPI pathway supervisors served as state advisors to the CTSOs funded in part with Perkins funds including FFA, DECA, VICA, FBLA, TSA and FCCLA.  The pathway supervisors and other staff of the unit actively participated in the state conferences and many of the national conferences of these organizations. CTSO activities were closely aligned with the classroom activities of the state’s secondary CTE programs in most districts.

c.
Support of Tech Prep

OSPI staff was pleased to work with their postsecondary colleagues at the State Board of Community and Technical Colleges (SBCTC), who administer Tech Prep programs, toward our common goal of increasing student involvement in Tech Prep.  The development and implementation of dual-credit policies by all of Washington’s community and technical colleges continued to provide excellent opportunities for program articulation between high schools and community/technical colleges.  Under this policy, secondary students may begin accruing postsecondary credits during their high school studies. The credit agreements are negotiated locally and based on the caliber of instruction and the skills demonstrated by the student in the secondary program. OSPI and SBCTC continued development of partnerships with local schools and colleges to build standards-based curriculum, assessments, and course coding that provide a continuum between high school and the community/technical colleges. 

In the fall of 2004, OSPI staff members met with the state Tech Prep directors to further solidify partnerships for the purpose of improved Tech Prep services for secondary and postsecondary students. 

3. Core Indicator Related Activity  


a.
Career pathway implementation

OSPI’s CTE unit is configured around four career pathways.  All approved CTE courses/programs are identified by CIP codes and are also cross-referenced with the appropriate career cluster.  This allows districts to submit program proposals and develop enrollment data consistent with the requirements of Perkins and USDE.  

b.
Development of program standards

Washington’s completion of its program standards was delayed due to staff transitions and an updating of Washington Education Reform legislation, and implementation is now expected in fall 2005.  The developing standards are based on industry-defined skills standards, and illustrate specific outcomes for courses labeled as “exploratory” and “preparatory.”  Exploratory course outcomes include career exploration activities, instruction in the common core of employability and leadership skills, acquisition of basic occupational-specific skills, and connection with the academic skills needed to achieve the state’s Certificate of Mastery. Outcomes for “preparatory” courses include the attainment of industry certifications, preparation for post-secondary articulation, and preparation for entry-level employment. Final steps to implementation are being developed and include further refinement and possible changes in state statutes and regulations in areas such as instructor certification, program funding, program approval, accountability, local reporting requirements, and completer status.  Full implementation of the new standards is a long-term project with completion and implementation from two to four years in the future.

c.
Program Outcomes    

Refer below to Section II for program outcomes of Secondary Perkins Measures of Core Indicators.

d.
Budget 

Responses to this section are included in the Financial Status Report.

C.
Implications for next fiscal year/State Plan


No significant changes are anticipated in next year’s State Plan.

II.
Program Performance

A. State Performance Summary

1.
Describe the state’s performance results compared to negotiated performance levels and comparable performance results including special populations and Tech Prep.  

OSPI continued its transition to a new data collection system, most recently adjusted according to requirements of the No Child Left Behind Act.  This data system has resulted in an increase in the universe of students reported as participants in vocational programs. Performance indicators described below for Core Indicator 3 are based on data from the 2001-02 school year that has not been submitted in past reporting. Core Indicators 1, 2, and 4 are based on 2001-02 data. These data are the most recently available and analyzed. We anticipate availability of 2002-03 data by January 31, 2005.  
OSPI and WTECB will consider a revision of Performance Targets for 2004-2005 based on the increased data and associated data reliability. The most recent performance results are as follows: 

Secondary Perkins Measures of Core Indicators
	Measure
	Result
	 Numerator 
	 Denominator 
	Target
	Pct Attained

	1S1
	91.95%
	11,124
	12,098 
	94.13%
	97.7%

	1S2
	91.95%
	11,124
	12,098 
	94.13%
	97.7%

	2S1
	91.95%
	11,124
	12,098 
	94.13%
	97.7%

	2S2
	91.95%
	11,124
	12,098 
	94.13%
	97.7%

	3S1
	78.08%
	6,708
	8,591 
	71.58%
	109.1%

	4S1
	37.69%
	44,448
	117,935 
	37.78%
	99.8%

	4S2
	31.47%
	4,191
	13,316 
	33.13%
	95.0%

	5S1
	10.23%
	
	
	10.52%
	97.2%

	5S2
	81.60%
	
	
	69.00%
	118.3%

	5S3
	95.70%
	
	
	95.00%
	100.7%

	Average Attainment on Federal Measures
	
	99.2%

	Average Attainment
	
	
	
	101.1%


State Indicator 5S1- Earnings of Completers – Measurement approach: Administrative record, Exchanges/matching

State Indicator 5S2 – Employer Satisfaction – Measurement approach: State Developed and Administered Surveys 

State Indicator 5S3 –Participant Satisfaction - Measurement approach: State Developed and Administered Surveys 

2.
Reasons for not meeting levels for each core sub indicator where the state did not meet the negotiated levels.  

Problems with data collection and analysis have yielded less than accurate core sub indicator data. OSPI anticipates that ongoing improvement efforts regarding data systems and school district reporting will result in measurable gain in data accuracy, as well as improved targets and associated performance results.

3.
Major challenges or reasons for special populations not reaching performance levels of all vocational concentrators for all applicable core sub indicators.

See response to question 2 described above.

B. Definition of Vocational Concentrator and Tech Prep student

A secondary vocational concentrator is a student who has enrolled in more than one vocational course within a single program area but has not yet completed the instructional program. 

A secondary Tech Prep student is defined as a student who is enrolled in a course/program identified as the secondary portion of the Tech Prep Articulation Agreement for that program area.  A Tech Prep completer is a student who has passed all of the courses listed in the secondary portion of the Tech Prep Articulation Agreement for that program area with a grade of “B” or better.  

C. Measurement Approaches and Data Quality Improvement

1.
Measurement approach(s) used for each of the sub indicators. 

· Participation:  The percentage of students who are of the under-represented gender in vocational-technical education programs that lead to nontraditional employment.

· Completion:  The percentage of completers who are of the under-represented gender among students who complete vocational-technical education programs that lead to nontraditional employment.

