SOUTH DAKOTA

EXECUTIVE SUMMARY

I. Program Administration

a. [Section 122 (c)]

The Office of Career and Technical Education (OCTE) administers all secondary and postsecondary technical education programs. This allows OCTE to maintain an overall view of career and technical education in South Dakota.  Through coordinated efforts with Tech Prep and career guidance, OCTE is able to sponsor technical assistance and professional development to eligible recipients and focus its efforts on ensuring that LEAs meet the Core Indicators of Performance.  OCTE also administers Tech Prep, career guidance, and High Schools That Work/Making Middle Grades Work.
The definition of threshold level student for secondary career and technical education is a student who has earned two Carnegie units of credit within a program and is at least a junior in high school.  The definition of threshold level student for postsecondary technical education is a student enrolled in a program of study who has completed 12 credits of a one-year program and 24 credits of a two-year program.

The definition of a Tech Prep student is on page 14 of the Narrative Report.

The baseline year for each sub-indicator is listed on pages 13-14 of the Narrative Report. In FY 2003-2004, South Dakota did not meet 4S1, 1P1, 1P2, 2P1, 4P1.  OCTE will continue to conduct professional development activities, data analysis retreats, and develop additional strategies to address these sub-indicators.  Based on the findings of the targeted monitor visit from OVAE in June 2004, OCTE is carefully monitoring the reporting of Tech Prep data for accuracy and working with Tech Prep staff to clarify the definition of Tech Prep and Tech Prep student.
b. [Section 124]

OCTE focuses the use of state leadership funds on professional development for pre-service and in-service teachers; further implementation, refinement, and evaluation of the Crosswalk Project; nontraditional activities; summer career awareness activities; correctional programs; career and technical student organization support, curriculum improvement and alignment in reading and mathematics based on the requirements of No Child Left Behind.
II. Program Performance

The Program Improvement Process (PIP) monitors program performance and accountability.  In FY 2003-2004, secondary and postsecondary program reviews were conducted on-site to provide the most beneficial technical assistance to LEAs and the opportunity for state staff to see firsthand the operation of career and technical education programs.

School district participation in the Tech Prep Initiative has grown significantly with nearly 88% of the state’s schools belonging to a Tech Prep Consortium. Schools have been positively impacted because of the professional development opportunities and technical assistance offered to counselors, technical and academic educators, and administrators at both secondary and postsecondary levels. 
OCTE is monitoring attainment levels of all special population and ethnicity groups and will develop technical assistance if these populations are not attaining the Core Indicators of Performance. OCTE is planning data analysis retreats for LEAs in upcoming years.
SOUTH DAKOTA CONSOLIDATED ANNUAL PERFORMANCE, ACCOUNTABILITY

AND FINANCIAL STATUS REPORT, 2003-2004
NARRATIVE

I.  PROGRAM ADMINISTRATION [Section 122 (c)]

a. Report on State Administration

The Office of Career and Technical Education (OCTE) in the South Dakota Department of Education administers all secondary and postsecondary career and technical education programs in the state.  A variety of activities and events were developed and conducted by OCTE staff for 2003-2004; they are described below.

[Section 122 (c) (1) (A-D)] Describe activities to meet or exceed state-adjusted levels of performance 

(A) OCTE uses the 10% reserve funds to expand the use of technology, upgrade current programs, and support innovative delivery of CTE programs in high schools. CTE teachers are increasingly using the state’s distance learning system, the Digital Dakota Network, and web-based delivery to increase CTE opportunities for the state’s students. Eleven reserve fund grants for secondary programs were awarded through a Request for Proposal. One area of focus was on increasing the academic content of career and technical programs through science, math, and language arts integration. Following are examples of how recipients used funds for several innovative projects:

· Establish a digital media center in agriculture education program
· Institute a computer repair and maintenance program

· Start a human services career program

· Purchase Segway for integration in transportation module in technology education program

· Install surveillance system to monitor school store

· Develop and implement a distance nutrition and wellness program with mobile laboratory for family and consumer sciences program
· Implement information technology essentials program
South Dakota has over 30 secondary information technology programs in networking, computer maintenance and repair and cabling. OCTE is a of member of COMPTia, (The Computing Technology Industry Association), which has developed multiple certifications (A+, CDIA, Network+, I-Net+) in response to the Information Technology (IT) industry's need for vendor neutral examinations to test for basic IT competencies.  Students in South Dakota may test at 50% reduction of the testing fee and educators test free of charge for these certifications. 

Reserve funds at the postsecondary level were used for nontraditional coordinator positions.

Four technical institutes received nearly $850,000 of Future Funds from the Department of Tourism and State Development.  The funds must be used to purchase state-of-the-art technology.  
(B) Secondary programs must meet five criteria to be approved for Perkins funding:

· Have a certified career and technical education teacher;

· Complete the Crosswalk of CTE program standards and state academic content standards in math, science, and communications/language arts. Have standards-based course syllabi for all courses in the program, including academic, technical, and workplace standards;

· Complete all required Perkins data, including enrollment, completion, and core indicators of performance;

· Participate in the Program Improvement Process (PIP) and submit action plans and progress reports; and
· Have an active advisory committee.

Secondary programs have an on-site program review every four years. Postsecondary programs must undergo a program review every three years and meet a designated wage factor. Advisory committees from business and industry participate in every secondary and postsecondary on-site program review and recommend changes to curriculum and upgrades in program equipment.

Forty local applications from secondary and postsecondary institutions were approved using the criteria outlined in the State Plan and the OCTE program approval requirements. The local applications must describe how the use of Perkins III funds will help the district or postsecondary institution reach the goal(s) of the local four-year plan and the Perkins III Core Indicators of Performance. Budget requests must be tied to long-range plans, provide a justification, and clearly impact student outcomes. Eleven districts qualified for Perkins III funds because their allocations were over the $15,000 minimum. Two districts allocated less than $15,000 were granted a waiver because of rural isolation.  Eighteen Perkins consortiums and five multi-districts operated in 2003-2004 and served 152 school districts.  Five postsecondary institutions delivered approved programs. One did not meet the $50,000 requirement and was granted a waiver due to rural isolation; it is located on an Indian reservation.  

