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EXECUTIVE SUMMARY
South Carolina proceeded with the implementation of the Carl D. Perkins Vocational and Technical Education Act of 1998 (Perkins III) under the South Carolina four-year state plan for career and technology education for the fiscal years 2001 through 2004. This four-year plan, along with the subsequent revision of the accountability and evaluation section in April 2001, was developed by the South Carolina Department of Education (SDE) after consultation with the State Board for Technical and Comprehensive Education (SBTCE). The South Carolina Technical College System (SCTCS), a statewide system that includes sixteen technical colleges and a state-level staff responsible for the coordination and supervision of these two-year technical colleges, is operated by the SBTCE. 

As the administrative agency for the South Carolina State Board of Education, the SDE carried out the state administration and leadership activities required of each eligible agency under the law. Through its Office of Career and Technology Education (OCTE), the SDE conducted the state-level activities related to implementing the state plan, allocating and distributing resources through approved local plans for eligible recipients, monitoring and evaluating program effectiveness, assuring compliance with all applicable federal laws, and providing technical assistance. These administrative activities are summarized in the narrative, section 1(A).

The OCTE used the Perkins State Leadership funds to provide coordination, resources, or direct assistance to (1) assess career and technology education (CTE) program needs and the needs of special populations, (2) develop or improve the use of technology in programs, (3) provide professional development programs, (4) support the integration of academic and career and technology education, (5) prepare individuals for nontraditional training and employment, (6) support partnerships, (7) support programs for special populations, and (8) serve individuals in state correctional institutions. A summary of the required state leadership activities is provided in the narrative, section 1(B)(1).

State Leadership funds were also used in 2002–03 for several of the permissible activities under Perkins III, including technical assistance for local educational agencies (LEAs); improvement of career guidance programs; support for vocational and technical student organizations, programs that offer students an understanding of all aspects of an industry, and education and business partnerships; and the improvement or development of new CTE courses. These leadership activities are highlighted in the narrative, section 1(B)(2).

During 2002–03, the accountability requirements under the four-year state plan, the measures mandated by the South Carolina Education Accountability Act (EAA) of 1998, and the requirements of the No Child Left Behind Act (NCLBA) of 2001 combined to drive program improvement efforts within the OCTE and other SDE offices. The 2020 Vision for Career and Technology Education provided the OCTE framework for planning and program development. Implementation of the state improvement plan under the Perkins Act and other core indicator related activities that supported continuous program improvement are discussed in section 1(B)(3) of the narrative.

The program performance addressed in the narrative, section 2, provides a discussion of the Perkins III accountability requirements and their application in South Carolina during 2002–03. The state exceeded the planned performance level for every secondary measure, and the actual performance levels were higher than anticipated. Performance on the core indicators was assessed for eighty-five school districts and eleven multidistrict centers. South Carolina’s performance on the Perkins III secondary core indicators is discussed in section 2(A). Table 1 presents the measurement approaches used and compares the actual performance results with the planned goals.

Following the table are the definitions required for the secondary core indicators:

· A vocational concentrator is a student who has been assigned a CIP (classification of instructional programs) code designating a specific CTE program. CIP codes identify students who are pursuing at least 4 units of credit in course work leading to a career goal. 

· A Tech Prep student for the 2002–03 program year is defined as a student with an assigned CIP code who is pursuing the requirements of a career major consisting of at least 4 Carnegie units in an approved, articulated sequence of CATE course work leading to a career goal and the academic courses required for graduation. (Note: The LEAs used the SASIxp system to report students as “Tech Prep” for the first time in 2002(03. Actual reporting guidance is outlined in section 2(A).)

The remainder of section 2(A) contains the OCTE’s analysis of the secondary performance results, a report of the effectiveness of program improvement strategies in 2002–03, the proposed improvement strategies for 2003–04, and an assessment of data quality and plans for improvement.

The state’s performance on the Perkins III postsecondary core indicators of performance is provided by the SCTCS in section 2(B). Table 2 presents the measurement approaches used and compares the actual performance results with the planned goals. Following the table are the definitions required for the postsecondary core indicators:

· A vocational concentrator is a student who has been assigned a CIP code designating a specific vocational program. Students in the Associate in Arts and Associate in Science degree programs were not included within this category since these programs are general education preparation for transfer to a higher education institution.

· A Tech Prep student for the 2002–03 program year is defined as a vocational concentrator. The technical college system is collaborating with the SDE to identify secondary and postsecondary Tech Prep students so that the criteria may be incorporated into the postsecondary database.

The remainder of section 2(B) contains the SCTCS’s analysis of the postsecondary performance results, a report of the effectiveness of program improvement strategies in 2002–03, the proposed improvement strategies for 2003–04, and an assessment of data quality and plans for improvement.

The Financial Status Report (which includes the interim and final reports for the State Basic Grant and Tech Prep Grant programs), the Vocational-Technical Education Student Enrollment Report, and the Vocational-Technical Education Accountability Report will be submitted with this narrative report through the PerkinsCAR.com Web site, as required by the U.S. Office of Management and Budget (OMB) Guidelines Number 1830-0530 for program year 2002(03.

I. Program Administration

A. Report on State Administration

During FY 2003, no revisions were made in the South Carolina Four-Year State Plan for Career and Technology Education, Fiscal Years 2001–2004, which includes the accountability and evaluation section that was revised in April 2001. OCTE staff consulted with the SBTCE—which operates the SCTCS, a statewide system that includes sixteen technical colleges and a state-level staff responsible for the coordination and supervision of these two-year technical colleges—in developing and revising the state plan. South Carolina’s state plan is based on the 2020 Vision for Career and Technology Education initiative. This initiative utilized the input of educators, business leaders, legislators, state agency representatives, students, and parents to identify statewide needs and develop a strategic plan for career and technology education. Vision statements, goals, and objectives were developed to guide career and technology education in South Carolina. The OCTE staff have assigned responsibilities for specific goals within each vision statement, and the results of these goals are reported monthly.

The OCTE uses a comprehensive, computerized local plan process. The LEAs were notified of their tentative FY 2004 federal and state allocations in March 2003 and received instructions for completing the local plan during a televised meeting. Eligible recipients accessed the necessary application instructions, assurances, forms, and funding plan on the SDE’s user-friendly Web site. The forms file addressed all local plan requirements under Perkins III, including a description of allowable activities and uses of federal and state funds. Narrative questions were included for use by all recipients that failed to meet established levels of performance, thereby integrating the local plan with the state improvement plan and focusing the planning process on program improvement. Eligible recipients submitted their completed applications as e-mail attachments, a method that provided electronic files for review.