2.
State’s assessment of the quality of the data using the indicated approaches and state activities to improve data quality.

OSPI is further developing this reporting system, including the creation and use of a unique student identifier for all students in grades K-12.  Unfortunately, many challenges still exist that impede the full development and implementation of this statewide system including, but not limited to, revisions to data collection forms, limited and diverse electronic collection and reporting capacity in local schools, districts’ capacity to collect and report data in the OSPI prescribed format, the variety of proprietary data management providers serving local schools, Social Security numbers provided only voluntarily by students, and districts’ inability to meet data submission deadlines.  In an effort to encourage improvement at the district level, OSPI continues to require that CTE enrollment data be submitted in usable form before the Perkins funds for basic grants will be released.  This has proven to be an effective incentive for many districts – particularly in their ability to meet data reporting timelines.

3.
State efforts to improve data quality, especially for sub indicators with low quality ratings.

Historically, much of the data collected by OSPI was done on a departmental basis with little correlation or integration of data results between departments. Because of new initiatives, collection capacity, and policies, OSPI is aggressively developing a comprehensive data system that will integrate data from throughout the agency. In addition, the number of data elements reported by school districts was reduced to eliminate duplication and to streamline the local reporting capacity. New federal reporting requirements, however, required OSPI to add additional data fields and to revise several data definitions, all of which added significant amounts of additional work for districts and data contractors. Student follow-up data continues to remain a challenge because districts are not required to report Social Security numbers for CTE enrollees.  OSPI’s ability to measure post-high school participation in education/training, employment, and nontraditional occupations is limited to those students who volunteer their Social Security numbers until the development of a statewide student identifier.

D.
Effectiveness of Improvement Strategies in Previous Program Year

The state exercised its capacity to “reserve” a portion of the basic grant funds to support the development of the new CTE standards in selected districts that met the “high number, high percentage, negative impact, and/or rural” criteria for distribution of the reserve funds. Approximately 30 districts and skills centers developed one or more elements of the standards for both local program improvement and for replication in other districts.  Special emphasis was placed on developing programs and related elements that would upgrade curriculum and student outcomes, based on industry-defined skill standards.

E.
Improvement Strategies for Next Program Year

During the 2003-04 school year, OSPI required each district to dedicate no less than two percent of its basic grant allocation to support nontraditional training and employment. Accountability for program results in this area will be improved through enhanced school district reporting requirements, incorporating specific student data on improved skill attainment.

OSPI will continue working toward full implementation of industry-based standards into CTE frameworks in the next program year.  State-defined secondary core indicators will be examined for program relevance and data reporting, with the potential for modification of methodology to increase student achievement. 
State Board for Community and Technical Colleges

I.  Program Administration

A. Report on State Administration (roles/responsibility summary)

Perkins general administration includes the following activities: collection, compilation, and reporting of data to meet federal and state reporting requirements; technical assistance; accounting; administrative and on-site monitoring and evaluations; certification and financial auditing.

B. Report on State Leadership

The college system used Perkins State Leadership funds primarily for activities in two areas:

Best Practices:  Colleges used funds to identify and develop program-specific vocational technical curriculum projects, professional development practices, instructional materials and research that can be adapted for use at other campuses and programs.  The Best Practices currently fit under the following statewide initiatives:  competency-based education; assessment and follow-up; curriculum development projects; recruiting and advising; implementation of training appropriate to WorkFirst; business and industry partnerships for program improvement; adapting to emerging technologies; distance education; integration of basic skills; and other.  (In 2003-04, 58 grants were awarded.)
Professional Development:  Industry-Based Professional Development grants were used to enable vocational faculty to engage in return to industry activities to stay current with changes in their industry field and the workplace, including new technologies, skill requirements, and training and career development opportunities. (In 2003-04, 91 grants were awarded.)
· Required activities

1. Assessment of programs carried out with funds under this title that includes an assessment of how the needs of special populations are being met and how such programs are designed to enable special populations to meet State adjusted levels of performance and prepare the special populations for further learning or for high skills, high wage careers.

Seven grants were awarded to colleges that adapted Best Practices designed to identify and develop assessment projects.  Two were an innovative approach, and five were for replications of projects approved as best practices for the system.

2. Developing, improving, or expanding the use of technology in vocational and technical education that may include

a. Training of vocational and technical education personnel to use state-of-the-art technology, that may include distance learning;

b. Providing vocational and technical education students with the academic, and vocational technical skills that lead to entry into the high technology and telecommunications field; or

c. Encouraging schools to work with high technology industries to offer voluntary internships and mentoring programs.

In 2003-04, ten projects were awarded funds for adaptation or duplication of Best Practices designed to develop, improve, or expand the use of distance education in vocational technical programs.  Seven of those grants were for replication of best practices approved for replication by the system and three were for innovative approaches toward meeting the needs of the entire system.

Ten colleges applied for and were awarded funds for adaptation or duplication of Best Practices designed to develop, improve, or expand the use of technology in vocational technical programs.  Seven of those grants were for replication of best practices approved for replication by the system and three were for innovative approaches toward meeting the needs of emerging technology.

3. Professional development programs, including providing comprehensive professional development (including initial teacher preparation) for vocational and technical, academic, guidance, and administrative personnel, that—

a. Will provide in-service and pre-service training in state-of-the-art vocational and technical education programs and techniques, effective teaching skills based on research, and effective practices to improve parental and community involvement; and

b. Will help teachers and personnel to assist students in meeting the State adjusted levels of performance established under Section 113;

c. Will support education programs for teachers of vocational and technical education in public schools and other public school personnel who are involved in the direct delivery of educational services to vocational and technical education students to ensure that such teachers stay current with the needs, expectations, and methods of industry; and

d. Is integrated with the professional development activities that the State carries out under Title II of the Elementary and Secondary Education Act of 1965 and Title II of the Higher Education Act of 1965.

Industry-based Professional Development grants were used to enable vocational faculty to engage in activities to stay current with changes in industry and the workplace, including new technologies, skill requirements, training, and career development opportunities. (In 2003-04, 91 grants were awarded.)
Leadership funds were further used to support professional development through a statewide Support Staff Conference and a Parent Educators Conference. 