(C) Information technology and other high-tech programs, such as networking, computer cabling, and computer maintenance and repair continue to be added to the secondary career and technical curriculum.  These programs can articulate to the postsecondary level.  OCTE encourages programs to have students test for industry certification. More than 260 CTE programs now have articulation to the state’s four postsecondary technical institutions. 

(D) At the secondary program level, the 10% reserve funds are targeted at enhancing and upgrading programs already in place, and developing new courses and delivery methods. In 2003-2004, funds were used to start new courses in health occupations, computer repair and maintenance, human services, and nutrition and wellness. Addition of new and expanded postsecondary programs is determined by business and industry needs in the areas served by the programs. 

[Section 122 (c) (2)]  Comprehensive professional development

OCTE staff and four regional Tech Prep coordinators work closely to plan and deliver professional development throughout the state.  They develop and distribute a calendar of professional development activities. College credit is also available through a “banking of hours” program, allowing participants to earn from 1-3 college credits.   Activities addressing professional development are also summarized in the State Leadership section.  

Implementation of the SD Crosswalk Project continues and is especially important now with No Child Left Behind’s emphasis on reading and mathematics skill attainment for all students. The Crosswalk helps career and technical teachers identify technical and academic standards and transferable work skills taught in their programs.  All approved CTE programs must have standards-based course syllabi and projects which highlight the technical, academic, and employability skills students are expected to learn and apply in their courses. The Project continues to assist the state in meeting Perkins III accountability requirements and to provide an ongoing system for continuous program improvement.  It will also be used to demonstrate ways in which CTE helps local schools meet the requirements of NCLB. 

Workshops were held to help teachers revise and upgrade standards-based course syllabi and develop standards-based projects.  Reading and math workshops were held at six sites across the state.  Teachers learned strategies for implementing more reading and math skills in their CTE curriculum.  The emphasis of both trainings was on the responsibility of CTE teachers to also teach reading and math.
Tech Prep continues to implement grade-level scope and sequence for career development standards.  The K-12 curriculum incorporates career standards as well as the core academic content standards and an assessment rubric.  This grade level curriculum has been disseminated through professional development workshops and is also available on the OCTE web page http://www.state.sd.us/deca/DWCP/careerguidance/index.htm. 

Tech Prep offered a statewide Tech Prep conference in December with approximately 200 educators attending.  During the 3-day conference, participants had the opportunity to attend sessions on all components of Tech Prep and receive information and strategies to implement in their classrooms. The majority of presenters were classroom teachers who delivered instruction on “what works” for them in the classroom. This is in keeping with the OCTE philosophy of relying on the “Best Practices” approach to professional development.
Tech Prep has developed a framework for student registration by career cluster.  The framework allows for student registration by career cluster/pathway, as well as career counseling information and resources for students.  A career pathway student guide is also being used.
South Dakota 8th and 9th grade students participate in the Career Assessment Program (CAP), an annual assessment that gives student career interest and aptitude results.  The assessment serves as the foundation for all career planning efforts with students by providing them with a profile of their interests and aptitudes, measurements on visual speed and accuracy, verbal results, space visualization, numeric reasoning, and numeric ability.  Approximately 11,000 students participate each year.

A statewide model for student portfolios is available in both paper and digital format.  In addition, a Resource Guide with applicable lesson plans is available, as well as a technical manual for the digital format.  Over 6,000 copies of the portfolio are disseminated annually.

 [Section 122 (c) (3)]  Involvement of constituents

All career and technical programs that receive Perkins III funds are required to have an advisory committee. These committees inform CTE programs of the constantly changing needs of business and industry. With their input, programs are able to update and revise curricula to reflect the most current business and industry standards. All secondary and postsecondary programs participate in the Program Improvement Process, which involves a review committee composed of parents, students, counselors, business and industry representatives and administrators. Postsecondary programs have advisory committees composed of business and industry members who are actively involved in program improvement and development.  Through partnerships with the South Dakota Association for Career and Technical Education, Associated General Contractors, South Dakota Department of Labor, South Dakota Department of Health, hospitals and other health care facilities, career and technical student organizations, and other groups, career and technical education in the state receives input and support from a variety of constituents.  OCTE has given numerous presentations to a large variety of audiences on the partnership of CTE and NCLB and the importance of career and technical education to meet the needs of all students.  Presentations on the value of CTE have been given to the South Dakota Board of Education.  A Secondary  CTE Task Force on the Future of CTE composed of business and industry partners, postsecondary institutions, Perkins cooperatives, state Department of Education staff, Tech Prep coordinators, school administrators, university staff, and other concerned citizens worked throughout the year to develop plans for promoting secondary CTE.  The result of these meetings is a new two-credit high school graduation requirement that will be implemented in 2006.  This plan includes a required two-credit option for graduation, which includes CTE courses and computer studies.
[Section 122 (c) (5) Improvement of academic and technical skills

(A) Perkins funds assist career and technical teachers to attend professional development to increase their knowledge and application of program specific content. The Crosswalk Project identifies where CTE programs teach and reinforce academic skills in language arts, math, and science. The Crosswalk encourages teamwork between academic content and technical teachers. Technical standards for all programs have been identified and must be clearly stated in course syllabi.  At the postsecondary level, all technical students have required academic courses as part of their program of study.

The Career and Technical Education Resource Center provides audio-visual, digital, and other curriculum materials to all school districts.  Audio visual resources are available and categorized by program standard area.  In-service sessions are also offered as part of the Center’s services.
(B) The Crosswalk Project was developed to ensure that secondary career and technical students are taught the same challenging academic standards as other students.  Academic skills required for success in CTE programs are clearly identified in course syllabi. With the implementation of No Child Left Behind, OCTE is working with career and technical educators and other offices within the State Department of Education to identify how CTE programs will help schools meet the rigorous reading, math, and science requirements of NCLB.