The OCTE reviewed eighty-five school district, eleven multidistrict career center, and two state agency applications for compliance and uses of funds to achieve state-adjusted levels of performance. Staff specializing in finance, equity, special populations, CTE program areas, and evaluation reviewed the applications using individual checklists of approval criteria to ensure Perkins III compliance on uses of funds, required plan contents, meeting adjusted levels of performance, or serving special populations. Applications that were not initially approved were returned to the LEAs with comments regarding all areas that required additional attention. Each LEA implementing an approved local plan submitted the required annual career and technology education progress report electronically, using the fill-in form and instructions that were provided on the SDE’s Web site. The progress report provides data and information needed for evaluation and reporting under Perkins III and assists the LEAs with evaluation and planning.

For several years, the OCTE has redirected its local monitoring efforts toward a system of performance accountability and technical assistance. This transition is consistent with changes implemented throughout the SDE and with the last two amendments to the Perkins Act. During 2002–03, the OCTE collected data from secondary schools to assess each school district and multidistrict career center for performance based on the state standards (i.e., secondary core indicators). The LEAs received technical assistance to correct or clarify their data. Forty-five LEAs failed to meet one or more of the state standards. These LEAs were required to initiate a local improvement-plan process based on a three-tiered approach for state technical assistance.

The SDE ensures compliance with applicable federal laws through the comprehensive local plan and reporting process. Compliance is emphasized through discussions at regional meetings, written assurances signed by the local superintendent, state-level review of the uses of funds by the school districts, and technical assistance visits. OCTE staff participate regularly in Office of Vocational and Adult Education (OVAE) workshops and conference calls and disseminate pertinent information to all stakeholders through statewide workshops and correspondence. In 2002–03, the OCTE conducted two statewide professional development workshops, which emphasized accountability, new initiatives, and the 2020 vision themes. An OCTE team conducted a presentation with call-in questions on statewide educational television in March 2003 to assist administrators with local plan development, accountability requirements, and state and federal reporting procedures. Four regional workshops were also conducted in March 2003 to assist the LEAs in preparing and reporting reliable and accurate accountability data.

B. Report on State Leadership

1. Required Activities

Assessment of Career and Technology Programs and Needs of Special Populations

The South Carolina four-year state plan for career and technology education for fiscal years 2001–04 is based on the 2020 Vision for Career and Technology Education in South Carolina. This strategic plan reflects statewide priorities for CTE programs and initiatives expressed through ten vision themes: accountability, business relationships, curriculum, funding, leadership, marketing, professional development, recruitment, structural change, and technology. All statewide professional development is focused on one or more of the vision statements.

The OCTE provides leadership and support in the use of the goals and strategies developed for each theme to assist local administrators in assessing program needs, allocating state and federal resources, and developing educational and workforce connections for students. State and local advisory councils and committees provide the program-specific business and industry input used to assess individual programs. The OCTE also uses information from the South Carolina Chamber of Commerce’s Skills That Work III: Bridging the Gap between Work and School to determine the needs of employers.

The OCTE provides leadership to school districts in assessing and meeting the needs of students who are identified as special populations. The annual local plans and progress reports detail the LEAs’ efforts to provide equal access to CTE programs, assess students’ needs, support accountability standards, and evaluate the progress of the special populations. The OCTE staff members review these plans and reports to ensure that local efforts are made to assist special populations in meeting standards and in preparing for further learning and high-wage careers.

Developing or Improving the Use of Technology in Programs
Secondary students enrolled in courses such as Computer Programming, PC Repair, Networking, and Web Page Design and Development, which provide them with the academic and technical skills that lead to entry into the rigorous technology and telecommunications field. The Virtual Enterprises, Inc., curriculum was expanded to twenty-three schools, where students operate virtual businesses that conduct business on the Internet with virtual enterprises in thirty-six countries. Teachers and students received training on the use of voice-recognition software to meet the requirements of a growing number of businesses that are now using digital input technology. Two new courses that reflect the changing demands of office support and administration are Information Technology Foundations and Digital Input Technology.

Project Lead the Way (PLTW) was expanded to provide additional secondary students with a rigorous pre-engineering program. PLTW combines a sequence of technical courses (using state-of-the-art equipment and software) with college preparatory courses in mathematics and science to allow students to explore careers in engineering and engineering technologies. The FIRST™ LEGO® League competition held at White Knoll High School involved over fifteen hundred students (fifty-seven teams) from elementary, middle, private, and home schools. Student teams designed and constructed LEGO robots, thereby integrating mathematics, science, and technology into their problem-solving activities.

Five automotive technology programs have become NATEF/ASE (National Automotive Technicians Education Foundation/Automotive Service Excellence) certified and are meeting industry standards both in the facilities and in the curriculum, which allows students the opportunity to obtain industry certification. Sixteen career centers received a donation of forty-two industrial-size robots from the BMW Corporation. Teachers and students now have the opportunity within the classroom to use state-of-the-art equipment to duplicate real workplace problem-solving activities that meet industry standards.

A workshop on the integration of technology and assessment in career planning and development was made available to all schools in the state through the South Carolina Educational Television (SCETV) network. This workshop featured computer-based career planning systems and Internet resources that enhance career guidance programming delivery and efficiency. The OCTE also used the Internet to archive each of the Carolina Careers career guidance workshops so that educators would have easy access to previous SCETV broadcasts.

Professional Development Programs

The OCTE sponsored the 2003 Education and Business Summit in July for approximately twelve hundred teachers, administrators, counselors, and business and industry representatives associated with the state’s CTE, Tech Prep, and School-to-Work (STW) initiatives. Representatives from the South Carolina Association for Career and Technical Education, the SCTCS, and the South Carolina Occupational Information System provided planning assistance and speakers for the Summit, which emphasized professional development and teacher preparation and certification. National and state presenters conducted workshops specific to contextual academic and CTE instruction, along with staff development for statewide career counseling efforts associated with PLTW and the newly developed South Carolina career guidance model. Recertification courses offered through the Summit support education and business partnerships and strengthen the rigor and relevance of instruction resulting from such partnerships.

Twenty-nine participants completed the requirements of the fourth institute for new CTE administrators in 2002(03. The institutes are designed to prepare new and prospective administrators to handle the primary responsibilities of administering CTE programs, supervising teachers, developing budgets, and much more. Participants attend five full-day sessions during a school year, mentor two days with a veteran CTE administrator outside of their own school district, and attend the annual Education and Business Summit. Forty-one completers from previous institutes were recognized at the 2002 Summit.
The following professional development activities were also provided during 2002–03: 

· One hundred ten teachers, STW coordinators, guidance personnel, and administrators received hands-on training in the use of the new version of Vocational-Technical Education Consortium of States (V-TECS) Connect, a software program that incorporates individual training plans and progress reports, wage information, employer contact information, and comprehensive records of students’ work-based experiences. The OCTE provides the software free of charge to participating LEAs.