4. Support for vocational and technical education programs that improve the academic, and vocational and technical skills of students participating in vocational and technical education programs by strengthening the academic, and vocational and technical components of such vocational and technical education programs through the integration of academics with the vocational and technical education to ensure learning in the core academic, and vocational and technical subjects.

Two colleges applied for and were awarded funds for adaptation or duplication of Best Practices designed to support vocational technical education programs that integrate and strengthen academics and vocational components.  Five colleges applied for and were awarded funds for adaptation or duplication of Best Practices designed to support competency-based education programs that integrate and strengthen real-world vocational components and industry skill standards.

5. Providing preparation for nontraditional training and employment;

During 2003-04 the State Board released nontraditional funds to the colleges on a RFP basis, using replication of Best Practices.  Four Best Practices were selected – all targeting middle and high school students, introducing them to the career options available for nontraditional high wage occupations.

Seventeen projects were funded replicating one or more of the Best Practices targeting nontraditional enrollment and employment opportunities.  The four projects selected for replication are outline below.

Project:  Connections Target:  Girls in 9th & 10th grades
The Connections workshop is a day-long event focused towards encouraging young women to pursue nontraditional careers.  Students participate in three hands-on sessions (organized by pathways), experiencing applications of skills required in nontraditional occupations such as:  automotive technology, firefighting, web design, film directing, forensic science, and culinary arts.  Student participants receive a “Participation Passport” to document their career exploration and can add it to their high school portfolio.

Project:  Gifted Individuals Realizing Leadership Skills (G.I.R.L.S.) Target:  Girls age 13-14

This is a four-day camp for nontraditional career exploration.  During two or the days participants meet with local and regional professionals to explore nontraditional career paths and interests – fields like science, information technology, law enforcement, operating engineers, surveying, and GIS.  They participate in career exploration using WOIS and CHOICE, matching their abilities, talents, traits, and education to careers.  Other activities include reflection/journal writing, Holland’s personality test, self-awareness, learning styles, multiple intelligence, and the challenge course. 

Project:  The Road Less Graveled Target:  Women interested in nontraditional career exploration as a means toward self-sufficiency
This day long conference showcases local women employed in nontraditional careers.  The workshop highlights careers in the trades as a means toward economic stability for women. Information and resources for employment, funding, training, and scholarship opportunities are included in this day of demonstrations and hands-on activities. 

Project:  Try-a-Trade/Try-a-Technology Target:  Girls in 9th-12th grades who are interested in exploring and pursuing pathways in the trades and technology

This is a one-day opportunity for high school students to learn about trades, technology, and nontraditional careers on the college campus.  Students participate in hands-on activities, meet college instructors, explore trade and technology related programs, and learn about career opportunities in a variety of fields. 

In addition to the 17 nontraditional Best Practices replications, two additional colleges developed projects targeting nontraditional students.  A nontraditional website was developed by one college.  This website targeting nontraditional students provides access to career and educational program information, as well as an online skills assessment, registration and financial aid information

Tacoma Community College developed a calendar that highlights men in nursing to attract middle and high school males into the health care profession.  This project received a Governor’s Good Idea Award at the Workforce Strategies 2004 conference.  This calendar show a different male nurse, all graduates from the College’s program, in on-the-job and in leisure activities.  The calendar also provides the course information on the nursing program.
6. Supporting partnerships among local educational agencies, institutions of high education, adult education providers, and as appropriate, other entities, such as employers, labor organizations, parents, and local partnerships, to enable students to achieve State academic standards, and vocational and technical skills.

Five colleges applied for and were awarded funds for adaptation or duplication of Best Practices designed to support partnerships to improve vocational technical education programs. 

7. Serving individuals in State institutions, such as State correctional institutions and institutions that serve individuals with disabilities; and

All colleges serve all special populations, and a Disabled Student Services coordinator is on staff at each college within student services, providing assistance, and facilitating necessary and reasonable accommodations, based on documented disability.

8. Support for programs for special populations that lead to high skill, high wage careers.

Colleges applied for and were awarded funds for adaptation or duplication of Best Practices designed to specifically support programs for special populations that lead to high skill, high wage careers. Technology integration and on-line course offerings provided extended access to high wage career education, while modularized curricula provided increased access for career advancement and learning opportunities through short-term specialized training.

· Permissive activities

The colleges used funds for the enhancement of professional technical programs through curriculum development and redesign; integration of technology into instruction with Web-based course offerings; development of competency-based curriculum; and provision of internships and work-based learning opportunities.  Special populations were served through counseling and advising and integration of ESL/ABE into professional technical course offerings.

1. Technical assistance for eligible recipients;

Best Practices grants allowed colleges to provide assistance through programs that were self-paced, competency-based, and work-based.  Students were able to access classes adapted to their alternative learning schedules. Funds were used to target student retention, specifically focused toward the ESL and ABE student.

2. Improvement of career guidance and academic counseling programs that assist students in making informed academic, and vocational and technical education decisions;

Sixteen colleges used the Best Practices Grants to improve recruitment and retention in professional technical programs. A professional technical advising guidebook was developed by five of the colleges.  

Instruction in Facilitating Career Development curriculum was conducted for front-line staff in career centers from two colleges. This curriculum was developed by the National Career Development Association and included modules on developing a helping relationship, working with diverse populations, assessment in career planning, using computers in career planning and job seeking and employability skills.

A nontraditional website was developed by one college.  This website targeting nontraditional students provides access to career and educational program information, as well as an online skills assessment, registration and financial aid information. www.bates.ctc.edu/Non-Trad.
3. Establishment of agreements between secondary and post-secondary vocational and technical education programs in order to provide post-secondary education and training opportunities for students participating in such vocational and technical education programs, such as tech-prep programs;

There were increased opportunities for collaboration between secondary and post-secondary institutions, enabling students to earn dual credit for competencies gained through instruction in articulated secondary classes for credit in post-secondary programs.  In 2003-04, the 13,690 participating Tech Prep students earned 86,189 college credits. 