[Section 122 (c) (6) Evaluating the effectiveness of vocational and technical education programs 

The Perkins III Core Indicators of Performance are integral to the Program Improvement Process (PIP).  Secondary programs are reviewed on a four-year cycle. All state-approved career and technical programs participate in the PIP; one-fourth of the state’s 150 programs were reviewed during the 2003-2004 school year. Programs develop an action plan with goals, timelines, persons responsible, and technical assistance needed. Each program submits an annual progress report in the years they are not being reviewed. 

At the postsecondary level, programs are reviewed on a three-year cycle.  Programs must be reviewed to obtain state-approval. Many postsecondary programs also have national and/or state certification and must meet industry standards. 

[Section 122 (c) ((7) (8) (13) (17) (18)] Strategies for special populations

Activities and services for students in all designated special population groups are monitored by OCTE using the following procedures/activities:

· Reserve funds are used to help fund nontraditional/equity coordinator positions at the postsecondary technical institutes.
· The Program Improvement Process (PIP) instrument addresses the needs of special population students.  All programs are required to meet the special population criteria outlined in the PIP and State Plan.  
· All students are provided an equal opportunity to enroll in programs.

· Perkins funds are used to provide supplemental instruction and supportive services for special populations students, such as tutors, assistive technologies, deaf interpreters, and lab assistants. 

· Program instructor(s) participate in in-service activities that promote awareness of special population students and provide new methodologies for working with them.

· Instructional methodologies are adapted to meet special population students’ needs.

· Disaggregated data for special population groups provide LEAs with information on how special population students are performing in comparison to nonspecial population students.  
· OCTE monitors the progress of special population students in meeting the levels of performance and provides technical assistance to the LEAs.

· OCTE conducts and sponsors various workshops for teachers, counselors, and administrators on creating equitable classroom and school environments. Topics include sexual harassment and bullying prevention, Generating Expectations for Student Achievement (GESA), and Taking the Road Less Traveled nontraditional curriculum.

· The Custer Youth Correctional Center (CYCC) provides state-approved secondary career and technical programs in business, computers, carpentry, and welding.  

[Section 122 (c) (12) Reporting data to measure student progress

OCTE collects student enrollment, student completers, and measures for the four core indicators of performance. The OCTE data collection supervisor provides technical assistance to LEAs to ensure that accurate, reliable data are submitted. He works closely with the Bureau of Information Telecommunications (BIT) to upgrade and maintain the system and make it more user-friendly. OCTE reports all required data via the web-based CAR system. 

[Section 122 (c) (14)]  Technical assistance to eligible recipients


OCTE provides technical assistance in the following activities:

· On-site evaluation process (PIP)

· Development and procurement of competency-based curriculum materials

· Career and Technical Education Resource Center services

· Statewide Crosswalk Project

· DDN technical assistance workshops for counselor training 
· Career guidance and assessment workshops
· Coordinated professional development including integration of technical and academic education, assessment strategies and standards-based project development

· Test administration workshops at five locations for the state-mandated career interest and aptitude assessment given to all students in 8th or 9th grades
· Data collection workshops for LEAs on reliability and validity of reported data
· Technical assistance visits with directors and assistant directors of postsecondary institutions

· State Tech Prep coordinator meets at least monthly with four regional coordinators to develop and deliver professional development
· Perkins workshop for school administrators on completing annual application and Perkins policies and procedures
[Section 122 (c) (15)]  State and regional occupational opportunities
OCTE, Tech Prep, and the SD Department of Labor’s Labor Information Center (LMIC) collaborated on the following activities and programs during 2003-2004:

· Careerways (high school); Career Wonders (middle school) publications

· A K-12 career curriculum by grade level scope and sequence

· A digital, web-based  career portfolio system 

· Manuals on career activities for the classroom

· South Dakota Comprehensive Guidance and Counseling program model

· South Dakota Career Council

· Standards-based lesson plans

· Standards-based career lesson plans, which identify language arts standards

· Beyond the SDCAP a follow-up curriculum for the SD Career Assessment Program

· Career Development Facilitator training

· Various career-related publications
[Section 122 (c) (16)]  Coordination with other federal education programs

OCTE has developed a Memorandum of Understanding with the Department of Labor for Section 121 of the Workforce Investment Act.  This covers Section 121 (c) (21) of Perkins III.  Other agencies OCTE has worked with included Bureau of Indian Affairs and US Bureau of Apprenticeship and Training. OCTE also has a Memorandum of Understanding with the SD Department of Labor for implementing the incentive funds through the Workforce Investment Act and Section 118.  The director of OCTE is a member of the Workforce Development Council.
[Section 122 (c) (19)]  Linkages between secondary and postsecondary education

Tech Prep has helped develop articulation agreements between secondary and postsecondary levels.  Currently, there are over 260 articulation agreements in place.  Statewide articulation guidelines have been developed to provide a consistent articulation framework.  These agreements are updated annually at meetings held in each consortium where both secondary and postsecondary instructors discuss curriculum content and standards.

The Crosswalk enhances the articulation process from secondary to postsecondary and clearly identifies technical, academic, and transferable work skills, helping to ensure that students have the necessary skills for postsecondary success.  The CTE Scholar Program also more clearly defines the career pathways for students articulating from secondary to postsecondary education. The CTE Scholar Program recognizes students who have completed a concentration of CTE and academic coursework with high standing.  Course concentrations are submitted to the state for approval by the CTE content specialists.

[Section 122 (c) (20) Reporting of complete, accurate, and reliable data

The OCTE data collection program representative works closely with secondary and postsecondary data collection contacts through phone, fax, and e-mail to ensure accurate and timely submission of data.  OCTE support staff validate the accuracy of data submitted by LEA’s.  Tech Prep data is a special concern in the 2003-2004 report.  Inaccurate data for 2002-2003 resulted in a finding during the targeted monitor visit in June 2004.  OCTE staff are checking data accuracy based on the state’s definition of Tech Prep participant, concentrator, and completer.  
b. Report on State Leadership [Section 124]

1. Required Activities - summary of Leadership activities 

Leadership funds were used to improve three secondary programs at the Custer Youth Correctional Center (CYCC): Welding, Carpentry and Business/Computers.  The programs served over 100 incarcerated youth.