· The OCTE conducted a workshop titled “Analysis of the 2002 HSTW Assessment” for teachers and administrators from the thirty-three High Schools That Work (HSTW) sites. In a seminar titled “Establishing Benchmarks for HSTW Sites,” the facilitator worked with teams of five individuals from each site to use HSTW data and other school-based data to establish goals and strategies for improving student achievement.

· Teachers and administrators experienced productive professional development as they served as team members on the HSTW three-day technical assistance visits. Approximately eighty individuals participated in eight technical assistance visits that also provided on-site staff development for the HSTW sites.

· An OCTE staff member presented career guidance information and training to over fourteen hundred school counselors at seven regional workshops and to over two hundred CTE administrators during fall and spring workshops. Supporting the state’s efforts to increase its number of nationally certified counselors, OCTE staff worked with thirty career development facilitator instructors to develop and conduct classes statewide for career development facilitator certification.
· Eight monthly professional development workshops on the subject of career guidance were produced and broadcast by the SCETV network’s Office of Instructional Technology. These workshops featured nationally recognized career development professionals and were telecast to all school counselors in the state.
· Teachers new to engineering and industrial technology education attended a summer institute designed to help them make the transition from business and industry to the field of education. Participants learned strategies to assist special-populations students in meeting state standards and acquiring skills to compete for high-skill, high-wage careers.

· The OCTE provided professional development activities through business/industry partnerships with Bell South Corporation, the BMW Corporation, the Home Builders Association, the Mechanical Contractors Association, the South Carolina Automobile Dealers Association (SCADA), the Central Midlands Tech Prep Consortium, and Midlands Technical College.

· The University of South Carolina (USC) College of Engineering and Information Technology, a PLTW-affiliate training site, provided the cutting-edge technology training needed to prepare fifty-two teachers to teach PLTW. Ninety administrators and teachers participated in a two-day workshop at USC that addressed how the Gateway to Technology and PLTW curricula support robotics competitions for students.

· A statewide initiative enabled secondary and postsecondary engineering and industrial technology teachers to meet and network with business/industry representatives. Two statewide professional development meetings were planned and coordinated by the OCTE to build stronger business partnerships between industry and the educational community. Several business groups provided professional development activities for the one hundred thirty teachers who attended these meetings.

Support for the Integration of Academic and Career and Technology Education
The SDE’s Office of Curriculum and Standards and the OCTE continued to work together to increase the level of support for applied academics instruction in mathematics, science, and language arts. These offices conducted five curriculum integration workshops for 435 CTE teachers, applied academic teachers, and administrators. CTE teachers, postsecondary instructors, and business/industry representatives served on committees that developed crosswalks between the state academic standards in English/language arts, math, science, and social studies and the standards in sixteen CTE courses. Content specialists in the academic areas worked directly with the committees or reviewed the committees’ work. The resulting resource guide will facilitate CTE and academic curriculum integration. The electronic newsletter Applied Mathematics and Science Notes was used throughout the year to communicate relevant issues and initiatives.

Twenty-seven teachers completed the Chemistry for the Technologies master teacher train-the-trainer course, which provided them with curriculum materials, ongoing professional support, and 3 hours of recertification credits. Participants engaged in an industry field study and performed chemistry lab experiments from the newly revised Chemistry for the Technologies lab modules to learn how to use the modules successfully. These teachers will now conduct training in their respective geographical areas. Featured revisions to the modules include expanded applied academic pedagogical strategies, improved graphics, the addition of a glossary of technical chemistry terms, coverage of lab-safety issues, and the addition of labs written to address real-world industrial applications of high-level technical chemistry concepts. Over five hundred CD copies of the Chemistry for the Technologies curriculum materials were distributed throughout the state.

During 2002(03, three career cluster mathematics training sessions were held with statewide participation. This training was revised on the basis of data gathered from the pilot class conducted last year. The career cluster mathematics training program supports the infusion of math skills into CTE courses through context and problem solving to improve students’ math foundations, raise scores on state assessments, and increase the number of secondary students taking advanced math courses. A survey of the pilot’s thirty CTE and secondary math teachers indicated that after having completed the training, teachers felt more confident in using applications in instruction and assessment and in designing application problems. Teachers also reported their increased use of standards-based occupational applications of mathematics in helping students with problem solving, raising students’ test performance, and increasing students’ interest in math.

Preparation for Nontraditional Training and Employment

Conferences, workshops, and seminars were conducted throughout the year to focus on recruiting strategies and preparing individuals for nontraditional training, with the goal of increasing awareness of opportunities in new and emerging high-tech, high-skill jobs and nontraditional careers. Teachers, counselors, STW personnel, and administrators received training in presenting nontraditional career options, involving parents and businesses in supporting nontraditional careers, and involving members of special populations. Presentations were made to high school students across the state to promote the advantages of nontraditional career options. Career guidance resources, activities, and lesson plans were added to the career guidance model to enhance nontraditional career planning.

During 2002–03, the OCTE used $90,000 in set-aside funds to provide recruitment, job-skills training, and placement of women in nontraditional careers that are in demand. The Women in Welding and Women in Networking programs at Florence-Darlington Technical College, the Women in Engineering program at Central Carolina Technical College, and the Women in Trucking program at York Technical College received a total of $40,000. These programs were a collaborative effort among the OCTE, the South Carolina Department of Social Services, the local one-stop centers, and other local agencies. Over fifty women were trained for high-wage technical occupations in nontraditional fields, and placement activity is ongoing.

Twenty-three school districts received competitive minigrants totaling over $30,000 to develop programs in support of nontraditional recruitment and retention. A pilot summer camp in June 2003 introduced fourteen middle school– and high school–aged girls to the nontraditional areas of welding, carpentry, electricity, and automotive technology. Set-asides totaling $2,000 were used to cover tuition, fees, materials, and consumable supplies. The OCTE used additional monies in partnership with the Hospitality Association to develop a poster to recruit males into culinary arts programs. Over five hundred posters were distributed to high school and middle school guidance counselors. The OCTE also provided financial support to South Carolina Women Work! in conducting its annual gender equity conference.
Supporting Partnerships

The OCTE used State Leadership funds in partnership with the South Carolina Chamber of Commerce and businesses statewide to support Business Week, an initiative that contributes to the preparation of young adults for the business environment by introducing them to the principles of leadership, teamwork, and the American free enterprise system while promoting self-reliance, individual responsibility, and entrepreneurship. Partnerships were also developed with USC, Bell South, and other South Carolina-based companies to enhance the pre-engineering initiative, which includes PLTW, Gateway to Technology, and the FIRST Robotics regional competition. The USC College of Engineering will provide technical assistance to high schools that have implemented PLTW and to middle schools that have implemented the Gateway to Technology curriculum. The collaboration between USC and secondary schools has led to increased contact with and technical assistance from business and industry.