4. Support for vocational and technical student organizations, especially with respect to efforts to increase the participation of students who are members of special populations;

Leadership funds were used to support Skills USA-VICA the vocational student leadership organization; WPAS, the agriculture student leadership organization; PHI BETA LAMBDA, emphasizing business leadership; and DELTA EPSILON CHI, the student leadership organization that emphasizes competency-based activities; a chapter of  the National Technical Honor Society, emphasizing leadership and business partnerships was established; a chapter of the American Design and Drafting Association, emphasizing leadership and industry certifications was established; two student Radiologic Technologist organizations took part in the competitions at the Washington State Radiologic Technologists Conference; the Teacher Education Network was developed to provide Education Paraprofessional and Early Childhood Education leadership opportunities; and a Student Nurse Association was developed.  The Culinary Arts Chef Club at Bellingham Technical College made its first entry into the American Culinary Federation’s State Competition and won the Gold Medal. The team went on to the Western Regional competition and took Silver medal.

5. Support for vocational and technical education programs that offer experience in, and understanding of, all aspects of an industry for which students are preparing to enter;

Leadership funds were used to support the vocational student leadership organizations listed in the previous question.  These leadership opportunities provided professional development and interactions with industry professionals.

Best Practices funds were used by one college to develop a capstone project for entrepreneurship.  This project used the Kingsborough Community College “Virtual Enterprise” model.  It also identified a network of entrepreneurs and professionals as industry resources, and providers of internships and job opportunities.  Another college developed a student internship opportunity for non-profit agencies needing assistance with technological support. 

Five colleges applied for and were awarded funds for adaptation or duplication of Best Practices designed to support competency-based education programs that integrate and strengthen real-world vocational components and industry skill standards. 

Five colleges applied for and were awarded funds for adaptation or duplication of Best Practices designed to support competency-based education programs that integrate and strengthen real-world vocational components and industry skill standards.
6. Support for family and consumer sciences programs;

Not applicable to the post-secondary system.

7. Support for education and business partnerships;

All professional technical programs at the colleges seat an advisory committee comprised of industry employers and employees. Eight Best Practices grants were used to develop and improve business and industry partnerships with professional technical programs. Best Practices funds were used to provide internship opportunities for students, pairing them with non-profit agencies for technical support.  One college developed a capstone project for entrepreneurship.  This project used the Kingsborough Community College “Virtual Enterprise” model.  It also identified a network of entrepreneurs and professionals as industry resources, and providers of internships and job opportunities.

8. Support to improve or develop new vocational and technical education courses;

Best Practices grant funds (14 grants), were used to improve and develop vocational technical courses.  The colleges used funds for the enhancement of professional technical programs through curriculum development and redesign; integration of technology into instruction with Web-based course offerings; development of competency-based curriculum; provision of internships and work-based learning opportunities; and modularization of courses to provide short-term training certificate options.  Special populations were served through counseling and advising and integration of ESL/ABE into professional technical course offerings. One college replicated a Best Practice in Homeland security initiatives to provide emergency responder training for chemical/biological/radiological/nuclear/explosive (CBRNE) emergencies.

9. Providing vocational and technical education programs for adults and school dropouts to complete their secondary school education; 

In sixteen Best Practice grants, funds were used to strengthen recruitment, admissions, and retention efforts for ESL/ABE/GED and high school completion students, teen parents, and returning adult students.  Instruction in Facilitating Career Development curriculum was conducted for front-line staff in career centers from two colleges. This curriculum was developed by the National Career Development Association and included modules on developing a helping relationship, working with diverse populations, assessment in career planning, using computers in career planning and job seeking and employability skills

10. Providing assistance to students, who have participated in services and activities under this title, in finding an appropriate job and continuing their education.

Colleges did not specifically use leadership funds for this activity.

· Core Indicator related activity

Activity

Nontraditional Employment.  In 2003-04, State Leadership funds were used for services that prepared individuals for nontraditional training and employment.  The State Board for Community and Technical Colleges released these funds on a RFP basis, using replication of one of four Best Practices.  These four Best Practices all target middle and high school students, introducing them to the career options available for nontraditional high wage occupations.

Outcome

Seventeen projects were funded replicating one or more of the Best Practices targeting nontraditional enrollment and employment opportunities.  The four projects selected for replication are described above in Section I-B-6 of this report. 

Budget

$84,509 (including carry forward funds) of State Leadership funds were awarded to support activities to improve enrollment and employment opportunities for nontraditional students.

In addition to the 17 nontraditional Best Practices replications, two additional colleges developed projects targeting nontraditional students.  A nontraditional website was developed by one college.  This website targeting nontraditional students provides access to career and educational program information, as well as an online skills assessment, registration and financial aid information

Tacoma Community College developed a calendar that highlights men in nursing to attract middle and high school males into the health care profession.  This project received a Governor’s Good Idea Award at the Workforce Strategies 2004 conference.  This calendar show a different male nurse, all graduates from the College’s program, in on-the-job and in leisure activities.  The calendar also provides the course information on the nursing program.
C. Implications for next fiscal year/State Plan

The 2004-05 the State Board for Community and Technical Colleges will continue to release these funds on a RFP basis, using replication of Best Practices.  Four Best Practices have been selected – all targeting middle and high school students, introducing them to the career options available for nontraditional high wage occupations.

II. Program Performance

Program Accountability

Special Populations

Tech Prep

Fiscal Requirements

State Performance Summary

1P1 – Postsecondary Academic Skill Attainment.

This measures the percentage of former participants (all in the DLOA file) who have clear evidence of having attained academic skills while in their program.  For purposes of this reporting requirement, a numerator of all students with longer term certificates or degrees – that is those where accreditation requirements assure the completion of academic work in the vocational program.

The 2003-04 agreed upon baseline was 59.29%, and the number attained by the system was 59.81 percent.  The college system focused on the absolute number, not the completion rate. The college system’s negotiated number for 2003-04 was 20,300 and the actual number for the colleges in 2002-03 was 23,692.  The college system exceeded both negotiated outcome levels.
1P2 – Postsecondary Vocational Skill Attainment.