Professional development (including initial teacher preparation) activities funded with State Leadership dollars were delivered by three state universities that offer career and technical teacher education programs.  Examples of activities funded were workshops, mentorship programs, and courses held via the Internet.

State Leadership funds were used to continue the Crosswalk project statewide.  

$60,000 of state leadership funds were designated for nontraditional training and employment activities.  Postsecondary technical institutes received $14,000 each to provide nontraditional recruitment and retention activities in coordination with the state’s four Tech Prep consortiums.  The contracts specify the activities described below:

· activities to encourage student participation in and completion of 


courses leading to nontraditional training and employment, especially careers in computer science, technology and other emerging high-skill occupations;
· activities that assist members of special populations to meet the four core indicators of performance of Perkins III;
· activities which provide students with experience in all aspects of the industry, especially nontraditional training and employment ;
· activities which provide career and technical education programs for adults and school dropouts to complete their secondary school education, with emphasis on technology-based, high-skill, high-wage careers;
· activities which provide career guidance and academic counseling for


students to prepare them for nontraditional training and employment;
· development of work-based experiences in nontraditional careers, especially technology-based careers, for special populations.
The remaining $4,000 were retained at the state level to purchase career and technical curricula and training materials for dissemination through the South Dakota Career and Technical Education Resource Center and to assist in conducting summer career academies in nontraditional programs.  
The Office of Career and Technical Education partnered with South Dakota Discovery Center, National Weather Service, and other businesses and industries and agencies across the state of South Dakota to create nontraditional career educational opportunities for female students in grades 7 through 12. Statewide efforts provide for consistency across the state, sharing monies and resources while having local involvement in Women in Science and Technology Conferences.  Nontraditional leadership funds were used to support this activity.
Conferences in 2004 were held in Aberdeen (398 participants), Watertown (147 participants), Pierre (137 participants), and Hot Springs (107 participants) providing a total of 789 female students an opportunity to participate in a variety of hands-on learning activities and hear from some of the most exciting nontraditional career fields in which women work.

2. Permissive Activities

State Leadership funds were used to support four career and technical student organizations.  Major activities included:

· Leadership camps involving approximately 500 youth;

· State Leadership contests and career development events for over 2500 student participants;

· Hiring Executive Directors for career and technical student organizations; responsibilities included the management of financial funds and records.

· Developing, editing and duplicating statewide career and technical student organization newsletters;

· Updating agriculture education competency profiles.
3. Core Indicator Related Activity


The main focus for use of leadership funds is to provide professional development for CTE program instructors and pre-service training for future teachers.  Through use of Tech Prep and state leadership funds, OCTE is able to continue the Crosswalk Project which relates directly to achieving the core indicators.  All state-approved CTE programs must use standards-based course syllabi which identify technical, academic, and employability skills taught in the program.  As a result of this project, students’ technical and academic skills will increase because of the increased focus on standards in the classroom.  Reading and math workshops conducted in 2003-2004 were directly aimed at improving student scores in the Core Indicators.
Schools belonging to Tech Prep consortiums are required to complete and sign program application forms stating that they will register students by career cluster/pathways, attend professional development sessions, provide all students with individual career plans, offer applied instruction, and develop integration of academic and technical education.  Students who have developed a clear pathway are more likely to complete their programs and be placed in employment and/or advanced training or education. 

OCTE has developed a technical assistance manual, Sharing What Works, to provide strategies for administrators, instructors, and counselors for meeting each of the core indicators.  A section on professional development strategies is also included.  In addition, best practices from Tech Prep schools illustrate how individual schools are meeting these core indicators.  The Perkins III Core Indicators of Performance continued to be an integral part of the Program Improvement Process.  


The CTE Scholar program, developed to recognize student achievement in CTE and academic coursework was implemented this year.  The program encourages students to attain higher standards in their coursework and provide linkages to postsecondary education.

c. Implications for Next Fiscal Year/State Plan

Local applicants for Perkins funds must cross-reference budget requests to relevant sections of their local four-year plan and also describe the projected measurable outcomes for the program and students before budget requests are approved.  


II
PROGRAM PERFORMANCE  
Performance Accountability [Section 113]

OCTE staff continue to attend in-service on performance accountability. Staff have participated in OVAE conference calls and regularly attend conferences such as National Association of Career Technical Education Information (NACTEI) to learn the most current information available on accountability.  OCTE continually monitors its local evaluation forms to ensure that it can accurately collect the data needed to complete all required reports. OCTE provides technical assistance workshops for local programs and presents updates on accountability at annual career and technical education conferences.  It conducts in-service over the state’s distance learning system (DDN) to make it easy for local instructors, administrators, and data collection personnel to attend the sessions.  Staff meet at least twice a year with postsecondary institute personnel responsible for data collection.  

Tech Prep [Section 204 (c) and 205]
South Dakota’s four postsecondary technical institutes serve as hubs for the Tech Prep Consortium.  This arrangement has been a highly effective way to administer the Tech Prep program from the state level.  The technical institutes serve as the fiscal agents for the Consortiums.  Each consortium has a regional Tech Prep Coordinator who works with the area school districts.  The statewide Tech Prep Coordinator is an employee of OCTE.

The four technical institutes and the geographic areas of the state they serve include:

Technical Institute




Geographic Area Served

Lake Area Technical Institute



Northeastern South Dakota

Mitchell Technical Institute



South Central South Dakota

Southeast Technical Institute



Southeastern South Dakota

Western Dakota Technical Institute


Western South Dakota

Tech Prep participation has grown from 40 school districts in 1991-92 to 147 schools in 2003-2004.  This represents 88% of the school districts in South Dakota, impacting over 60,000 students in grades 7 through 12. 

Technical assistance provided by the state through the regional Tech Prep Coordinators has impacted both rural and urban school districts.  A vast majority of the school districts in South Dakota are rural.  Only two of the 148 participating school districts participating in the Tech Prep consortiums are classified as urban.