The OCTE continued to foster collaborative relationships among postsecondary institutions, the sixteen Tech Prep/STW Consortia, social service agencies, the business community, and other workforce development partners. The South Carolina Registered Apprenticeship Roundtable (SCRAR) is made up of education and business partners that promote workforce development though high-quality training based on industry standards. Registered apprenticeships culminate in the participants’ possessing nationally recognized workforce credentials. The OCTE used State Leadership funds to support the annual apprenticeship conference and to partner with the SCADA in using the Automotive Youth Educational Systems program to promote national certification for all automotive technology programs in the state.

Support for Programs for Special Populations

The equity coordinator for the OCTE serves on the advisory board for the South Carolina Vocational Rehabilitation Department (SCVRD) as a collaborative partner, providing input and serving as the liaison between the OCTE, the SCVRD, and the LEAs. The OCTE staff also serves on the SDE’s methods of administration (MOA) evaluation team to ensure that members of special populations are not discriminated against, that career and guidance counseling is equitable, that students are making career choices based on their career interests, that accessibility to programs is provided, and that strategies and support services are helping members of special populations to be successful in CTE programs. Technical assistance and recommendations are provided on the basis of the results of the on-site visits.

OCTE staff visits to the LEAs revealed that members of special populations, once identified, were assisted by the appropriate personnel to ensure their active involvement and success in CTE programs. Support services to students—providing mentors, tutors, role models, instructional aides and devices, transportation, and waivers of fees for CTE classes; making curriculum adjustments and modifications in facilities, equipment, and classrooms; and providing child care for single parents—were based on individual needs. Parent/student handbooks and recruitment and promotional materials encouraged participation in all programs. Assisted technology, tutorial programs, and academic courses offered at the career centers also provided evidence of support for special-populations students.

Numerous opportunities for professional development and training were provided to administrators, teachers, and other individuals to assist them in developing strategies for serving special populations. The OCTE collaborated with the SDE’s Office of Exceptional Children, the SCVRD, the USC School of Medicine, and Project SIGHT (Systemic Involvement of Gaining Heightened Transitions) in sponsoring the “Partners Make a Great IDEA” conference in March 2003. Over 175 parents, students, administrators, teachers, and health care professionals attended this two-day conference to receive updates on the IDEA (Individuals with Disabilities Education Act) and information for students with disabilities.

Serving Individuals in State Correctional Institutions

During 2002–03, the South Carolina Department of Juvenile Justice (SCDJJ) and the South Carolina Department of Corrections (SCDC) were allocated Perkins secondary funds on the basis of their designation as special school districts. At the SCDJJ, 648 secondary students participated in CTE courses. The federal funds were used to fund a career guidance counselor position and to initiate and improve CTE programs. The SCDC purchased instructional materials and supplies to enhance CTE programs in fourteen schools across the state, serving 872 inmate students aged seventeen through twenty-one years. Funds were also used to support staff development and training for the vocational instructors. The student enrollment report for 2002(03 includes the 1,520 secondary students served by the SCDJJ and the SCDC. South Carolina has included performance data for the SCDJJ and the SCDC within the accountability report; however, these data are limited due to the unique nature and special circumstances of serving students who are incarcerated.

2. Permissible Activities

Technical Assistance for the LEAs

Over five hundred teachers in the Business, Marketing, and Information Technology (BMIT) program area received technical assistance through twelve regional workshops addressing competency revisions, middle school keyboarding issues, Microsoft Office Specialist (MOS) certification, Internet and Computing Core Certification (IC³), textbook adoptions, teacher training, and proposed new courses. All competencies were sent to schools on CDs containing extensive materials and resources submitted by teachers and compiled for use in each course. One statewide meeting provided over fifty networking instructors and administrators with information about the new networking technology language, allocations for new programs, funding policies, strategies to enhance programs, and the need to give entering students the proper instructional foundation.

The Engineering and Industrial Technology (EIT) program staff members provided school districts and multidistrict career centers with competency revisions and programmatic updates throughout the year. The teachers received technical assistance that included methods of restructuring their programs to address new and emerging technologies; development of articulation agreements; implementation of STW activities; national skill standards; and industry/national certification for EIT programs, teachers, and students.
The Health Science Technology (HST) programs received technical assistance that included program updates; curriculum standards revisions; equipment, supplies, and facilities recommendations; instructional materials availability; and emphasis on the integration of math, science, English, and the National Health Care Skill Standards, along with the development of a comprehensive health science Web site. New teachers were linked with exemplary teachers through a virtual mentors project, and a mentoring guide was published. A quarterly electronic newsletter gave teachers information on technological advances, curriculum, business/industry partnership development, and the National Health Care Foundation Skill Standards Assessment/Certificate Program.

Family and Consumer Sciences (FACS) program teachers received technical assistance through twelve regional staff development workshops addressing standards revisions, state office updates, and instructional strategies that add rigor and relevance to FACS programs. A summer retreat held at South Carolina State University attracted a diverse group of participants: middle, secondary, and higher education representatives; OCTE and other SDE staff; SCDJJ staff; college students; cooperative extension service agents; and the culinary arts national certification representative. Concurrent sessions addressed special-needs and nontraditional populations, technology, child-labor laws and work-based learning, ServSafe certification, financial fitness, cooperative extension services, the Life Smart program, and subject-area meetings where teachers shared lesson plans and teaching strategies. Approximately thirty FACS teachers attending the Education and Business Summit received CDs containing information about consumer education, resources, grants, and FACS standards, as well as program planning, implementation, and assessment.
The HSTW sites completing their planning year sent cross-curriculum teams of administrators and teachers to two-day workshops that focused on the ten key educational practices and methods of incorporating these practices into the district/school improvement plans. The OCTE staff provided technical assistance and implementation guidelines to principals and coordinators from fifteen sites preparing to implement HSTW. Principals and district/site coordinators also received technical assistance at a statewide HSTW workshop that included new and experienced sites. Site representatives worked in teams to review and discuss their action plans and participated in discussions focusing on the ten key practices.

Improvement of Career Guidance Programs

The South Carolina career guidance model was edited and modified for use as a Web-based document. This model specifies career guidance resources, activities, and programming needed in each school district. Seven subcommittees devoted months to research and writing in the areas of career assessment, technology in career development, parental involvement, professional development, grades kindergarten through five career awareness, grades six through eight career exploration, and grades nine through twelve career preparation. Using lesson plans aligned with the state academic standards and competencies as its foundation, the career guidance model will enhance the quality of career guidance in kindergarten through the twelfth grade.