This measures the percentage of former participants (all in the DLOA file) who have clear evidence of having attained academic skills while in their program.  For purposes of this reporting requirement, a numerator of all students with longer term certificates or degrees – that is those where accreditation requirements assure the completion of academic work in the vocational program.

The 2003-04 agreed upon baseline was 59.29%. and the number attained by the system was 59.81 percent.  The college system focused on the absolute number, not the completion rate. The college system’s negotiated number for 2003-04 was 20,300 and the actual number for the colleges in 2002-03 was 23,692.  The college system exceeded both negotiated outcome levels.

2P1 – Postsecondary Degree or Credential Attainment.

This measures the percentage of program participants leaving the program (of the year reported) who were awarded the relevant educational or skill credential based upon administrative records.  That is, all completers in the DLOA file divided by all participants in the DLOA file for more recent year.  Completers are those who have left the college with formal awards from vocational programs including Exit Code 9 plus those with F intent when last enrolled who completed at least 45 vocational credits with a 2.0 GPA and have left college.

The 2003-04 agreed upon baseline was 59.29%. and the number attained by the system was 59.81 percent.  The college system focused on the absolute number, not the completion rate. The college system’s negotiated number for 2003-04 was 20,300 and the actual number for the colleges in 2002-03 was 23,692.  The college system exceeded both negotiated outcome levels.
3P1 – Postsecondary Placement.

This measures the percentage of former completers with employment recorded in unemployment insurance (UI for Washington and all nearby states) and other administrative records (federal employment) or continuing in education during the second quarter after leaving the program combined with evidence from survey responses of former participants (to estimate the employment status of those not in UI files).  Data used for reporting this measure has been pulled from 2002-03 – the most current accurate data available at the time of this report

The 2003-04 baseline was 75.23 percent, the negotiated level was reduced to 72.44 percent and the number attained by the system was 74.65 percent.  The college system exceeded negotiated outcome levels. 

3P2 – Postsecondary Retention.

This measures the percentage of former completers with employment recorded in unemployment insurance (UI for Washington and all nearby states) and other administrative records (federal employment) or continuing in education during the third quarter after leaving the program combined with evidence from survey responses of former participants (to estimate the employment status of those not in UI files).  Data used for reporting this measure has been pulled from 2002-03 – the most current accurate data available at the time of this report

The 2003-04 baseline was 75.16 percent, the negotiated level was reduced to 71.73 percent and the community and technical college system attained 73.85 percent. The college system exceeded the negotiated outcome levels.  

4P1 – Postsecondary Nontraditional Participation.

The college system uses the federal list of nontraditional programs.  The indicator is the percent of the under-represented gender in the program area indicated as nontraditional.  Participants are those who were enrolled in the reporting academic year. The performance level for 2003-04 was 19.29 percent, and the percent attained by the college system was 19.97 percent.  The college system exceeded the negotiated outcome levels.  

Individual colleges that did not meet the system indicator goal for nontraditional participation have been required to submit a corrective plan of action, using a negotiated amount of their Perkins funds to improve performance outcomes.

4P2 – Postsecondary Nontraditional Completion.  

The college system uses the federal list of nontraditional programs.  The indicator is the percent of the opposite gender in the program area indicated as nontraditional. Calculations are made for those regarded as completers.  The performance level for 2003-04 was 18.63 percent, and the percent attained by the college system was 18.54 percent.  Colleges that did not meet the system indicator goal for nontraditional completion have been required to submit a corrective plan of action, using a negotiated amount of their Perkins funds to improve performance outcomes.
Definition of Vocational Concentrator and Tech Prep Students  (This definition was adopted in 1999-00.)
Vocational Concentrator is a K-12 definition, and does not apply to the post-secondary system.

Tech Prep 

Level One (TP1): Any student who has completed, with a grade of ‘B’ or better, either a one or two semester long Tech Prep high school course that is articulated with a community or technical college program. 
Level Two (TP2): Any student completing a sequence of at least three Tech Prep courses, that are articulated with a community college program, providing technical preparation in at least one field of engineering technology, applied science, mechanical, industrial, or practical art or trade, or agriculture, health, business or applied economics.  This sequence may also include courses that help students build competence in math, science, reading, writing, communications and integrated instruction. 
Level Three (TP3):  Any student who completes the courses required for an intensive program of training in a Tech Prep field.  This may be a dominant program theme following completion of a certificate of mastery.  
Measurement Approaches and Data Quality Improvement

III. Core Indicator 1 and 2 – Used state level unit record database of all participants and completers.

Core Indicator 3: Placement administrative record match.  Washington has been doing this since 1988 and has been a leader in the nation.
Core Indicator 4: Used CIP codes that USD of ED identified as M or F dominant; state level unit record database of all participants and completers. 
Washington data systems are comprehensive and of high quality.

Effectiveness of Improvement Strategies in Previous Program Year

Core Indicators 1 and 2 were measures significantly affected by the activities of the colleges during 2003-04.  Perkins funds were used to develop and redesign curriculum to integrate skill standards to meet industry standards, particularly in high technology/high demand career programs. Funding enabled programs to attain professional industry certifications, ensuring that program completers had the skills and abilities to secure high wage employment opportunities. Colleges modularized programs, provided open-entry/open-exit options, expanded program offerings by providing course sections in evenings and on weekends, and Web-based.  College instructors were offered professional development opportunities enabling them to develop on-line curriculum, thus increasing access for nontraditional learners.

Colleges concentrated on special population students with such efforts as short-term programs that enable students to gain the skills and training for high wage occupations at times that address the needs of the adult learner.  Classes were offered by varied delivery methods and offered days, evenings, and weekends.  Programs were offered that bridge the transitioning ESL and ABE students into vocational technical career programs.  