A significant amount of planning has occurred between the secondary schools and the postsecondary technical institutes. Over 260 articulation agreements have been developed.  Agreements have been prepared in all technical programs, as well as for the new and emerging programs in computer and information technology.

The following training sessions and committees have been developed and implemented in consortium schools.  
	· Employability classes


· Work-based learning activities

· Teacher Externships



· Use of the SD Career and Life                                                                                      Portfolio

· Advisory Committees



· High School Registration by Career Cluster


	· Curriculum Review Committees

·  Use of Career Exploration Software Packages

· Applied Academics Courses
  

·  Career Interest and Aptitude Assessments

· Standards-Based Projects


The impact of staff development opportunities can also be identified by noting many areas of improvement in the local school districts.  Tech Prep has allowed for:

· development of integrated and applied courses to improve academic and technical success.  This includes world-of-work applications.

· development of a seamless transition for secondary students to either further education or the world of work.

· communication between business and education and the development of programs and classes responsive to labor market needs.

· students provided with comprehensive career counseling and advising service.  Students and parents are more aware of career opportunities available and have a better understanding of necessary coursework.  

· students, parents, and communities have a better understanding of Tech Prep and what it can do for schools, students, and communities.

· community-based approaches established in some areas.  This has been accomplished by establishing partnerships among education and business, and academic and career technical educators.

· opportunities to plan with colleagues and to develop projects that integrate academic and career and  technical curricula.

· math, science, and communication to become stronger because of the offerings of applied academics and integrated curricula.

· a better understanding of instructional strategies and course content.

· career education activities integrated in all curricular areas.

· collaboration of LEAs, technical institutes, and state staff.

Educator-in-Industry courses were provided in each of the consortiums. These classes provided educators with the opportunity for hands-on workplace experiences.

Statewide training was offered on Choices, a career exploration software package, which serves as the follow-up tool for the SD Career Assessment program.

Equity Day programs were offered in two consortiums during the spring. Hosted by the postsecondary technical institutes, this one-day program provided high schools students with information and experience in nontraditional career fields.

The health occupations initiative continues and is spearheaded by the state Departments of Education, Labor, and Health.  Programming directed toward middle and high schools has been planned. All programs will be implemented in partnership with healthcare providers and the Departments of Health, Education, and Labor.

Healthcare Academies for high schools students were offered in five locations. Funding for the one week academies was supported by OCTE, Tech Prep, and healthcare providers.

Lake Area Technical Institute and Lake Area Multi-District have a unique partnership.  Engineering/Architectural Drafting, Machine Tool Technology, Welding Technology, Electronics Systems Technology , and Robotics are  joint secondary and postsecondary programs all operating in the same building with secondary and postsecondary students working side by side. This allows the secondary students the opportunity to work on the most up-to-date technology.

Tech Prep schools use career clusters to register students for high school classes. A statewide template/model has been developed to assist with the process. 
Fiscal Requirements [Section 122 (c) (10) and (11)]
The annual application for Perkins III funds contains all of the assurances to be in compliance with the requirements of Title I, including that no funds will be used to acquire equipment and software which results in direct financial benefit to the purchasing entity or its employees.

Fiscal Requirements [Section 122 (c) (4) (A)]

OCTE distributed funds to secondary and postsecondary career and technical education programs using the following split:




Secondary

42%




Postsecondary
58%

The rationale for the split is:

· ninety percent of students at the postsecondary level are members of special populations while 21% of secondary students are members of special populations;
· postsecondary technical education has a greater impact in serving nontraditional students in high-wage, high-tech occupations;
· a higher percent of the postsecondary completers immediately enter the job market;
· nearly 90% of postsecondary graduates are placed in employment;
· postsecondary technical institutes can target activities that provide supplemental services for special population students.

Fiscal Requirements [Section 122 (c) (4) (B)]


South Dakota has 170 K-12 school districts and 12 BIA or tribally controlled schools.  Ten of these eligible recipients have Perkins allocations which exceed the $15,000 minimum.  Two secondary eligible recipients were granted a waiver because they are located in a rural, sparsely populated area.  The remaining school districts organized into 18 consortiums and five multi-districts.

Each consortium has an identified fiscal agent and an identified Perkins contact person.


The fiscal agent is responsible for submitting the application for the consortium which describes how the Perkins funds will be distributed among members of the consortium.  Consortium members must address the required and permissible uses of local funds as identified in the Act.


At the secondary level, consortium directors are encouraged to allocate funds to member consortiums to have the greatest impact on career and  technical programs.  


The four public postsecondary technical institutes’ allocations all exceed the $50,000.  One tribal college’s allocation fell below the minimum; it was granted a waiver because it is extremely isolated and has no access to technical education offerings.

a.
State Performance Summary
During the 1999-2000 school year, OCTE established the baseline level and negotiated the final performance levels for 2003-2004.  The final agreed-upon baseline and adjusted levels of performance levels are included on pages 13-14. 

Based on the baseline data, the actual levels of performance were for the most part either met or exceeded for each sub-indicator.  A few special population groups did not meet the actual level of performance of some sub-indicators; the total number of students was so small that it was not statistically significant.  However, OCTE will monitor these sub-indicators closely to ensure that the needs of these populations are being met.  The special population category that needs to be addressed is nontraditional females because the adjusted level of performance was not met for participation.  OCTE is working with the Tech Prep consortiums, postsecondary technical institutes and South Dakota Women Work! to provide professional development for educators, students, parents and community members on recruiting and retaining students in programs that prepare for nontraditional careers. The state has made excellent gains in the percent of nontraditional students who complete their programs. This is most likely due to the increased professional development in this area.
State of South Dakota – Performance Summary 2003-2004
	Core

Indicator
	Final Agreed-Upon Baseline Level
	Final Agreed-Upon Performance Levels for 2003-2004
	2003-2004 Actual Performance
	Analysis of Performance Results

	1S1
	60.28%
	62.28%

	70.62%
	Students are beginning to take the SAT more seriously since the implementation of NCLB.  OCTE believes this is reflected in this measure.