To help meet the needs of a growing Hispanic population in the state, the OCTE conducted a workshop titled “Delivering Career Guidance to Hispanic Populations” that was broadcast by SCETV. The OCTE also cosponsored two workshops to assist school districts in writing their comprehensive guidance plans, an effort bringing to over 75 percent the number of the state’s school districts that have completed a comprehensive guidance plan. These plans are now being collected by the SDE to improve career guidance accountability.

Support for Vocational and Technical Student Organizations
The South Carolina associations supported by the OCTE each received grants of $6,400 to provide leadership and skill development activities. DECA—An Association of Marketing Students, the Future Business Leaders of America, the Family Career and Community Leaders of America, FFA, Health Occupations Students of America, SkillsUSA-VICA, and the Technology Students Association continued to support the CTE program curricula through skill-building and leadership events throughout the year. For example, using state-of-the-art equipment to perform problem-solving activities that addressed industry standards in an actual work environment, students from twenty automotive collision repair programs participated in the SkillsUSA-VICA state competitive event hosted by the BMW Corporation. The combined membership of these organizations for 2002–03 was 15,199.
Support for CTE Programs That Address All Aspects of an Industry

During 2002–03, the OCTE’s Schools of Excellence initiative supported career centers and high school administrators and teachers in their efforts to develop CTE programs that meet national skill standards. Increasing numbers of CTE programs and teachers are addressing these standards and are working toward national/industry certification. State Board regulations require that all new engineering/industrial technology education teachers acquire and maintain industry credentials and teach a curriculum that allows students to acquire credentials and transferable skills based on national standards.
Support for Education and Business Partnerships

The 2003 Education and Business Summit provided opportunities for business and education professionals to participate in discussions on curriculum alignment with industry and state standards, best-practice presentations, and open forums that emphasized the continuing need to concentrate on academic success, vocational-technical competencies, and economic development. Plans for the 2004 Summit address the state’s 2020 Vision themes and the four pillars of the NCLBA. The OCTE continues to partner with the South Carolina Chamber of Commerce to promote CTE initiatives and best practices.

The state’s EIT programs are industry-driven to provide quality entry-level career positions for students and industry. The OCTE’s collaboration with several business partners resulted in the Maintenance and Construction Technology Alliance (MCTA), which encourages industry and education groups to build strong partnerships that promote CTE and help students realize their career choices. The MCTA connects trade associations, construction and maintenance industries, and education entities with a central, statewide clearinghouse.
HST program partnerships with the healthcare community and other stakeholders have resulted in financial support for student organization activities, community service projects, and work-based learning opportunities for students. The HST program partnership with the South Carolina Hospital Association has produced dual credit opportunities for high school seniors, a CD on healthcare careers, interactive health career fairs, a healthcare youth mentoring program, and a health careers Web site.

Support to Improve or Develop New CTE Courses

The OCTE staff continued to provide leadership to secondary schools for the implementation of new and revised CTE courses. To support these efforts, teachers from across the state received staff development training and were included in the decision-making process. Standards for sixteen CTE courses were developed or revised by committees of business/industry representatives and secondary and postsecondary teachers.

The HST area began the process of obtaining South Carolina Board of Pharmacy approval for an online pharmacy-technician training program that will provide high school seniors with the knowledge and skills they need to be successful on the national Pharmacy Technician Certification Board examination. The health science teachers will assist in the work-based learning opportunities for these students to begin their supervised internships.

During 2002(03, twenty-nine secondary HST programs obtained state-approved Nurse Aide Training Program status through the South Carolina Department of Health and Human Services (SCDHHS) evaluation process. Under a new regulation effective October 1, 2002, candidates seeking nurse aide certification are required to complete a state-approved program. The SCDHHS evaluation includes curriculum standards; teacher quality standards; equipment, supplies, and facility standards; and clinical work-based standards.

The OCTE implemented the new structure for Industrial Manufacturing Technology and renamed the course Industrial Systems Technology. With the name change and the new structure, students have more interest in this high-level training. New competencies address manufacturing, automation, and industrial processes and meet national skill standards.

FACS course standards developed or revised for field testing and implementation are those for Introduction to Culinary Arts, Culinary Arts 1 and 2, Sports Nutrition (to meet national ServSafe certification requirements), Introduction to Fashion Design and Apparel Construction, and Fashion Design and Apparel Construction. All standards were aligned with the FACS national standards and state academic standards.

3. Core Indicator Related Activity

The EAA-mandated report cards for districts, individual schools, and career and technology centers were released in November 2003. Forty career centers were rated on CTE skills, graduation, and placement. The CTE skills and graduation measures are similar to the Perkins Act measures, except that all CTE participants are included. The placement measure is identical to the Perkins secondary core indicator. Eighty percent of the career centers were rated “excellent,” and fifteen percent were rated “good.” Two career centers were rated “below average.” The EAA has contributed to the Perkins successes by focusing all educators’ attention on accurate data and providing significant visibility to accountability statewide.

C. Implications for 2003–04 and the Four-Year State Plan

Current statewide levels of performance indicate that no adjustments to the South Carolina Four-Year State Plan for Career and Technology Education, Fiscal Years 2001–2004 are required for 2003–04. The OCTE will proceed with the state leadership activities described in the state plan to implement the 2020 Vision for Career and Technology Education and to address the core indicators under Perkins III. The nontraditional indicators received specific emphasis during 2002–03, and the OCTE will continue to analyze the state performance data for these indicators and provide ongoing technical assistance to help the LEAs evaluate their data, target areas for improvement, and ensure that planned strategies are producing results.

II. Program Performance

The Financial Status Report (which includes the interim and final reports for the State Basic Grant and Tech Prep Grant programs), the Vocational-Technical Education Student Enrollment Report, and the Vocational-Technical Education Accountability Report will be submitted with this narrative report through the PerkinsCAR.com Web site. The secondary and postsecondary sections below discuss the accountability requirements under Perkins III and South Carolina’s performance on the core indicators.

A. Secondary Programs

1. Secondary Measures, Performance Levels, and Definitions
Table 1 presents the measurement approaches used for each of the secondary core indicators under Perkins III and the comparison of the actual performance results with the goals established for 2002–03.

	
	Table 1: Secondary Measures and Performance Levels for 2002–03

	Perkins Indicator
	Measurement Approach
	Numerator/Denominator
	2003

Goal
	2003

Actual

	1S1
	Academic grade point average (GPA). Data program developed to accumulate, sort, and average applicable GPAs from individual student records and transcript files completed by each high school.
	Numerator = Number of CIP-coded students achieving a final GPA of at least 2.0 averaged over the year in mathematics, science, and English/language arts courses. 