Core Indicator 3 and 4 efforts included: job placement, increased advising contact, apprenticeship opportunities, career service centers; soft-skill enhancement, job banks, referrals, résumés, and graduate follow-up studies. Seventeen replications of the four Best Practices (Connections, Gifted Individuals Realizing Leadership Skills (G.I.R.L.S.), The Road Less Graveled, Try-a-Trade/Try-a-Technology) led to increased knowledge and interest in nontraditional careers, participation in hands-on projects, and interacting with role-model. Some events included construction and engineering presentations for nontraditional students; advising and counseling information highlighting successful women in nontraditional training and careers and job shadowing experiences for nontraditional students interested in exploring nontraditional occupations.  Colleges that did not meet the system goal for nontraditional participation and completions in 2002-03 were required to target some of their Perkins funds to improve performance outcomes.
Improvement Strategies for New Program Year

IV. Core Indicators 1 and 2 – The colleges are working to be more responsive to the needs business, labor, and the nontraditional learners: those who may not have two-years to set aside for an Associate’s degree; those who have the basics, but now need skills upgrades; those whose jobs may be jeopardized by our economic recession; those who are currently employed, but need additional training to progress in their career; and those who seek education outside the traditional classroom.  Colleges continue to address these needs by modularizing programs; offering evening and weekend courses; and increasing Web-based learning options.  These efforts enable the colleges to address training needs of individuals prepared to enter or reenter the workplace.
Core Indicator 3 – During 2004-05, the colleges are working to improve counseling and advising opportunities for the students.  They are collaborating with other institutions across the state to address the industry needs within their service areas, eliminating duplication of program offerings, particularly in rural areas.  They are working with business and industry to ensure that students who complete the programs have the necessary skills for entry into high wage occupations.

Core Indicator 4 – In 2004-05, Washington’s post-secondary system will continue funding for projects that replicate best practices aimed at increasing the number of individuals participating and successfully completing nontraditional training. Colleges have been notified of their performance level for 2003-04.  Colleges that do not meet the system goal for nontraditional participation and completions have been required to target some of their Perkins funds to improve performance outcomes.
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	PROGRAM YEAR 2003-2004
	
	
	

	ROW#
	LEVEL
	STUDENT POPULATION
	GRAND TOTAL
	Agri. And Nat. Resources
	Const.
	Man.
	Logistics, Transp. And Dist, Services
	Info Tech, Telecom. Services
	Wholesale, Retail Sales & Services
	Financial Services
	Hospitality & Tourism
	Bus.& Admin. Services
	Health Services
	Human Services
	Arts & Comm. Services
	Legal & Protective Services
	Scientific Res. & Tech. Services
	Ed. & Training Services
	Pub. Admin./Govt. Services
	
	
	

	
	 
	 
	A
	B
	C
	D
	E
	F
	G
	H
	I
	J
	K
	L
	M
	N
	O
	P
	Q
	
	
	

	1
	BOTH
	Male
	193,375
	1,344
	25,782
	16,729
	9,324
	38,122
	7,116
	7,451
	2,639
	27,652
	16,296
	20,600
	14,219
	6,049
	18,765
	31,686
	0
	
	
	

	2
	BOTH
	Female
	204,555
	1,214
	4,427
	5,516
	1,526
	28,177
	10,296
	7,547
	2,567
	36,210
	34,441
	34,397
	13,555
	4,921
	5,227
	35,850
	0
	
	
	

	3
	 
	Unknown Gender
	6,745
	3
	488
	260
	84
	616
	862
	0
	11
	1,747
	440
	5
	0
	108
	53
	74
	0
	
	
	

	4
	BOTH
	GRAND TOTAL
	404,675
	2,561
	30,697
	22,505
	10,934
	66,915
	18,274
	14,998
	5,217
	65,609
	51,177
	55,002
	27,774
	11,078
	24,045
	67,610
	0
	
	
	

	5
	SECONDARY
	Male
	105,430
	342
	14,026
	7,852
	8,416
	28,577
	2,591
	7,451
	1,722
	22,586
	11,040
	20,307
	14,219
	2,564
	15,216
	31,226
	0
	
	
	

	6
	SECONDARY
	Female
	95,343
	396
	2,693
	4,245
	1,409
	22,684
	2,451
	7,547
	1,697
	23,236
	13,003
	33,426
	13,555
	2,257
	4,287
	29,918
	0
	
	
	

	7
	SECONDARY
	Unknown Gender
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	
	
	

	8
	SECONDARY
	TOTAL
	200,773
	738
	16,719
	12,097
	9,825
	51,261
	5,042
	14,998
	3,419
	45,822
	24,043
	53,733
	27,774
	4,821
	19,503
	61,144
	0
	
	
	

	9
	SECONDARY
	American Indian or Alaska Native
	4,788
	4
	527
	300
	273
	1,066
	75
	424
	114
	1,145
	524
	1,387
	567
	90
	362
	1,658
	0
	
	
	

	10
	SECONDARY
	Asian or Pacific Islander
	15,869
	24
	1,076
	780
	715
	5,202
	533
	1,240
	226
	3,897
	1,840
	4,145
	2,315
	409
	1,602
	3,795
	0
	
	
	

	11
	SECONDARY
	Black or African American
	10,290
	25
	876
	559
	453
	2,792
	365
	798
	184
	3,249
	1,441
	3,392
	1,504
	331
	820
	2,890
	0
	
	
	

	12
	SECONDARY
	Hispanic or Latino
	18,405
	51
	1,678
	1,241
	887
	4,508
	398
	1,468
	299
	4,945
	2,467
	5,574
	1,605
	291
	1,571
	6,031
	0
	
	
	

	13
	SECONDARY
	White
	151,367
	634
	12,559
	9,207
	7,494
	37,688
	3,671
	11,064
	2,596
	32,572
	17,763
	39,212
	21,774
	3,696
	15,147
	46,753
	0
	
	
	

	14
	SECONDARY
	Unknown/Other
	54
	0
	3
	10
	3
	5
	0
	4
	0
	14
	8
	23
	9
	4
	1
	17
	0
	
	
	

	15
	SECONDARY
	TOTAL RACE/ETHNICITY
	200,773
	738
	16,719
	12,097
	9,825
	51,261
	5,042
	14,998
	3,419
	45,822
	24,043
	53,733
	27,774
	4,821
	19,503
	61,144
	0
	
	
	