	1S2
	93.40%
	93.40%


	96.81%
	OCTE provided technical assistance to CTE teachers this year on the importance of meeting the measures.

	2S1
	68.07%
	70.12%


	73.29%
	Increased technical assistance in meeting academic and technical skills may be reflected in this measure.  

	3S1
	91.88%
	91.88%


	95.14%
	LEAs do a good job of determining placement of CTE graduates. 

	3S2
	SD does not give proficiency credential.
	SD does not give proficiency credential.
	NA
	NA

	4S1
	9.50%


	10.50%
	8.36%
	OCTE will continue to provide technical assistance to LEAs on recruiting students to nontraditional preparation.

	4S2
	5.80%


	6.80%
	8.62%
	OCTE will continue to conduct workshops on NT participation and completion.

	1P1/1P2
	90.93%


	90.93%
	90.61%
	Although measure not met, results remain above the 90% level.

	2P1
	65.04%
	61.00% (renegotiated and approved 2/15/2002)


	58.33%
	A strong economy affects completion. Students are often hired by industry before they finish their programs.  Increasing wages also entice students to leave before they complete their programs.

	3P1
	83.52%


	86.02%
	97.39%
	Postsecondary institutions have data collection systems to track this data.

	3P2
	83.67%


	86.17%
	91.33%
	Placement remains high as measured by LMIC report

	4P1
	10.04%


	11.04%
	10.71%
	The trend has been quite consistent for 4P1 during the course of Perkins III. Growth in this measure has been steady even though measure was not achieved.

	4P2
	5.90%


	6.90%
	9.43%
	NT completion remains strong.  NT coordinators at each postsecondary institution assist students in completing their programs.


b. Definition of Vocational Concentrator and Tech Prep students

Vocational Concentrator: A student who earned two Carnegie units of credit within a program and is at least a junior in high school. (The definition has not changed.)

Tech Prep Student (Secondary): A student who has completed an identified career cluster or pathway consisting of a sequence of both academic and technical courses.  This process begins in high school and continues with articulated postsecondary credits leading to an apprenticeship program, diploma, or associate or baccalaureate degree.  A Tech Prep student has skills and competencies for entry-level employment and/or advanced educational programs. (The definition has not changed.)

Tech Prep Student (Postsecondary)

A Tech Prep student is a postsecondary student who uses an articulation agreement at the technical institute. (The definition has not changed.)

c.  Measurement Approaches and Data Quality Improvement

	Core Indicator
	Measurement Approach
	Measurement

Definition
	Assessment of Quality

	1S1
	State Academic Assessment System
	Numerator:  Total number of vocational education completers who attained a complete battery percentile rank score of 50 or higher.

Denominator: Total number of vocational education completers taking the Stanford Achievement Test.
	The timeliness of the SAT is not good, since it is given in the 11th grade. Many completers do not complete their CTE programs until 12th grade. With implementation of NCLB, OCTE will investigate an alternative measurement for academic attainment, possibly related to AYP.  The Perkins Accountability Portal will provide a tracking system to help LEAs monitor students who might not be enrolled in the senior year but who have obtained the two Carnegie units to become a completer. This has been a problem in the past.

	1S2
	State/Local Assessment System
	Numerator: Total number of vocational education concentrators and completers attaining at least 70% of vocational and technical skills.

Denominator:  Total number of concentrators and completers.
	Measure is adequate for this indicator. SD cannot afford a pre-post-test alternative to determining vocational and technical skills attainment. OCTE will work with LEAs to develop consistency in grading. The Perkins Accountability Portal will provide a tracking system to help LEAs keep track of students who might not be enrolled in the senior year but who have obtained the two Carnegie units to become a completer.

	2S1
	State/Local Assessment System
	Numerator: Number of senior students who earned two or more Carnegie units of credit in this program and will graduate.

Denominator:  Number of senior students enrolled in the program this reporting year.
	Measurement is adequate. Most schools have data management systems which track the grade level status of students.  The Perkins Accountability Portal will provide a tracking system to help LEAs keep track of concentrators who might not be enrolled in the senior year but who are becoming completers.

	2S2
	N/A
	N/A
	N/A

	3S1
	State-developed, School-administered Surveys/Placement Records
	Numerator:  All secondary students who completed this vocational technical education program and are placed in further education, military services or employment.

Denominator:  Total secondary students who completed this vocational technical education program.
	Measure for this core indicator is adequate. Most SD schools are small and student surveys work well. Larger schools have data collection systems that allow them to collect this information and report it to the State. OCTE is continuing to work with SD Department of Labor to collect this information through the Labor Market Information Center.

	3S2
	SD does not give a proficiency credential.
	N/A
	N/A

	4S1
	State-developed, School-administered Surveys/Placement Records
	Numerator: Number of non-traditional enrollees in this program preparing for non-traditional occupations.

Denominator:  Total number of traditional and non-traditional students enrolled in this program preparing for non-traditional occupations.
	This measure is good. Programs that prepare for nontraditional careers are clearly identified to LEAs. With the Perkins Accountability Portal, nontraditional programs will be identified within the web-based system which will increase the accuracy of this measure.

	4S2
	State-developed, School-administered Surveys/Placement Records
	 Numerator: Number of non-traditional completers of this non-traditional program.

Denominator:  Number of all completers (traditional plus non-traditional) of this non-traditional program.
	Same as 4S1.

	1P1
	Overall Grade Point Average
	Numerator: Total number of threshold students (full-time) of state-approved technical programs with a cumulative GPA of 2.0 or higher.

Denominator:  Total number of threshold students (full-time) of state-approved technical programs leading to a diploma or AAS degree.
	This is a good measure. Students must attain program competencies to attain the 2.0 grade point average. 

	1P2
	Overall Grade Point Average
	Numerator: Total number of threshold students (full-time) of state-approved technical programs with a cumulative GPA of 2.0 or higher.

Denominator: Total number of threshold students (full-time) of state-approved technical programs leading to a diploma or AAS degree.
	This is a good measure. Students must attain program competencies to attain the 2.0 grade point average.