Denominator = Total number of CIP-coded students.
	60.98%
	71.60%

	1S2
	Career and technology GPA. Data program developed to accumulate, sort, and average applicable GPAs from individual student records and transcript files completed by each high school.
	Numerator = Number of CIP-coded students achieving a final GPA of at least 2.0 averaged over the year for all CTE courses. 

Denominator = Total number of CIP-coded students.
	73.99%
	90.91%

	2S1
	State/local administrative data. Electronic data extraction of individual student records completed by each high school for CIP-coded students.
	Numerator = Number of twelfth-grade CIP-coded students attaining a South Carolina high school diploma. 

Denominator = Total number of twelfth- grade CIP-coded students.
	73.06%
	96.50%

	3S1
	Locally administered surveys and the annual placement report.
	Numerator = Number of CTE completers who are available for placement and are placed in postsecondary instruction, military service, or employment averaged over a three-year period. 

Denominator = Number of CTE completers available for placement averaged over a three-year period.
	93.03%
	98.03%

	4S1
	State/local administrative data. Electronic data extraction of individual student records completed by each high school.
	Numerator = The number of students from the underrepresented gender enrolled in CTE courses identified as leading to nontraditional training and employment. 

Denominator = The total number of students enrolled in CTE courses identified as leading to nontraditional training and employment.
	19.10%
	28.29%

	4S2
	State/local administrative data. Electronic data extraction of individual student records completed by each high school for CIP-coded students.
	Numerator = The number of students from the underrepresented gender completing CTE programs identified as leading to nontraditional training and employment. 

Denominator = The total number of students completing CTE programs identified as leading to nontraditional training and employment.
	15.83%
	16.58%


The following definitions were used for the secondary core indicators of performance:

· A vocational concentrator is a student who has been assigned a CIP code designating a specific CTE program. CIP codes identify students who are pursuing at least 4 units of credit in career and technology course work leading to a career goal.

· A Tech Prep student for the 2002–03 program year is defined as a student with an assigned CIP code who is pursuing the requirements of a career major consisting of at least 4 Carnegie units in an approved, articulated sequence of CTE course work leading to a career goal and the academic courses required for graduation.

For the purposes of reporting secondary Tech Prep students for the 2002(03 school year, a career major consisting of at least 4 Carnegie units in an approved, articulated sequence is indicated by the following: (1) the student has been assigned a CTE CIP code and is pursuing the academic courses required for graduation; (2) one or more of the courses included in the CTE program is similar in content/competencies to a vocational-technical postsecondary offering at a two-year technical college or a four-year college (or two-year apprenticeship program) in the geographical area; and (3) the school district or career center has established an articulation agreement with the two-year or four-year college (or two-year apprenticeship program) to help students make a smooth transition from one level to another without experiencing delays, duplication of courses, or loss of credit.

2. Analysis of Secondary Performance Results

As indicated in table 1, South Carolina exceeded the planned performance level for every secondary measure in 2002–03. Performance on the core indicators was assessed for eighty-five school districts and eleven multidistrict centers, as applicable for the programs offered (i.e., not every LEA was assessed for every measure). The actual performance levels were higher than anticipated. Seventy-one school districts (83.5 percent) met the 60.98 percent goal for an academic GPA, and eighty-two districts and multidistrict centers (98.8 percent) met the 73.99 percent goal for the vocational-technical skill area. Eighty-two school districts (96.5 percent) met the 73.06 percent goal for graduation. Eighty-five districts and multidistrict career centers (97.7 percent) met the 93.03 percent goal for placement.

Seventy-one districts and multidistrict career centers (74.7 percent) met the state goal for nontraditional participation. Thirty-five districts and multidistrict career centers (46.1 percent) met the state goal for nontraditional retention. Nontraditional performance data revealed a statewide participation level of 28.28 percent, with 84 percent of the districts and multidistrict centers that offer nontraditional courses showing improvement. The 16.58 percent performance level for nontraditional retention exceeded the established goal of 15.83 percent. Forty-three districts and multidistrict career centers (57.3 percent) showed an improvement in nontraditional retention.

Tech Prep students were identified in 2002(03 using a new data field in the statewide electronic data system. The data for these students were examined against statewide performance data to identify significant differences in achievement for each indicator. Tech Prep students exceeded both the state-adjusted levels and the actual performance levels for academic attainment, vocational-technical skill attainment, and graduation. The analysis of core indicators 4S1 and 4S2 shows that Tech Prep students did not meet the adjusted or actual levels of performance for the nontraditional indicators; however, the indicator for 4S1 (nontraditional participation) may not be a valid comparison due to the fact that the numerator and denominator for the Tech Prep students includes only CIP-coded students (i.e., vocational concentrators) and the totals include both CIP-coded and non-CIP-coded students enrolled in nontraditional courses. The actual performance-level difference for Tech Prep students compared with all students for 4S2 (nontraditional retention) was less than 1.5 percent. Since placement figures are calculated using an average over three years, a Tech Prep placement percentage could not be obtained for only one year of data. Results for this category will be available in 2005.

The special-populations data were examined to identify significant differences in achievement for the various groups as compared with the overall performance on each indicator. Students with “other educational barriers” performed significantly below both the planned and actual levels of performance for core indicator 1S1, but their performance exceeded the adjusted levels of performance with regard to vocational-technical skill attainment, graduation, and placement. The lower level of academic performance for this population is directly related to the criteria that define the category as well as the increasingly rigorous academic challenges all students face in pursuit of the state high school diploma. The OCTE and the SDE as a whole will continue to provide the attention and resources that are needed to minimize individual barriers to academic achievement, in accordance with the NCLBA. LEA local plans and progress reports indicate that considerable resources were used in 2002(03 for the provision of support services to special-populations students—an effort that has generally had a positive effect on the performance of these students.
3. Effectiveness of Program Improvement Strategies in 2002–03

The state improvement plan guided the local evaluation and improvement process for those districts and multidistrict centers that did not meet the state standards in 2001–02. A weighting system determined each LEA’s assignment to one of the three levels of technical assistance provided by the OCTE. The LEAs failing to meet one or more standards were required to develop a local improvement plan that outlined activities and strategies to raise student achievement. These local improvement plans were incorporated into each LEA’s FY 2004 local plan for OCTE review and approval.

All FY 2004 local plans submitted to the OCTE identified specific activities and strategies designed to improve nontraditional participation and retention. The OCTE staff conducted regional workshops to identify best practices, barriers, and strategies to recruit and retain nontraditional students and provided resources and tools for districts to use in developing successful local strategies. In response to a need for heightened counselor sensitivity and professional response, the OCTE facilitated a task force to examine training issues in multicultural career guidance. All of these state-level activities have focused attention on nontraditional participation and retention and have increased local efforts in this regard.