	16
	SECONDARY
	Individuals With Disabilities
	18,155
	50
	2,254
	1,345
	1,442
	3,367
	415
	1,157
	432
	3,432
	1,934
	5,086
	1,974
	197
	1,634
	6,513
	0
	
	
	

	17
	SECONDARY
	Economically Disadvantaged
	31,184
	223
	2,887
	1,693
	1,450
	8,954
	576
	2,938
	399
	8,712
	3,489
	9,154
	3,547
	534
	2,444
	10,219
	0
	
	
	

	18
	SECONDARY
	Nontraditional Enrollees
	38,902
	0
	848
	220
	1,190
	8,047
	2,591
	5,180
	1,410
	1,833
	1,181
	8
	699
	141
	344
	18,375
	0
	
	
	

	19
	SECONDARY
	Single Parents
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	20
	SECONDARY
	Displaced Homemakers
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	21
	SECONDARY
	Other Educational Barriers
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	22
	SECONDARY
	Limited English Proficient
	8,148
	59
	823
	574
	386
	2,671
	297
	671
	100
	2,559
	835
	2,045
	363
	46
	685
	2,139
	0
	
	
	

	23
	SECONDARY
	TOTAL SPECIAL POPS
	96,389
	332
	6,812
	3,832
	4,468
	23,039
	3,879
	9,946
	2,341
	16,536
	7,439
	16,293
	6,583
	918
	5,107
	37,246
	0
	
	
	

	24
	POSTSECONDARY
	Male
	87,945
	1,002
	11,756
	8,877
	908
	9,545
	4,525
	N/P
	917
	5,066
	5,256
	293
	N/P
	3,485
	3,549
	460
	N/P
	
	
	

	25
	POSTSECONDARY
	Female
	109,212
	818
	1,734
	1,271
	117
	5,493
	7,845
	N/P
	870
	12,974
	21,438
	971
	N/P
	2,664
	940
	5,932
	N/P
	
	
	

	26
	POSTSECONDARY
	Unknown Gender
	6,745
	3
	488
	260
	84
	616
	862
	N/P
	11
	1,747
	440
	5
	N/P
	108
	53
	74
	N/P
	
	
	

	27
	POSTSECONDARY
	TOTAL
	203,902
	1,823
	13,978
	10,408
	1,109
	15,654
	13,232
	N/P
	1,798
	19,787
	27,134
	1,269
	N/P
	6,257
	4,542
	6,466
	N/P
	
	
	

	28
	POSTSECONDARY
	American Indian or Alaska Native
	3,581
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	29
	POSTSECONDARY
	Asian or Pacific Islander
	15,878
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	30
	POSTSECONDARY
	Black or African American
	10,429
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	31
	POSTSECONDARY
	Hispanic or Latino
	14,304
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	32
	POSTSECONDARY
	White
	128,608
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	33
	POSTSECONDARY
	Unknown/Other
	31,102
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	34
	POSTSECONDARY
	TOTAL RACE/ETHNICITY
	203,902
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	
	
	

	35
	POSTSECONDARY
	Individuals With Disabilities
	9,431
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	36
	POSTSECONDARY
	Economically Disadvantaged
	32,129
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	37
	POSTSECONDARY
	Nontraditional Enrollees
	22,479
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	38
	POSTSECONDARY
	Single Parents
	21,998
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	39
	POSTSECONDARY
	Displaced Homemakers
	717
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	40
	POSTSECONDARY
	Other Educational Barriers
	37,452
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	41
	POSTSECONDARY
	Limited English Proficient
	15,938
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	
	

	42
	POSTSECONDARY
	TOTAL SPECIAL POPS
	140,144
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	FORM III, Clusters
	
	
	

	
	Additional Information:
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	
	

	
	  This table is not a required part of the Consolidated Annual Report.  However, Washington State finds it useful to track and report this information.
	
	
	
	
	
	
	
	 
	
	
	

	
	  Secondary data are for the 2001-2002 School Year.  Postsecondary data are for the 2003-2004 School Year. 
	
	
	
	
	
	
	
	
	
	
	 
	
	
	

	
	  Source of Postsecondary data:  STUDENT A34 where KIND_OF_STUDENT = "W" and MIS_STAT <> 0
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	VOCATIONAL-TECHNICAL EDUCATION TECH PREP STUDENT ENROLLMENT REPORT
	
	

	STATE: WA
	
	

	PROGRAM YEAR 2003-2004
	
	

	ROW#
	LEVEL
	STUDENT POPULATION
	GRAND TOTAL
	Agri. And Nat. Resources
	Const.
	Man.
	Logistics, Transp. And Dist, Services
	Info Tech, Telecom. Services
	Wholesale, Retail Sales & Services
	Financial Services
	Hospitality & Tourism
	Bus.& Admin. Services
	Health Services
	Human Services
	Arts & Comm. Services
	Legal & Protective Services
	Scientific Res. & Tech. Services
	Ed. & Training Services
	Pub. Admin./Govt. Services
	
	

	
	 
	 
	A
	B
	C
	D
	E
	F
	G
	H
	I
	J
	K
	L
	M
	N
	O
	P
	Q
	
	

	1
	BOTH
	Male
	49,625
	12
	4,435
	2,065
	3,168
	17,402
	2,114
	3,167
	381
	13,826
	615
	1,615
	2,755
	515
	6,200
	8,056
	0
	
	

	2
	BOTH
	Female
	43,413
	24
	953
	257
	510
	14,711
	1,896
	3,520
	362
	14,720
	1,200
	6,282
	2,375
	338
	1,669
	8,381
	0
	
	

	3
	 
	Unknown Gender
	11,540
	129
	85
	499
	0
	3,136
	475
	0
	128
	4,197
	377
	16
	0
	206
	525
	729
	0
	
	

	4
	BOTH
	GRAND TOTAL
	104,578
	165
	5,473
	2,821
	3,678
	35,249
	4,485
	6,687
	871
	32,743
	2,192
	7,913
	5,130
	1,059
	8,394
	17,166
	0
	
	

	5
	SECONDARY
	Male
	48,733
	0
	4,424
	2,012
	3,168
	17,127
	2,095
	3,167
	378
	13,519
	605
	1,615
	2,755
	495
	6,085
	8,028
	0
	