	2P1
	State/Local Administrative Data
	Numerator: Number of entering first-year, full-time students (cohort group) of state-approved technical education programs who earned a diploma or AAS degree.

Denominator: Number of entering first-year, full-time students of state-approved technical education programs (cohort group).
	This is a good measure. Postsecondary institutions have sophisticated data systems and trained personnel to work with the data.

	3P1
	State-developed, School-administered Surveys/Placement Records
	Numerator: Number of program completers employed, in the military, or going on for further education within six months following graduation.

Denominator: Number of program completers.
	This measure is adequate. A six-month follow-up is done through student surveys. Postsecondary personnel follow-up with students who do not complete the survey.

	3P2
	Administrative Record Exchange
	Numerator: Graduates of state-approved technical institute programs and, according to UI wage records, are employed, in the military or attending advanced education one year following graduation.

Denominator: Total graduates of state-approved technical institute programs leading to a diploma or AAS degree.
	Discussions were held with postsecondary institutions and LMIC about the accuracy of this measure.  This year’s data indicates that problems have been resolved.

	4P1
	State-developed, School-administered Surveys/Placement Records
	Numerator: Number of non-traditional enrollees in programs preparing for non-traditional occupations.

Denominator: Total number of students enrolled in programs preparing for non-traditional occupations.
	This is a good measure. Postsecondary institutions have a nontraditional coordinator who provides support services to students enrolled in these programs. All programs preparing students for nontraditional careers have been clearly identified. They will also be identified in the new web-based system.  Postsecondary institutions have consistently exceeded this measure. 

	4P2
	Administrative Record Exchange
	Numerator: Number of non-traditional completers of this non-traditional program.

Denominator: Number of all completers (traditional plus non-traditional) of this non-traditional program.
	Same as for 4P1.


OCTE works closely with local school districts and postsecondary institutions to ensure that they understand the expectations and requirements of Perkins III, in particular the importance of collecting valid, reliable data.  OCTE staff work with the postsecondary technical institutes’ assistant directors and staff responsible for data collection.

OCTE staff also participate in a variety of professional development activities to obtain the most recent information on data collection and data quality.  These include OVAE’s conference calls and National Association of Career Technical Education Information (NACTEI). OCTE staff also work closely with the Bureau of Information and Telecommunications Department of Education’s representative to make the data collection instrument as clear and as user-friendly as possible.  Staff also provide technical assistance to local programs when they are submitting data to ensure accuracy and completeness and follow-up with programs whose data are questionable.  This is accomplished through phone, e-mail, and fax.
d. Effectiveness of Improvement Strategies in Previous Program Year

	Sub-indicator
	Effectiveness of Improvement Strategies in Previous Program Year



	1S1, 1S2
	High Schools That Work has been implemented in several schools across the state.  With its emphasis on academic and technical skills and career pathways, HSTW should have a positive impact on student outcomes.  The CTE Scholar Program was popular in its first year of implementation and should continue to encourage students to achieve this recognition; 47 students at the 3 pilot sites received the scholar award.  The Crosswalk Project continues to be one of OCTE’s main methods for continuous improvement of technical and academic skills. Refinement of standards-based course syllabi is ongoing. Completion of the Crosswalk Project and submission of the course syllabi are two of the criteria to be an approved career and technical program in South Dakota eligible for Perkins III funding.  Career and technical education programs also participate in the Program Improvement Process (PIP).  Perkins III Core Indicators of Performance are an integral part of the PIP.  Each year ¼ of the state’s approved programs participate in the PIP.  During the on-site visits, OCTE staff, advisory committees, career and technical educators and school administrators discuss the programs’ progress in meeting Perkins III requirements.  Programs not scheduled for review during the year complete a progress report addressing how they have met goals identified in their action plans and identify any Perkins III core indicators not met and their plans for meeting them.

	2S1
	The Local Evaluation Form (Standards and Measures) asks local programs to identify program completers who are graduating.  

	3S1
	OCTE continues to work with LEAs, the local point-of-contact data collection and reporting personnel, and state BIT representative to collect accurate data for this indicator.

	3S2
	South Dakota does not give a proficiency credential.

	4S1, 4S2
	OCTE continues to collaborate with two Women’s Educational Equity Act projects, Tech Prep coordinators, the State Tech Prep director, and the postsecondary nontraditional coordinators to organize and present a variety of activities to help local programs develop methods to recruit and retain students to nontraditional careers and courses/programs and to encourage girls to enroll in and complete mathematics, science, and technology programs.  OCTE staff made presentations on Taking the Road Less Traveled the South Dakota Association for Career and Technical Education and other statewide meetings; provided opportunities for teachers and counselors to share best practices; collaborated to present hands-on experiences through Expanding Your Horizons nontraditional workshops for middle school students. OCTE nontraditional coordinator works with DiscoverIT, a summer computer program for middle school girls conducted in partnership with SD DOL and Career Learning Centers. OCTE continues to purchase new nontraditional materials and make them available to local programs through the Resource Center.  Student conferences on equity and nontraditional careers were offered at two of the post-secondary technical institutes.  Students from area Tech Prep schools had the opportunity to attend hands-on sessions and hear from persons employed in nontraditional career fields. Gains in NT participation and completion are shown in the level of performance.

	1P1, 1P2
	The Local Evaluation Form (Standards and Measures) asks postsecondary programs to report attainment of academic and technical skill proficiencies based on student’s overall GPA.  The postsecondary institutions believe this is the most accurate and reliable measure of academic and technical skill attainment because students are required to attain an overall GPA of 2.0 to graduate.

	2P1
	OCTE collects the number of postsecondary technical education students who complete the program in which they are enrolled.  Postsecondary institutes have an agreed upon definition of “cohort,” to ensure data consistency from institute to institute.  In addition, OCTE staff meet regularly with postsecondary administrators responsible for data collection. 

	3P1, 3P2
	South Dakota has two measures for these sub-indicators.  The first is a six-month follow-up completed by the technical institutes.  The second occurs one year following graduation and uses UI wage records from the SD Department of Labor’s Labor Market Information Center.