Accountability for student achievement was emphasized within the local plans and progress reports, which illustrate how the uses of the Perkins funds, LEA performance on the secondary core indicators, and program improvement are interrelated. Local plan approval was contingent upon the OCTE’s determination that all proposed uses of the federal funds supported the core indicators and the improvement strategies identified. The state summary for the 2002–03 CTE progress reports indicates that over two-thirds of the Perkins secondary funds were used for career guidance and placement services (31.3 percent), special populations (18.7 percent), and the initiation or improvement of CTE courses and programs (18.0 percent). These expenditures were reported as highly supportive of the Perkins secondary core indicators. The LEAs reported their priorities for the uses of the federal funds in FY 2004 based on their performance on the core indicators the previous year.

4. Proposed Improvement Strategies for 2003–04

The OCTE will continue to implement the state improvement plan. LEAs failing to meet state standards will be given assistance in developing local improvement plans and will receive updated information on the standards and the local improvement process. State-level emphasis on academic attainment for all students and targeted efforts to promote nontraditional participation and retention will continue. The LEAs will be required to budget Perkins funds to address state standards that were not met and to submit year-end reports that address their progress in using these funds to improve CTE student achievement.

The following are examples of specific strategies the OCTE will use in 2003–04 to improve CTE student achievement for the secondary core indicators of performance:

· academic attainment—conducting regional workshops for teachers of Mathematics for the Technologies 1 and 2 that focus on instructional strategies to help students understand the algebraic concepts required for the new end-of-course exam;

· vocational-technical skill attainment—conducting workshops for CTE teachers to address new program standards and providing training sessions for teachers seeking National Board or industry certification;
· completion (i.e., graduation)—developing and disseminating CTE course standards that are aligned with state standards for English/language arts, mathematics, science, and social studies and developing dual credit and other articulation opportunities for high school juniors and seniors;

· placement—developing collaborative relationships with businesses to identify placement opportunities for members of special populations, with an emphasis on students with disabilities;

· nontraditional participation—developing initiatives that introduce students in lower grades to nontraditional careers (e.g., a nursing camp experience for males, an engineering camp experience for females); and
· nontraditional retention—developing an advisory board to identify nontraditional role models and speakers and sharing best practices for retaining students in nontraditional programs using apprenticeships, internships, postsecondary plans, and other workforce opportunities.
5. Data Quality Assessment and Improvement

The OCTE has experienced a significant improvement in data quality and timeliness. Ongoing site visits and regional data training workshops have contributed to this progress. Inaccurate reporting still exists, however. Data-entry errors occur due to personnel turnover within the LEAs. Moreover, feeder high schools’ report student data for the career centers—a situation requiring additional coordination and thus creating an additional source of errors. The OCTE requires that the LEAs submit complete, accurate, and reliable data as part of the local plan approval process. Regional training sessions continue to address common data-entry errors, procedural misconceptions, and detailed procedures that the LEAs can use to verify data accuracy. Data management staff conduct extensive checks and cross-checks on the consistency and reliability of local data.

The CTE student reporting procedures manual posted on the SDE Web site provides the LEAs with access to current definitions of fields, instructions, and programs needed for data extraction. The OCTE conducts the end-of-year extraction in June to allow more time for state-level analysis and corrections and to link receipt of prior-year data to current-year local plan approval. Linking funding to timely receipt of accurate data is an effective strategy that resulted in submission of data in record time with a minimum of follow-up calls. The 2002–03 data initiatives produced reliable data, enabling the OCTE to provide the LEAs with current-year feedback on performance and allowing them to make midyear management decisions to improve performance.

B. Postsecondary Programs

1. Postsecondary Measures, Performance Levels, and Definitions

Table 2 presents the measurement approaches used for each of the postsecondary core indicators under Perkins III and the comparison of the actual performance results with the goals established for 2002–03.

	Table 2: Postsecondary Measures and Performance Levels for 2002–03

	Perkins Indicator
	Measurement Approach
	Numerator/Denominator
	2003

Goal
	2003 Actual

	1P1
	GPA. Concentrators—excluding students in transfer programs, students in two or more developmental education courses, and students not declaring a major—achieving a 2.25 or higher cumulative GPA at the end of spring term.
	Numerator = Number of concentrators with cumulative GPA of 2.25 or higher at the end of spring term.

Denominator = Total number of concentrators in opening fall term.
	71.37% 
	75.56%

	1P2
	Same as above. Technical courses represent approximately ¾ of the program requirements with ¼ of the courses academic.
	Numerator = See above.

Denominator = See above.
	71.37%
	75.56%

	2P1
	State/local administrative data.

First-time, full-time participants graduating within 150% of required program completion time. Transfers and entering military are not counted as completers. Data are based upon the IPEDS/NCES graduation rate cohort.
	Numerator = Students graduating within 150% of required program completion time.

Denominator = Total first-time, full-time students enrolled in beginning fall term.
	14.89%
	13.95%

	3P1
	Administrative record exchange.

Graduates/completers employed in related fields within 9 months or continuing education. Data collected by each technical college through local survey.
	Numerator = Number of graduates placed on jobs related to program of study and/or continuing their education. 

Denominator = Total number of graduates available for employment.
	86.62%
	73.48%

	3P2
	State/local administrative data.

Graduates/completers remaining employed more than a year after program completion.
	Numerator = Number of graduates/completers, excluding AA/AS, remaining employed after one or more years.

Denominator = Number of graduates/completers, excluding AA/AS, employed in the first collected quarter after completion.
	86.48%
	N/P

	4P1
	State/local administrative data. Underrepresented gender annual enrollment in defined nontraditional programs as determined by the individual colleges from the approved technical college system list. 
	Numerator = Males and females enrolled in designated nontraditional programs.

Denominator = All students enrolled in designated nontraditional programs.
	16.00%
	16.36%

	4P2
	State/local administrative data. Underrepresented gender completers in defined nontraditional programs as determined by the individual colleges from the approved technical college system list.
	Numerator = Males and females graduating from designated nontraditional programs.
Denominator = All graduates from the designated nontraditional programs.
	11.92%
	13.91%


The following definitions were used for the postsecondary core indicators of performance:

· A vocational concentrator is a student who has been assigned a CIP code designating a specific vocational program. Students in the Associate in Arts and Associate in Science degree programs were not included within this category since these programs are general education preparation for transfer to a higher education institution.

· A Tech Prep student for the 2002–03 program year is defined as a vocational concentrator. The technical college system is collaborating with the SDE to identify secondary and postsecondary Tech Prep students so that the criteria may be incorporated into the postsecondary database.