	

	6
	SECONDARY
	Female
	42,196
	0
	952
	247
	510
	14,431
	1,855
	3,520
	353
	14,230
	1,106
	6,281
	2,375
	332
	1,617
	8,225
	0
	
	

	7
	SECONDARY
	Unknown Gender
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	
	

	8
	SECONDARY
	TOTAL
	90,929
	0
	5,376
	2,259
	3,678
	31,558
	3,950
	6,687
	731
	27,749
	1,711
	7,896
	5,130
	827
	7,702
	16,253
	0
	
	

	9
	SECONDARY
	American Indian or Alaska Native
	1,911
	0
	116
	32
	120
	622
	48
	149
	15
	664
	44
	198
	102
	11
	130
	369
	0
	
	

	10
	SECONDARY
	Asian or Pacific Islander
	8,866
	0
	649
	135
	256
	3,746
	471
	822
	80
	2,446
	110
	566
	429
	38
	798
	1,617
	0
	
	

	11
	SECONDARY
	Black or African American
	5,785
	0
	630
	83
	149
	2,069
	279
	525
	66
	1,984
	51
	814
	323
	34
	377
	1,267
	0
	
	

	12
	SECONDARY
	Hispanic or Latino
	7,277
	0
	496
	153
	235
	2,602
	284
	621
	54
	2,380
	229
	593
	239
	41
	683
	1,288
	0
	
	

	13
	SECONDARY
	White
	67,057
	0
	3,482
	1,850
	2,915
	22,515
	2,868
	4,568
	516
	20,261
	1,277
	5,725
	4,037
	699
	5,713
	11,705
	0
	
	

	14
	SECONDARY
	Unknown/Other
	33
	0
	3
	6
	3
	4
	0
	2
	0
	14
	0
	0
	0
	4
	1
	7
	0
	
	

	15
	SECONDARY
	TOTAL RACE/ETHNICITY
	90,929
	0
	5,376
	2,259
	3,678
	31,558
	3,950
	6,687
	731
	27,749
	1,711
	7,896
	5,130
	827
	7,702
	16,253
	0
	
	

	16
	SECONDARY
	Individuals With Disabilities
	7,413
	0
	733
	231
	500
	1,882
	364
	399
	131
	2,076
	96
	684
	344
	42
	600
	1,390
	0
	
	

	17
	SECONDARY
	Economically Disadvantaged
	13,360
	0
	928
	276
	362
	5,352
	474
	1,323
	92
	5,179
	285
	1,366
	918
	50
	822
	2,271
	0
	
	

	18
	SECONDARY
	Nontraditional Enrollees
	15,811
	0
	339
	54
	426
	5,397
	2,095
	2,529
	291
	374
	103
	1
	96
	108
	95
	4,815
	0
	
	

	19
	SECONDARY
	Single Parents
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	20
	SECONDARY
	Displaced Homemakers
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	21
	SECONDARY
	Other Educational Barriers
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	22
	SECONDARY
	Limited English Proficient
	4,331
	0
	438
	65
	102
	1,826
	263
	442
	42
	1,510
	37
	214
	114
	3
	430
	745
	0
	
	

	23
	SECONDARY
	TOTAL SPECIAL POPS
	40,915
	0
	2,438
	626
	1,390
	14,457
	3,196
	4,693
	556
	9,139
	521
	2,265
	1,472
	203
	1,947
	9,221
	0
	
	

	24
	POSTSECONDARY
	Male
	892
	12
	11
	53
	0
	275
	19
	N/P
	3
	307
	10
	0
	N/P
	20
	115
	28
	N/P
	
	

	25
	POSTSECONDARY
	Female
	1,217
	24
	1
	10
	0
	280
	41
	N/P
	9
	490
	94
	1
	N/P
	6
	52
	156
	N/P
	
	

	26
	POSTSECONDARY
	Unknown Gender
	11,540
	129
	85
	499
	0
	3,136
	475
	N/P
	128
	4,197
	377
	16
	N/P
	206
	525
	729
	N/P
	
	

	27
	POSTSECONDARY
	TOTAL
	13,649
	165
	97
	562
	0
	3,691
	535
	N/P
	140
	4,994
	481
	17
	N/P
	232
	692
	913
	N/P
	
	

	28
	POSTSECONDARY
	American Indian or Alaska Native
	14
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	29
	POSTSECONDARY
	Asian or Pacific Islander
	160
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	30
	POSTSECONDARY
	Black or African American
	35
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	31
	POSTSECONDARY
	Hispanic or Latino
	147
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	32
	POSTSECONDARY
	White
	1,402
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	33
	POSTSECONDARY
	Unknown/Other
	11,891
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	34
	POSTSECONDARY
	TOTAL RACE/ETHNICITY
	13,649
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	
	

	35
	POSTSECONDARY
	Individuals With Disabilities
	12
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	36
	POSTSECONDARY
	Economically Disadvantaged
	32
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	37
	POSTSECONDARY
	Nontraditional Enrollees
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	38
	POSTSECONDARY
	Single Parents
	20
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	39
	POSTSECONDARY
	Displaced Homemakers
	6
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	40
	POSTSECONDARY
	Other Educational Barriers
	84
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	41
	POSTSECONDARY
	Limited English Proficient
	19
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	N/P
	
	

	42
	POSTSECONDARY
	TOTAL SPECIAL POPS
	173
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	FORM III, Clusters
	
	

	
	Additional Information:
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	

	
	  This table is not a required part of the Consolidated Annual Report.  However, Washington State finds it useful to track and report this information.
	
	
	
	
	
	
	
	 
	
	

	
	  Secondary data are for the 2001-2002 School Year.  Postsecondary data are for the 2003-2004 School Year.
	
	
	
	
	
	
	
	
	
	
	 
	
	

	
	  Source of Postsecondary Data:  STUCLASS_GRADE between "A342" and "A451" and SECT = "T#P"
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	


� It should be noted that data included in this year’s CAR details enrollments and activities that occurred prior to the development, approval, and implementation in Fall 2004 of Washington’s improvement plan.
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