	4P1, 4P2
	OCTE continues to collaborate with a Women’s Educational Equity Act project, regional Tech Prep coordinators, the State Tech Prep director, and the postsecondary nontraditional coordinators to organize a variety of activities to help local programs develop methods to recruit and retain students to nontraditional careers and courses/programs and to encourage girls to enroll in and complete mathematics, science, and technology programs. Postsecondary institutions provide financial support for nontraditional students to purchase tools, uniforms, supplies, books, and childcare to assist them in meeting their career goals.


OCTE provides ongoing technical assistance to local career and technical programs and educators and administrators to help them understand and implement the requirements of Perkins III.  

All LEA expenditures are based on improving programs.  In the local annual application, programs must describe how the use of Perkins III funds will help them achieve the core indicators of performance and program objectives outlined in the revised local four-year plans.  Program final narratives give OCTE specific examples of how Perkins III funding helps programs achieve their goals.  Local programs identify within their final narratives which goals of the local four-year plan are being met by using Perkins funds.  In the Final Narrative, local programs must describe 

· activities accomplished that improved students’ academic and technical skills,

· methods used to teach students all aspects of the industry,

· involvement of parents, students, business and industry, employee representatives and special populations in program evaluation,

· how discrimination against special populations was prevented and how the needs of special population students were met,

· activities accomplished to increase enrollment of nontraditional students,

· professional development activities, 

· activities that programs accomplished to link secondary and postsecondary technical education more closely.

e.
Improvement Strategies for Next Program Year

	1S1, IS2
	South Dakota plans to become a member of the Making Middle Grades Work initiative and continue to add High Schools That Work sites.  This will be a nice complement to the already implemented High Schools That Work program. Research over the past several years indicates that where HSTW is fully implemented, student outcomes improve and teachers receive the tools to assess how to meet the needs of all students. Staff will work with new teachers and programs to help them complete the entire crosswalk process. Staff will continue to monitor implementation of the standards-based course syllabi and will review the standards-based course syllabi during the Program Improvement Process to ensure that the standards and skills taught in the program are current.  OCTE staff will continue to review PIP action plans and provide technical assistance where needed. OCTE will continue to develop and present in-service for career and technical educators and administrators on using the core indicators of performance for local program improvement, with special emphasis on academic attainment and nontraditional. OCTE staff is working closely with the SD Department of Education to implement the provisions and requirements of No Child Left Behind. OCTE will continue the Crosswalk Project in career and technical programs across the state and encourage unapproved programs to become approved.  

	2S1 
	OCTE will continue the carpentry project with the National Occupational Competency Testing Institute (NOCTI) to conduct a pre-/post-test of carpentry students to measure academic and technical skill attainment. The NOCTI tests for carpentry and Workplace Readiness are aligned with SD Content Standards in math, communication/language arts, and science.

	3S1 
	OCTE will work with LEAs to improve their student surveys.

	3S2
	SD does not give a proficiency credential.

	4S1, 4S2
	OCTE will continue to work with “Expanding Your Options,” a Women’s Educational Equity Act project that encourages students to consider nontraditional careers and to take math, science, and technology courses to prepare them for high tech, high wage careers. OCTE will continue to collaborate with the four Tech Prep consortiums, the state Tech Prep director, and the postsecondary nontraditional coordinators to provide professional development activities that will help local programs become more successful in their efforts to enroll students in programs that prepare students for nontraditional careers.  OCTE staff will continue to provide training to nontraditional coordinators, Tech Prep coordinators, state Tech Prep director, and others on curriculum purchased by OCTE for distribution to local school districts.  OCTE will continue to train teachers, counselors and administrators to use Taking the Road Less Traveled. OCTE will continue to use Leadership funds to purchase the most recent nontraditional materials and make them available to schools throughout the state through the Resource Center. OCTE will continue to partner with SD Department of Labor and SD Career Learning Centers to conduct DiscoverIT, an information technology summer camp for middle school girls.  OCTE staff will continue to develop new partnerships with Women in Science and Technology and the South Dakota Discovery Center to create new activities to encourage students to enroll in and complete nontraditional programs.  OCTE will work with HOTT, Health Occupations for Today and Tomorrow, in partnership with the SD Department of Health, SD Department of Labor, and statewide healthcare providers.  

	1P1, 1P2
	The Perkins Accountability Portal will collect postsecondary data required for all core indicators and other requirements.

	2P1
	OCTE will collect the number of postsecondary technical education students who complete the program in which they enrolled.  All four postsecondary institutes and Oglala Lakota College will continue to use the agreed-upon definition of “cohort” to collect data for this indicator.

	3P1, 3P2 
	OCTE will continue to collect data for these two sub-indicators.  3P1 addresses a six-month follow-up completed by the technical institutes. 3P2 occurs one year following graduation, using UI wage records.

	4P1, 4P2
	OCTE will continue to work with “Expanding Your Options” and DiscoverIT, two Women’s Educational Equity Act projects; the Tech Prep consortiums; state Tech Prep director; and postsecondary nontraditional coordinators to provide professional development activities that will help local programs become more successful in their efforts to enroll students in programs that prepare students for nontraditional careers.  OCTE staff will provide training to nontraditional coordinators, Tech Prep coordinators, state Tech Prep director, and others on curriculum purchased by OCTE for distribution to local school districts.  OCTE will continue to use Leadership funds to purchase the most recent nontraditional materials and make them available to schools throughout the state through the Resource Center. Nontraditional leadership dollars will continue to partially fund a nontraditional coordinator at each postsecondary institute.


The Office of Career and Technical Education will continue to provide technical assistance to all local secondary and postsecondary programs to help them meet the expectations and requirements of Perkins III.  OCTE will work with the vendor of the Perkins Accountability Portal to refine and upgrade the system.  The Portal will increase the accuracy and reliability of data collection and reduce staff time presently needed to collect and coordinate all the data gathered.  OCTE staff plan to attend the National Association for Career Technical Education Information (NACTEI) professional conference and other workshops related to Perkins III.  
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