2. Analysis of Postsecondary Performance Results

As indicated in table 2, the system goal for 1P1 and 1P2 (academic attainment and vocational-technical skill attainment) was met, with fifteen (94 percent) of the institutions achieving their institutional goals. This is a substantial increase from last year, when only 75 percent of the technical colleges achieved the system goal. A larger number of students were able to meet the requirement of obtaining a 2.25 or higher GPA at the end of the spring term—an increase suggesting that program improvement strategies noted last year are having a positive impact on students’ academic performance. However, only nine (56 percent) of the institutions achieved their goals for 2P1 (completion); as a result, the system goal for this indicator was not reached. Historically, students who attend technical colleges do not typically move through academic programs in a linear, semester-to-semester fashion. Their attendance patterns may vary due to financial barriers or to external responsibilities related to work or family. It is not unusual for these students to begin taking courses full-time and then reduce their credit load at some point due to their other obligations. Such obligations may also prolong a student’s time in technical college because they cause him or her to perform poorly in the classroom and thus be forced to retake courses. Attendance variations also affect the amount of time such students need to complete their degrees. 

As last year, only eight (50 percent) of the institutions achieved the system goal for 3P1 (placement). Due to the economic challenges faced around the state, several of the rural communities have been plagued with significant layoffs and the closure of many large manufacturing companies, factors that severely stifle an extremely tight labor market. Data for 3P2 (retention) were not collected for 2002–03 due to Family Educational Rights and Privacy Act (FERPA) regulations that placed restrictions on the means by which student data can be collected without prior consent from the student. In previous years, the SCTCS collaborated with the South Carolina Employment Security Commission to track employment/retention of technical college students and used the findings for reporting purposes only. The SCTCS made numerous attempts during the program year to obtain clarification from the U.S. Department of Education’s Family Policy Compliance Office regarding the parameters that must be observed in collecting relevant student data under the new regulations and attempted to participate in an OVAE-arranged conference call that ultimately did not take place. Due to the required electronic submission of this performance report, the SCTCS will forward pertinent correspondence documenting the efforts made to receive further direction on this matter to the OVAE under separate cover.

The system exceeded the established performance level for 4P1 (nontraditional participation) and 4P2 (nontraditional retention). As noted in the past, more recruitment strategies are needed to inform students of the career opportunities and income potential that are available in nontraditional career fields. The SCTCS has partnered with the SDE to purchase the Kuder® Career Planning System, which will help to strengthen the colleges’ ability to identify students who are interested in nontraditional career fields.

For the institutions that were successful in collecting data on special populations, results indicate that the special populations’ success in technical programs was comparable to the success of the traditional population. However, several institutions cited continued difficulty with collecting the data for all of the special populations. Many colleges reported that the increase in the state’s unemployment rate impacted the completion rate of special-populations students because they were forced to search for new jobs and could not afford even the minimum costs of attending college. Additional circumstances in which special-populations students fail to complete their programs are the fact that many such students are first-generation college enrollees whose lack familiarity with postsecondary education causes them to drop out of school, that students who are the sole supporters of their households are often forced to drop out of school or are able attend only on a part-time basis, and that students who are able to obtain a job after taking only a few technical courses often feel no need to remain in school.

The postsecondary institutions are challenged to provide further awareness of the value of nontraditional careers and program completion, especially for special-populations students. Several colleges are aggressively advertising in local newspapers, fliers, and other publications to promote nontraditional careers for women with advertisements.

3. Effectiveness of Program Improvement Strategies in 2002–03

The SCTCS staff spent considerable time with each of the sixteen postsecondary institutions to offer assistance in clarifying goals, explaining each indicator’s measurement approach, ensuring data accuracy, and implementing a process for the accountability of program achievement. The technical colleges compared established system data to the institutional data to determine needed improvements. All Perkins III directors were instructed to prioritize the planned uses of federal funds based upon the previous performance on the core indicators.

Each postsecondary institution was required to establish a local plan reporting the proposed activities and uses of funds that would improve the education of qualified individuals under the Perkins III grant. Enhanced advisement and counseling for students improved student achievement in the areas of academic and vocational-technical skill attainment and completion. Curriculum enhancement, career emphasis, and job-shadowing experiences further promoted student success. Unlike group sessions, individualized sessions gave students encouragement, allowed for more faculty-student interaction, and created more opportunities for faculty to intervene earlier if assistance was needed.

4. Proposed Improvement Strategies for 2003–04

The following are the improvement strategies for each of the postsecondary core indicators of performance for 2003–04:

· academic attainment—continuing one-on-one tutoring availability, providing more diverse tutorial software and videotapes, expanding hours of operation in the tutoring lab, providing opportunities for occupationally relevant learning experiences, expanding assessment testing to improve placement, and increasing access to Internet course offerings and vocational-technical electronic books; 

· vocational-technical skill attainment—continuing the infusion of technology into the learning experience, continuing funding to promote student career goal achievement, and incorporating assistive technology equipment in the labs to promote independence among students with disabilities; 

· completion (i.e., graduation)—reviewing all student records and identifying barriers preventing each student from program completion, developing an individualized action plan for success, and promoting career awareness and its relationship to students’ goals;

· placement—promoting stronger relations with local businesses and industries to create employment opportunities, providing students with job-related opportunities such as shadowing and work-study, and expanding the mentoring program to provide students with a wider support network and more information about career fields;

· nontraditional participation—increasing nontraditional program awareness, promoting male participation, and enhancing support services that assist and counsel students involved in nontraditional programs; and

· nontraditional retention—increasing the number of study and test-taking skills workshops and continuing transportation and child-care assistance.

5. Data Quality Assessment and Improvement

For the 2002–03 consolidated annual report, the SCTCS provided all of the general populations data for the indicators as a means of establishing consistency in the reporting structure for all sixteen colleges. Due to self-reported student information and the lack of a uniform, reliable electronic collection and reporting process, the institutions were required to provide data on the nontraditional students and special populations. Continuous shared communication of efficient and effective processes among the institutions will improve data collection. This year many of the institutions were able to electronically capture more of data needed to report on the Perkins III indicators.

The SCTCS is reviewing the current data quality and is planning to streamline and enhance a system process to ensure consistency and availability within the system of the data required for Perkins reporting. Emphasizing the value of accurate data and developing a simplified data-collection process will provide the technical colleges with an improved snapshot of their students and allow comparison to other higher education systems. Although there is still much work to be done to improve the data-collection process for the annual report, the reporting process itself is becoming much more uniform among the sixteen institutions, making it possible to compare them with one another and with other postsecondary institutions in the state with regard to student achievement.
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